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Introduction

The Strengthening Education Systems for Improved Learning (SESIL) 

programme launched the Community-led learning (CLL) initiative with a pilot 

reaching 13,000 learners in February 2021. CLL has since gone to greater 

scale, reaching over 340,000 children by July 2023. This impact assessment 

looks at data sampled from a cohort of approximately 73,000 learners, who 

started CLL in late May 2023. The endline for the learning assessment, led by 

Uwezo Uganda, was conducted in August 2023. 

The primary research questions addressed in this report are:

• Did CLL deliver improved learning outcomes in foundational literacy and 

numeracy for children? If so, by how much?

• For whom was the CLL initiative more or less effective? What factors were 

associated with greater and lesser learning outcomes?

The report presents a high-level summary of the findings from the learning 

assessment and is supplemented by survey data collected from children, their 

parents, and the volunteer teachers delivering CLL. Further details and 

analysis of each survey is laid out in the Annexes.

SESIL is funded by the UK government, in partnership with Education Above 

All and the Luminos Fund, under the Ministry of Education and Sports and 

managed by Cambridge Education.

CLL at a glance:

hours per week in both literacy and numeracy, 

delivered by volunteers from the community 

local languages of lesson delivery (Aringati, 

Kupsapiiny, Lugbarati, Lumasaaba, Maditi)

learners (maximum) in each class

unique scripted lessons in each subject 

delivered in 3 months, supplemented by 

Family-Led Learning (FLL) literacy materials to 

be used at home with children.

learners targeted –with girls and those with 

the lowest literacy and numeracy levels 

prioritised through an initial placement test 

4

5

48

P1-3

25

https://www.youtube.com/watch?v=0TrzjO8iIYM

For more information see:

https://www.youtube.com/watch?v=0TrzjO8iIYM


Background and methodology

Multi-method research was conducted with two objectives: 

1. to assess the impact of the CLL initiative

2. to examine and assess the implementation of the CLL initiative. 

The centrepiece was a baseline and endline study. It entailed a difference-in-difference 

research design, involving the measurement of learning outcomes at the start (baseline) 

and the end (endline) of the delivery of literacy and numeracy lessons to the 

participating children, with children participating in CLL compared with children not 

participating in CLL. 768 children in the CLL group from 130 CLL centres, and 390 

children in the Comparison Group were sampled in the endline assessment. 

The effectiveness of the scaled-up CLL programme was assessed in terms of gains in 

foundational literacy and numeracy, measured using Uwezo’slearning assessments. 

In addition, the sampled children completed a short survey about their experiences of 

CLL, while telephone surveys were conducted with parents of children attending CLL 

classes.



Overview of findings

•The study confirmed that CLL is effective in improving the foundational 

literacy and numeracy levels of children, particularly in the lower level skills 

which the initiative targets.

•CLL is effective for both girls and boys, children living with and without 

disabilities, and out of school children as well as those attending school.

•More children improved in numeracy than in literacy. However, when 

controlling for the effect of attending school and other background factors, CLL 

had a greater relative impact on children’s literacy than on numeracy.
•There was nearly a fivefold increase in the odds of a child improving their 

literacy if they attended the CLL classes and used the FLL materials, 

compared to those who did not. For numeracy attending the CLL classes more 

than doubled the chances of a child improving.

•Children reported enjoying the CLL classes and wanted it to continue. Parents 

were similarly widely supportive of CLL, recognising its effectiveness in 

improving their children’s learning, and wanted it to continue.



How much did literacy and 

numeracy levels improve for 

children attending CLL?

The data in the following section was collected during the 

survey of children participants in CLL. Further detail can 

be found in Annex A and B.



The Uwezo learning assessment

Uwezo's learning assessment tools in literacy (local language) and numeracy were used to monitor children's 

learning. The assessments were developed with reference to the Uganda Primary 2 curriculum. 

Assessing numeracy

Each child was assessed on seven levels:

1. Count and match - can the child match pictures of repeated 

objects to the appropriate numbers?

2. Number recognition 10-50 - can the child recognise numbers 

between 10 and 50?

3. Number recognition 51-99 - can the child recognise numbers 

between 51 and 99?

4. Addition - can the child add two-digit numbers?

5. Subtraction - can the child subtract a two-digit number from 

a larger two-digit number?

6. Multiplication - can the child multiply two one-digit numbers?

7. Division - can the child divide a number in the two or three 

times table?

Each increasing level was expected to denote increased 

difficulty. Completing the entire assessment correctly indicates 

'full competence' at the P2 level in numeracy.

Assessing literacy (local language)

Each child was assessed on five levels:

1. Syllables - can the child read at least 4 out of 5 

syllables?

2. Words - can the child read at least 4 out of 5 words?

3. Paragraph - can the child read a paragraph without 

making more than 2 mistakes?

4. Story - can the child read a story without making more 

than 4 mistakes?

5. Comprehension - can the child answer at least 1 out of 

2 questions about the story?

Each increasing level was expected to denote increased 

difficulty. 

Completing the entire assessment correctly indicates 'full 

competence' at the P2 level in literacy (local language).



Did children attending CLL improve their literacy? 

85% of children in CLL started with zero literacy. By endline this had reduced to 45%.



5 out of 10 children improved by at least one literacy skill level

Just over half of those 

who improved between 

baseline and endline 

increased by one level on 

the Uwezo literacy 

assessment (27.6%).

The tasks where there 

was the greatest 

improvement among CLL 

participants were at the 

lower end of the ability 

spectrum –the syllables 

task (+39.6pp) and the 

word task (+22.1pp).



Did children attending CLL improve their numeracy? 

There were learning gains across all the levels of numeracy competences



Two-thirds of children improved by at least one numeracy skill level

More than half of those who 

improved increased by one 

or two levels in the 

numeracy assessment.

All seven tasks recorded a 

level of improvement 

among CLL participants. 

From the second to the 

seventh tasks, similar 

percentage point increase 

were achieved, ranging 

between 20pp and 28.8pp. 

See Annex A for further 

detail on the learning 

assessment of children



How far can CLL be associated with the learning gains? 

•Binomial logistic regression analysis was carried out on the 

baseline-endline study dataset.

•The purpose was to test the hypothesis that attending the 

CLL initiative was statistically associated with improvements 

in foundational literacy and numeracy

•This is achieved by separating out the effect of CLL from 

other interventions, including attending school, and from 

characteristics about the children that made them more or 

less likely to improve their learning.

For further details on the logistic regression methodology and findings, see Annex B



Did CLL actually make the difference on improvements in literacy? 

Control: 
Children not attending CLL classes

Intervention: 
Children attending CLL and using FLL materials

Out of 100 children in grades P1-P3 and out of 
school children (aged 6 -12), we would expect 
around 23 to have improved their literacy 
level in the period that CLL was running

Out of 100 children who attend the CLL classes 
and use the FLL materials, we would expect 
around 59* to have improved their literacy level

*Statistically significant at 95% confidence level 



Did CLL actually make the difference on improvements in numeracy? 

Control: 
Children not attending CLL classes

Intervention: 
Children attending CLL

Out of 100 children in grades P1-P3 and 
out of school children (aged 6 -12), we 
would expect around 40 to have 
improved their numeracy level in the 
period that CLL was running

Out of 100 children who attend the CLL classes, 
we would expect around 58* to have improved 
their numeracy level

*Statistically significant at 95% confidence level 



CLL had a greater relative impact on children’s literacy than on numeracy

Holding other factors constant:

• attending the CLL classes and using the
literacy FLL resource increased the odds
of a child improving their literacy level
by nearly four times (Odds Ratio 4.835).

• attending the CLL classes more than
doubled the chances of a child
improving their numeracy (Odds Ratio
2.099, p<0.001) compared with a child
who did not have the opportunity to attend
CLL.

• The CLL classes were found to be
effective for both boys and girls,
children of different ages and
children with and without
disabilities.

• CLFs who were most confident
about being a CLF at baseline
were associated with greater rates
of improved literacy. Similarly,
CLFs who greatly valued the peer
support meetings with other CLFs
were associated with better odds
of improved literacy.

Background factors associated
with learning gains in CLL



What do we know about 

the children in CLL?

The data in the following section was collected during the 

survey of children participants in CLL (Annex A)



Which children were more likely to improve their literacy?

Girls, older children 

and those without 

functional difficulties 

were more likely to 

improve their literacy

Out of School 

children were just as 

likely to improve 

their literacy as those 

in school

Children in P3 were 

more likely to have 

improved than 

children in P1 & P2



Which children were more likely to improve their numeracy?

Girls, older children and 

those with functional 

difficulties were more 

likely to improve their 

numeracy

Children in school 

were more likely to 

improve their 

numeracy level

Children in P2 & P3 

were more likely to 

have improved than 

children in P1



What did children think about CLL?

Numeracy lessons were more 

popular than literacy

Nearly all children liked CLL and wanted it to 

continue. 



What do parents think about CLL?

The data in the following section was independently collected 

through telephone surveys of 634 parents of children participating 

in CLL. See Annex C for further details on the survey.



Parental opinions on CLL

The parents’ responses give a strong indication that they saw the CLL classes as being well-suited to the 

level of understanding of their children attending and that they had been effective in helping their learning. 



Parental support to CLL



Annex A: 

Survey of Children 

Participants in CLL

September 2023
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Introduction

This report presents findings from the baseline and endline surveys, led by Uwezo Uganda, of the literacy and 
numeracy levels of learners from Cohort 5 of SESIL’s Community-Led Learning (CLL) initiative.

Background

The main purpose of the baseline and endline surveys 
was to measure improvements in children’s literacy and 
numeracy learning levels generated by the CLL 
initiative. Uwezo’s learning assessment tools in literacy 
(local language) and numeracy were used at both points 
in time. 

The surveys were carried out in 6 of the 15 local 
governments where the CLL initiative is being delivered. 
The sample was drawn in order to be representative by 
geography. Out-of-school children were over-
represented in order to have a sample large enough to 
explore the results by the child's school status. 
Assessment data was collected from children from 132 
CLL centres and from 66 communities without CLL – the 
Comparison Group. 

Through district partners, a team of 88 volunteers were 
recruited and trained by Uwezo and their district 
partners to conduct the learning assessments.

Baseline data collection was conducted in the 6 local 
governments between 26th and 30th May 2023. Endline 
data were collected between 8th and 13th August 2023.

Monitoring and oversight of the training and the data 
collection was led by the Uwezo team and their district 
partners, with support from the SESIL Results and 
Learning Team.

The baseline and endline survey data were compiled by 
Uwezo. The analysis was carried out by Cambridge 
Education’s Monitoring, Evaluation and Learning Lead. 
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Introduction

The CLL initiative is designed to enhance the literacy and numeracy skills of children in foundational grades of P1-P3 and out-of-school children 
aged 6-12 years. It involves small group classes, led by Community Learning Facilitators (CLFs), who deliver structured lessons in local 
languages. Following a successful pilot phase that reached approximately 13,000 children, the initiative was scaled up to reach an additional 
250,000 children. Cohort 5, which commenced in May 2023, focuses on both out-of-school children and those enrolled in schools, with a particular 
emphasis on children with the lowest levels of literacy and numeracy competences. The following sets out how it works:

Seven things communities do 
• Manifest interest
• Identify community champions willing to 
manage the process 
• Identify educated volunteers [retired persons, 
undeployed trained teachers, O’ level school 
leavers] to act as the Community Learning 
Facilitator (CLF)
•Identify groups of P1 – P3 and out of school 
learners with the greatest need to improve 
literacy and numeracy. At least 50% must be 
girls. 
•Ensure learners’ parents/guardians are behind 
the scheme and provide exercise books and 
pens or pencils, mats/tarpaulins/stools to sit on 
and a mask.
•Identify a suitable time and place where 
groups of learners can safely meet for lessons
•Provide soap and water for handwashing and 
ensure the safety of children attending

What SESIL provides
• 96 high quality scripted lessons (48
literacy and 48 numeracy), including flashcards, 
for CLFs to use developed with MoES (NCDC)
• Rapid induction for CLF through LGs
• A chalkboard, chalk and duster
• Family-Led Learning literacy materials for 
families to use with children at home to support 
their learning
• A memory card with audio files and videos of 
high quality lessons to watch on phones
• An allowance of UGX100,000 per CLF
per month to deliver 32 lessons
• Initial sensitisation/mobilisation [“how to”] 
support for LGs and communities
• On-going technical and advisory support to 
CLFs and communities through LGs, CLL parish 
committees, mentor teachers, including the 
promotion of effective safeguarding

What happens?
Small group classes (25 max) meet 
weekly, outside school hours, for one- 
hour numeracy and one-hour literacy 
lessons, run by their CLF using prepared, 
highly structured lesson materials. 

What Local Governments do
• Say yes 
• Agree to identify and mobilise 
communities through Local 
Government (LG) networks and radio
• Ensure relevant leaders, e.g. Parish 
chiefs, SAS, CDOs and LC1, LC2 get 
involved
• Ensure some trained teachers not on
government payroll are available to 
support and mentor CLFs
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The baseline sample size

The baseline survey was completed with 1,188 children in 6 local governments in 2 regions of Uganda

The sample was divided into 2 groups:
1. Children participating in CLL classes (the CLL Group)
2. Children not participating in CLL (the Comparison Group)

The target sample sizes for each group were:
1. 792 children in the CLL group
2. 396 children in the Comparison group
These targets were achieved.

Children were subsequently removed from the sample at the analysis stage for two reasons:
1. The child was not on the list of registered children for the sampled CLL centres (6 children in the 
CLL group)
2. The child did not complete both the literacy and the numeracy assessments (3 children: 3 in the CLL 
group and 0 in the Comparison group)

For these reasons, 9 children were removed from the sample, leaving a total of 1,179 children:
1. 783 children in the CLL group
2. 396 children in the Comparison group
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The endline sample size

The endline survey was completed with 1,158 of the 1,188 children who participated in the baseline 
survey - that is a 97% response rate. This comprised:

1. 768 children in the CLL group
2. 390 children in the Comparison group

The major reason for attrition was the relocation of families to distant locations. In one instance, a child 
in the Comparison group had died. Children who had relocated to nearby villages were traced and 
call-backs were also made in instances where a child was not found at the CLL centre or
home but returned later or the follow day. 

30 children were subsequently removed from the sample at the analysis stage because they had not 
completed both learning assessments at the endline. Together with the children who were removed at 
the analysis stage from the baseline sample (see previous slide), the final sample comprised a total of 
1,117 children:
1. 743 children in the CLL group
2. 374 children in the Comparison group

The children in the final CLL Group sample came from 130 CLL Centres. The children in the final 
Comparison Group sample came from 66 villages.
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Demographic characteristics 
of the sampled children 
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Sample size by sample group and local government
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Sample size by sample group and region
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Final sample size by local government and region

• The final sample of 1,117 children were located in six local governments in the East and West Nile regions. Among the CLL group, 47% were from 
the East and 53% from the West Nile.
• The reason for the difference in the sample sizes between local governments was in order to reflect the varying size of the CLL intervention in the 
size selected local governments.
• The Comparison Group was sampled in order to match the CLL Group in a ratio of 1:2 (i.e. half the size). As the charts show, this was achieved 
successfully in terms of the distribution across the local governments and the two regions.
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Age of sampled children
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Sex of sampled children
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Age and sex of the sampled children

• 51% of the final sample of children 
in both the CLL and the Comparison 
Groups were female.

• The age distributions of the two 
groups were similar.
• The mean age of children was 8.7 
for both Groups.
• The main difference in the age 
distribution between the two groups is 
that the Comparison Group sampled 
only children between 6 and 14, 
whereas the CLL Group included 
some children outside of this age 
range, reflecting the fact that small 
proportions of children outside of the 
core age range are enrolled in CLL.
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School enrolment status
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School enrolment status of the sampled children

• The target was for in-school and 
out-of-school children each to 
contribute 50% of the children in the 
sample. 
• This proved too difficult to achieve 
in practice, particularly in the 
Comparison communities. The result 
was that out-of-school children 
represented 33% of the final CLL 
Group sample and just 22% of the 
Comparison Group. 

• The disparities between the CLL 
Group and the Comparison Group 
were greater in some Local 
Governments than others: 
Kapchorwa DLG, Kween and 
Sironko. 
• In these three LGs, the 
enumerators found it particularly 
difficult to recruit out-of-school 
children to the sample in the 
Comparison communities.
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Main language spoken at home
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Home language

• 99% of sampled children 
spoke one of five languages 
as their main language at 
home: Aringati, Kupsabiny, 
Lugbarati, Lumasaba or 
Maditi.

• The prevalence of these 
languages among the two 
sample Groups was similar.
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Residence status
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The prevalence of refugees

• None of the sampled CLL 
Centres were located in a 
refugee settlement.

• Just one child sampled at 
baseline was reported to have 
Refugee status. That child was 
part of the CLL Group sample. By 
the time of the endline survey, 
however, the child was reported 
to have moved to a refugee camp 
and it was not possible to track 
them down to be able to 
participate.
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Disability status of sampled children
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Disability status

• The sampled children were assessed using the Washington Group questions (Child Functioning Module) for measuring disability. 
• 19% of the final sample of children in the CLL Group and 28% of those in the Comparison Group were assessed as living with functional difficulty 
in at least one of the 13 functional domains measured for children aged 5 to 17.
• The Domains in which the sampled children were found most commonly to have a functional difficulty were anxiety, depression and remembering. 
In all three cases, the prevalence was higher in the Comparison Group than the CLL Group.

Percentage of sample with functional difficulty, by Domain

CLL Comparison

Seeing

Hearing

Walking

Self-care

Communicating

Learning

Remembering

Concentrating

Accepting change

Behaviour

Making friends

Anxiety

Depression
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Performance in the UWEZO 
Learning Assessments
(CLL Group only)



Power BI DesktopThe greatest learning gains in literacy was with the children with 
the lowest starting point

Syllables
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Comprehension
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50%
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Children who could do the syllables 
literacy task increased from 15% at 

baseline to 55% at endline

Children who could do the word 
literacy task increased from 7% at 

baseline to 29% at endline

Children who could do the paragraph 
literacy task increased from 2.0% at 

baseline to 10.6% at endline

Children who could do the story literacy 
task increased from 0.6% to 5.7%

Children who could do the 
comprehension task increased from 0% at 

baseline to 5% at endline

The Uwezo literacy assessment for Primary 2 level comprises five tasks.
This analysis focuses on the children who had attended at least half the CLL classes in CLL centres where the CLF had 
reached at least lesson number 40. It also removes the small group of children who started CLL with the highest measurable 
literacy level (because it was therefore not possible to measure any improvement).

n = ﻿510﻿
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Almost 9 out of 10 CLL participants had no literacy skills at baseline

This representation of the data 
illustrates the distribution of the CLL 
participants across the six levels of 
literacy competence that the Uwezo 
literacy tool can detect.

What is most apparent is that the 
large majority (85%) of CLL 
participants were non-readers at 
the baseline - that is, they were not 
able to do even the simplest literacy 
task - and, by the endline, this had 
reduced to 45%.

n = ﻿510﻿
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Overall change in the literacy assessment from baseline to
endline

0%

50%

Did not improve Improved

50.2% 49.8%

5 out of 10 improved by at least one literacy skill level

Overall, 50% of CLL participants improved 
by at least one increment in the Uwezo 
literacy assessment. Note that this 
includes both in-school and out-of-school 
children.

Just over a half of those who improved 
between baseline and endline increased 
by one level on the UWEZO literacy 
assessment (27.6%).

The tasks where there was the greatest 
improvement among CLL participants 
between the baseline and endline were at 
the lower end of the ability spectrum – 
the syllables task (+39.6pp) and the word 
task (+22.1pp).

Level of change in the literacy assessment from baseline to
endline
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n = ﻿510﻿
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Rate of improvement in literacy by local government

Kapchorwa
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Kween Maracha Moyo Sironko Yumbe
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There was a remarkable degree of variation between the local governments in the proportion of children who improved their 
literacy level from baseline to endline. 

In Yumbe, as many as 78.5% of the sampled children improved their literacy level. By contrast, in Moyo and Kapchorwa DLG, 
it was as low as 7.1% and 5.9%, respectively. The other three sampled local governments had rates similar to the overall 
average.

n = ﻿510﻿



Power BI Desktop

Rate of improvement in literacy by gender, age and disability status

Gender

Female Male
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No
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difficulty

Missing

46.7%
50.9%

37.1%

Girls were marginally more likely than boys to improve their literacy level from baseline to endline.

Age made a large difference; in general, older children tended to improve more than young children, with the greatest rate of 
improvement achieved by 13 year olds (91%) and the least by 6 year olds (37%). 

Children living with disability were a little less likely to have improved their literacy than children living without disability (47% 
compared with 51%).

n = ﻿510﻿
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Rate of improvement in literacy by school attendance measures

Currently attending school?

In school Out of school
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School grade
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School status (whether or not children were enrolled in school at the baseline) did not appear to influence the likelihood of the 
children improving their literacy, though the logistic regression analysis provides a more robust exploration of this and other 
factors.

Children who were attending a private school were marginally more likely to have improved their literacy level than children 
who were attending a government school (52% compared with 49%).

Children in grade P3 were notably more likely to have improved their literacy level that children in P1 and P2. 

n = ﻿510﻿
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Rate of improvement in literacy by key programme indicators

Whether the child preferred
literacy or numeracy classes

The same

Liked literacy more

Liked numeracy more

60.1%

45.5%

43.0%

Attendance rate of literacy classes

>50% -
60%

>60% -
70%

>70% -
80%

>80% -
90%

>90% -
100%

21.4%

40.0%
44.4% 42.6%

55.6%

Whether the child completed a
literacy FLL activity

Completed FLL activity

Did not complete FLL activity

Did not receive FLL resource

Don't know

59.7%

41.7%

33.3%

14.3%

Children who liked the literacy classes more than numeracy classes were a little more likely to have improved their literacy level than children 
who preferred numeracy classes (46% compared with 43%). Children who liked the two subjects the same were notably more likely to improve 
their literacy level than both other categories (60%).

The attendance rate of the literacy classes appeared to be strongly associated with the likelihood of improved literacy: 56% of children who 
attended >90%-100% of literacy classes improved their literacy level compared with 21% of those attending just >50%-60%.

Children who had completed an activity in the literacy FLL resource were notably more likely to have improved their literacy level than children 
who had not (60% compared with 42%).

n = ﻿510﻿
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children across the range of starting points

The Uwezo numeracy assessment for Primary 2 level comprises seven tasks.
This analysis focuses on the children who had attended at least half the CLL classes in CLL centres where the CLF had 
reached at least lesson number 40. It also removes the small group of children who started CLL with the highest measurable 
numeracy level (because it was therefore not possible to measure any improvement).

Matching

0%

50%

100%

Baseline Endline

74.0%
89.5%

Number recognition (10-50)

0%

50%

100%

Baseline Endline

42.4%

70.2%

Number recognition (51-99)
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50%

100%

Baseline Endline

35.1%

61.9%

Addition

0%

50%

100%

Baseline Endline

26.8%

54.2%

Subtraction

0%

50%

100%

Baseline Endline

19.0%
39.9%

Children who could do the matching 
task increased from 74% at 
baseline to 90% at endline

Children who could do the number 
recognition (10-50) task increased 

from 42% at baseline to 70% at 
endline

Children who could do the number 
recognition (51-99) task increased 

from 35% at baseline to 62% at 
endline

Children who could do the 
subtraction task increased from 19% 

at baseline to 40% at endline

Multiplication

0%

50%

100%

Baseline Endline

4.3%
25.2%

Children who could do the 
multiplication task increased from 
4% at baseline to 25% at endline

Division

0%

50%

100%

Endline

23.1%

Children who could do the 
division task increased from 0% at 

baseline to 23% at endline

Children who could do the addition 
task increased from 27% at 
baseline to 54% at endline

n = ﻿373﻿
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Number recognition (51-99)

Addition
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There were learning gains across all the levels of numeracy 
competences

This representation of the data 
illustrates the distribution of the CLL 
participants across the eight levels 
of literacy competence that the 
Uwezo numeracy tool can detect.

The main trend illustrated in this 
chart is that the CLL initiative 
appears to have advanced the 
numeracy level of a large proportion 
of the children who attended all the 
CLL classes.

The proportion who achieved full 
numeracy competence - meaning 
they could do all seven tasks - 
increased from 0.0% at baseline to 
23.1% at endline. n = ﻿373﻿
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Overall change in the numeracy assessment from baseline
to endline

0%

50%

Did not improve Improved

34.3%

65.7%

Two-thirds improved by at least one numeracy skill level

It appears from the endline data that CLL led to 
more children improving their numeracy than 
their literacy level. 

Overall, 66% of CLL participants improved by at 
least one increment in the Uwezo numeracy 
assessment. Note that this includes both in-
school and out-of-school children.

More than half of those who improved between 
baseline and endline increased by one (19%) or 
two (16%) levels on the UWEZO numeracy 
assessment.

All seven tasks recorded a level of improvement 
among CLL participants. From the second to the 
seventh tasks, similar percentage point increases 
were achieved, ranging between 20.0pp and 
28.8pp. 

Level of change in the numeracy assessment from baseline
to endline
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Number of increments of change in the UWEZO numeracy tool
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0.3% 0.8%
3.2%

5.9%

24.1%

19.8%

16.1%

10.2%
8.8%

3.5%
4.8%

2.4%

n = ﻿373﻿
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Rate of improvement in numeracy by local government

There was sizeable variation between the local governments in the rate of children who improved their numeracy level, but not 
to the same extent as was the case for literacy.

As with literacy, the highest rate of improvement was in Yumbe, where 86% of sampled children improved their numeracy 
level. By contrast, in Kapchorwa, as few as 41% of children improved their numeracy level. Among the remaining local 
governments, the rate in Kween was close to the overall average, whereas in Maracha, Moyo and Sironko, the rates were 6-8 
percentage points below the average.

n = ﻿373﻿

Kapchorwa
DLG

Kween Maracha Moyo Sironko Yumbe

41.2%

68.3%
59.5% 57.6% 57.7%

86.2%
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Rate of improvement in numeracy by gender, age and disability status

Gender

Female Male

67.8%
63.8%

Age

4 5 6 7 8 9 10 11 12 13 14

55.6%

80.0%

60.5%
54.1%

72.6%

64.7%
68.8%

73.3%
78.8%

100.0%

50.0%

Disability status

With
functional
difficulty

No
functional
difficulty

Missing

68.5%
64.3%

67.7%

Girls were more likely to improve their numeracy level from baseline to endline than boys (68% compared with 64%).

Age made a large difference; in general, older children tended to improve more than young children. 

Children living with disability were marginally more likely to have improved their numeracy than children living without disability 
(68% compared with 64%).

n = ﻿373﻿
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Rate of improvement in numeracy by school attendance measures

Currently attending school?

In school Out of school

68.1% 61.5%

Type of school

Government Private

68.5%
65.8%

School grade

P.1 P.2 P.3

62.0% 73.1% 74.0%

Children who were enrolled in school at baseline were more likely to have improved their numeracy than children who were 
not attending school (68% compared with 61%).

Children who were attending a government school were a little more likely to have improved their numeracy than children who 
were attending a private school (69% compared with 66%).

Children in grades P2 and P3 were more likely to have improved their numeracy level than those in P1. 

n = ﻿373﻿
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Rate of improvement in literacy by key programme indicators

Whether the child preferred
literacy or numeracy classes

The same

Liked numeracy more

Liked literacy more

72.0%

63.1%

61.5%

Attendance rate of numeracy classes

>50% -
60%

>60% -
70%

>70% -
80%

>80% -
90%

>90% -
100%

66.7%
63.3% 75.9% 62.2%

64.6%

Whether the child completed a
(literacy) FLL activity

Did not complete FLL activity

Completed FLL activity

Did not receive FLL resource

Don't know

66.4%

65.3%

65.0%

60.0%

Whether children preferred either the numeracy classes or the literacy classes did not appear to influence the likelihood of 
improving their numeracy level (63% and 62%, respectively). On the other hand, children who liked the two subjects the same 
were notably more likely to improve their literacy level than both other categories (72%).

The attendance rate of the numeracy classes (among children who attended at least half of numeracy lessons) did not appear 
to be associated with the likelihood of improved numeracy.

Whether children had completed an activity in the literacy FLL resource did not appear to make children more likely to have 
improved their numeracy level.

n = ﻿373﻿
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educational outcomes 
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School grade enrolled in (In school)
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Enrolment in school

• Among the sub-sample of children who were enrolled in school (67% of the CLL Group and 78% of the Comparison Group), the 
CLL and the Comparison Groups were broadly matched in terms of the distribution between Grades and between School types. 
• The main difference was that, whereas the CLL Group was split fairly evenly between P1, P2 and P3, the Comparison Group 
was made up of more P1 children and fewer P3 children.
• In both Groups, roughly four-fifths were enrolled in a Government school and one-fifth in a Private school.
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Whether out of school children have ever attended school
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Previous school grade

0%

20%

40%

P1 P2 P3 other(specify) Don't know REFUSED

48%

22% 21%

6%
3% 1%

49%

26%

17%

6%
2%

CLL Comparison

Previous type of school attended
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Whether out of school children would like to attend school again
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CLL Comparison

About the out-of-school sample of children

• Among the sub-sample of children who were not enrolled in school at the baseline, fewer children in the CLL Group than in the Comparison Group 
had previously attended school (49% against 57%).
• In both sample Groups, almost every child who had previously attended school wanted to attend school again. 
• The two Samples Groups were similar in terms of the proportions who had previously attended government and private schools, and also in terms 
of the Grade the child had reached when in school.
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Activities carried out with an adult at home

0% 20% 40%
Proportion of sampled children

Check or complete homework with you

Help you write

Play games or videos on phone or computer with you

Read to or with you

42%

45%

38%

51%

44%

37%

33%

47%

CLL Comparison

Home learning environment

• In the baseline survey, the children were 
asked if their parents, siblings or another 
adult living in their home had carried out a 
series of activities with them.

• Roughly half of the sampled children were 
read to or the household member read with 
them.

• About two-fifths reported that a household 
member did their homework with them and 
a similar proportion said a household 
member helped with their writing.

• Roughly a third said a household member 
played with them on a phone or computer.

• The prevalence of these activities among 
the two sample Groups was similar.
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Other learning activities

Other activities carried out in past month to support learning
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18%
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20%
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CLL Comparison

• At the baseline, the children were asked if they 
had engaged in any activities in the previous 
month to support their learning, apart from going 
to school and attending CLL.

• The prevalence of these activities was greater 
among the CLL Group than the Comparison 
Group.

• Among the CLL Group, the most common 
activities were listening to radio lessons (30%) 
and reading text books (28%). 

• A quarter reported having attended private 
lessons.

• A fifth of the CLL Group said they had used the 
Family-Led Learning (FLL) resources with an 
adult.

• Around one-in-seven of the CLL Group had 
watched a TV lesson and just 4% had read a 
newspaper.

• The 'Other' activities included reading, different 
church-related activities, household chores and 
different types of games and recreation activities.
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Children's views and experiences 
of CLL 
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Attendance

At the endline, the attendance records kept by the CLFs for each child were captured by the enumerators. The average 
attendance rate among the final CLL Group sample was 82% for both literacy and numeracy. However, as the graphs show, 
there was considerable variation. While just over half of the sampled children attended between 90% and 100% of CLL 
classes, 12% had attended less than half of literacy lessons and 11% had attended less than half of numeracy lessons.
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Reasons for not attending CLL

Separately, the children were asked in broad terms about their attendance of the CLL classes. 23% said they had attended all 
lessons and another 71% reported attending more than half of CLL lessons. In most cases, the self-reported attendance 
aligned with the attendance records kept by the CLF, but some children reported a higher level of attendance than the records 
suggested. 

The children who attended less than half of lessons or dropped out were asked the reasons for this. The most common 
reasons were domestic chores, being away from the area, sickness and fatigue.

How regularly did you attend CLL classes?
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Enjoyment and subject preference

Nearly every child in the final CLL Group sample said they had enjoyed the CLL classes, with 78% indicating they had enjoyed 
them 'a lot'. Children tended to prefer numeracy (42%) or enjoy both subjects equally (39%). Only 18% of children preferred 
the literacy classes.

Did you like the CLL classes?
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Did you prefer literacy or numeracy classes?
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What children liked about the CLL classes

The CLL participants were asked 
what they liked about the CLL 
classes. 

The most common theme was 
that the teacher teaches well, 
which was mentioned by 69% of 
the children. Half of the children 
(53%) said they found the 
lessons to be lively and fun. 
Other relatively common aspects 
enjoyed by the children were that 
they liked the CLF (31%), the 
simplicity of the learning 
materials (24%), the small 
classes (19%) and that the CLL 
classes helped them to revise 
what they had learnt at school 
(15%). 

What did you like about the CLL classes?
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What children did not like about the CLL classes

The CLL participants were also asked what 
they did not like about the CLL classes. 

More than half said there was nothing they 
did not like about the CLL classes.

The most common dislike was related to 
the timing of the CLL classes - that it took 
place after school or at the weekend 
(14%). Other dislikes were that the lessons 
were boring (10%), the learning materials 
were difficulty (7%), not liking the class 
setting or environment (6%), that the 
classes repeated what they had already 
learnt at school (6%) and that the classes 
were too hard (5%). 

What did you not like about the CLL classes?
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and if they would like to continue CLL

The large majority of the children believed that the CLL classes had helped to improve their literacy (93%) and numeracy 
(95%). For literacy, most commonly, children felt it had helped 'a little' rather than 'a lot'. For numeracy, however, most children 
felt it had helped improve their level 'a lot'. 

Overall, it was clear from that almost every child had enjoyed or at least valued CLL: 99% of children indicated they would like 
to continue, including 78% who said they would like this 'a lot'.
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Among the sub-set of the CLL Group who were enrolled in school at the baseline, 39% said that they had attended school 
every day during the three months of CLL and a further 57% said they had attended school more than half (but not all) of the 
time. 4% said they had attended school less than half of the time and 1% had not attended school at all.

Including both in-school and out-of-school children in the sample, 72% of CLL children reported having done at least one 
activity in addition to CLL and attending school (where relevant) to support their learning during the three months of CLL. Just 
under half of children had read a text book (45%), a third had listened to radio lessons (36%) and a fifth had attended private 
lessons. For almost all of these, this was a recent activity.

Other activities (excluding CLL
and school) to support learning

0% 20% 40%
% of CLL children

Read text books

Listened to radio lessons

Attended private lessons

Watched TV lessons

Other

Read newspaper pull-outs

45%

36%

19%

13%

11%

4%

When did you last do one of
these other activities?

0% 20%
% of CLL children

This week (before yesterday)

Yesterday

Last week

More than 1 month ago

2- weeks ago

26%

19%

19%

4%

4%

How regularly did you attend school
in the last three months?

0% 50%
% of in-school CLL children

Attended more than half the time

Attended all days

Attended less than half of the time

Dropped out /Did not attend any

Don't know

57%

39%

4%

1%

0%



Power BI Desktop

Children's views and experiences 
of SESIL's Family-Led Learning 
Literacy Materials 
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any Family-Led Learning activities

84% of the sampled CLL children said they had received the literacy Family-Led Learning book. This was confirmed by the 
enumerators by showing a copy of the cover page. Overall, 48% of the final sample of CLL participants - that is 57% of the 
children who had received the FLL resource - reported that they had completed at least one FLL activity. Of these, 77% had 
done the 'My house' set of activities, while 73% had done the 'My body' set and just 32% had done the 'Markets' set. 

Did you receive the SESIL FLL
literacy materials?
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any Family-Led Learning activities

Among the children who said they had completed at least one FLL activity, only 38% had done an FLL activity with their parent 
or guardian and only 17% had done so with another adult in the household. The most common scenario was that the child had 
done the FLL activities by themselves (58% of the sub-sample), while 36% had done so with another child in P1-P3 or 
younger. 

Most of the children who had used the FLL resource had last done so in the previous two weeks: 60% during the week of the 
survey and another 27% during the previous week.

Who did you do the FLL activities with?
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whether it helped improve their learning

Among the children who said they had used the FLL literacy resource, almost all (98%) said they had liked doing the activities: 
61% 'a lot' and 37% 'a little'. Similarly, 95% thought that the FLL activities had helped improve their learning: 56% 'a lot' and 
39% 'a little'.
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Among the children who had 
used the FLL literacy resource, 
more than half found the FLL 
activities to be fun (60%) and 
interesting (53%). In addition, 
just under half liked the 
activities because they were 
easy to understand (44%).

Some of the children identified 
aspects they did not like about 
the FLL activities. The most 
common were that the activities 
were too difficult (11%) and that 
the activities repeated what 
they had already learnt at 
school (9%).

What did you like about the FLL activities?
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Too difficult
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I prefer normal exercises in a book
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Other

The person doing the activity with me made it so it was not enjoyable

11%
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4%
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1 CLL Impact Research: Binomial Logistic Regression
Binomial logistic regression is a statistical method for testing the effect of one or more independent variables
on a binary dependent variable1 – that is a variable with just two values, e.g on/off, in/out, improved/did not
improve. Logistic regression is different from linear regression in that linear regression operates with a
continuous dependent variable, e.g. height, test score, salary. Whereas linear regression predicts the value
of the dependent variable, logistic regression calculates the probability of an event occurring.

Binomial logistic regression is appropriate for this research because the primary outcome measure is
whether or not each child assessed using the Uwezo Grade 2 literacy and numeracy learning assessments
improved by at least one level between the baseline and endline assessments. Hence, for each learning
assessment, there are two possible values:

 The child did improve (by one or more levels) on the Uwezo assessment
 The child did not improve on the Uwezo assessment

The analysis below is presented using four logistic regression models, two for each subject. For each
subject, the first model compares the baseline-endline results for children in the CLL Group (who attended
the CLL classes) against children in the Comparison Group (who did not attend any CLL classes). Various
additional independent variables are included in the model, including demographic characteristics of the
children and details about their schooling. The models were built independently and so the variables
included vary between the models.

The second model focuses on the CLL Group alone, i.e. children who attended the CLL classes, and
explores factors that might have a statistical association with whether or not the children improved their
literacy and numeracy scores between the baseline and the endline assessments. The reason for this
second type of logistic regression model is that it enables factors that are particular to the CLL initiative to be
included in the model: for example, details about the CLF, such as whether they have prior teaching
experience, can be included, as can the timing of the CLL classes and whether or not the child enjoyed the
CLL classes. These factors are not relevant to the Comparison Group and so cannot be included in the first
type of regression model.

This document presents the results of the four logistic regression models, first for literacy and second for
numeracy.

2 Literacy: CLL Group vs Comparison Group (Model 1)
This first binomial logistic regression model explores the relationship between an improvement in the literacy
level between the baseline and endline assessments and whether children attended CLL classes as well as
whether children completed activities in the literacy FLL resource. The table used in the model comprises
910 children: 550 who attended CLL classes (of whom 50% improved their literacy level between baseline
and endline) and 360 who did not attend CLL classes (of whom 25% improved their literacy level between
baseline and endline). Children who were not in the 6-12 age range were excluded because of insufficient
sample sizes for the outlying age groups. Only children who attended CLL classes where the CLF had

1 https://www.sheffield.ac.uk/polopoly_fs/1.885156!/file/79_LogisticReg.pdf, accessed 14 June 2022

https://www.sheffield.ac.uk/polopoly_fs/1.885156!/file/79_LogisticReg.pdf
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reached at least lesson number 40 were included in the sample. Children who were already at the baseline
at the highest literacy level measured by the Uwezo tool were not included in the sample since it was not
possible to detect an improvement.

Through this logistic regression model, there is sufficient evidence that attending the CLL classes
(p=0.027) and completing activities in the literacy FLL resource (p<0.001) were associated with an
increased literacy level between the baseline and endline assessments. There is also sufficient evidence
that the following factors are associated with an increased literacy level:

 the child's baseline literacy level (p=0.003)
 being aged 6 - <8 (compared with being aged 8 - <10) (p=0.019)
 being aged 10 - <12 (compared with being aged 8 - <10) (p=0.015)
 whether the child listened to radio lessons during the three months of CLL (p<0.001)
 whether the child attended private lessons during the three months of CLL (p<0.001)

Five variables were associated with improved odds of an improved literacy level. Keeping other variables
constant, the odds that a child improved their literacy level from baseline to endline due to:

 completing at least one activity in the literacy FLL resource was 215.4% more (OR = 3.154;
95% CI: 2.157 to 4.613) than not completing any FLL activities

 whether the child had attended private lessons during the 3 months of CLL was 187.8% more
(OR = 2.878; 95% CI: 1.847 to 4.484) than not having attended private lessons

 whether the child had listened to radio lessons during the 3 months of CLL was 96.7% more
(OR = 1.967; 95% CI: 1.420 to 2.726) than not having listened to radio lessons

 being aged 10 - <=12 was 57.4% more (OR = 1.574; 95% CI: 1.094 to 2.265) than being aged 8 -
<10

 attending the CLL classes was 53.3% more (OR = 1.533; 95% CI: 1.051 to 2.237) than not
attending CLL (Comparison Group)

In addition, two variables were associated with reduced odds of an improved literacy level. Keeping other
variables constant, the odds that a child improved their literacy level from baseline to endline due to:

 being aged 6 - <8 was 37.3% less (OR = 0.627; 95% CI: 0.424 to 0.926) than being aged 8 - <10

In addition, for every additional level in the child’s literacy level at baseline, the odds of the child
improving their literacy level by the endline reduced by 34.4% (OR = 0.656; 95% CI: 0.498 to 0.865;
p=0.003). In other words, the CLL classes tended to be more effective for children with lower baseline
literacy levels.

Other variables in the model that were not statistically associated with an increased literacy level were:

 the child's gender
 attending school at least half the time during the 3 months of CLL

In addition, many other variables were tested and then not included in the model because they did not
enhance the model with statistical significance.

3 Literacy: Among CLL Group (Model 2)
This binomial logistic regression model explores the relationship between an improvement in the literacy
level between the baseline and endline assessments and the child’s level of attendance of CLL classes as
well as other factors associated with CLL classes and the CLFs. The table used in the model comprises 542
children, 50% of whom improved their literacy level between the baseline and endline assessments. Children
who were not in the 6-12 age range were excluded because of insufficient sample sizes for the outlying age
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groups. Only children who attended CLL classes where the CLF had reached at least lesson number 40
were included in the sample. Children who were already at the baseline at the highest literacy level
measured by the Uwezo tool were not included in the sample since it was not possible to detect an
improvement.

Through this logistic regression model, there is sufficient evidence that children’s rate of attendance of
the CLL literacy classes (p=0.396) was associated with an increased literacy level between the
baseline and endline assessments. There was sufficient evidence, however, that completing activities in
the literacy FLL resource (p<0.001) was associated with an increased literacy level between the
baseline and endline assessments. There is also sufficient evidence that the following factors are associated
with an increased literacy level:

 the child's baseline literacy level (p<0.001)
 (compared with being aged 8 - <10) being aged 10 - <=12 (p<0.013)
 whether the child listened to radio lessons during the three months of CLL (p=0.001)
 whether the child attended private lessons during the three months of CLL (p<0.001)
 whether the CLF was living in the community where the CLL centre was located (p=0.015)
 whether the CLF was very confident at baseline to work as a CLF (p=0.005)
 whether the CLF agreed strongly that the CLL classes improved the literacy levels of the children

who attended regularly (p=0.012)
 whether the CLF agreed strongly that the peer support meetings with other CLFs were helpful for

their role as CLF (p<0.001)
 whether the child selected 'simple learning materials' as something s/he liked about the CLL classes

(p=0.038)

Eight variables were associated with improved odds of an improved literacy level. Keeping other variables
constant, the odds that a child improved their literacy level from baseline to endline due to:

 completing at least one activity in the literacy FLL resource was 253.3% more (OR = 3.533;
95% CI: 2.232 to 5.593) than not completing any FLL activities

 whether the child had attended private lessons during the 3 months of CLL was 204.1% more
(OR = 3.041; 95% CI: 1.691 to 5.467) than not having attended private lessons

 whether the CLF agreed strongly that the peer support meetings with other CLFs were helpful
for their role as CLF was 189.5% more (OR = 2.895; 95% CI: 1.713 to 4.893) than not agreeing
strongly about this

 whether the child had listened to radio lessons during the 3 months of CLL was 123.4% more
(OR = 2.234; 95% CI: 1.369 to 3.647) than not having listened to radio lessons

 whether the CLF was very confident at baseline to work as a CLF was 117.3% more (OR =
2.173; 95% CI: 1.270 to 3.717) than not being very confident to work as a CLF

 being aged 10 - <=12 was 92.9% more (OR = 1.929; 95% CI: 1.149 to 3.237) than being aged 8 -
<10

 whether the CLF agreed strongly that the CLL classes improved the literacy levels of the
children who attended regularly was 92.8% more (OR = 1.928; 95% CI: 1.157 to 3.212) than not
agreeing strongly about this

 whether the child selected 'simple learning materials' as something s/he liked about the CLL
classes was 79.1% more (OR = 1.791; 95% CI: 1.034 to 3.102) than the child did not select ‘simple
learning materials’ as something s/he liked about the CLL classes

In addition, two variables were associated with reduced odds of an improved literacy level. Keeping other
variables constant, the odds that a child improved their literacy level from baseline to endline due to:

 whether the CLF was living in the community where the CLL centre was located was 56.1%
less (OR = 0.439; 95% CI: 0.227 to 0.851) than the CLF not living in the community where the CLL
centre was located
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In addition, for every additional level in the child’s literacy level at baseline, the odds of the child
improving their literacy level by the endline reduced by 54.2% (OR = 0.458; 95% CI: 0.314 to 0.668;
p<0.001). In other words, the CLL classes tended to be more effective for children with lower baseline
literacy levels.

Other variables in the model that were not statistically associated with an increased literacy level were:

 the child’s rate of attendance of the CLL literacy classes
 the child's gender
 being aged 6 - <8 (c/w being aged 8 - <10)
 attending school at least half the time during the 3 months of CLL
 whether the CLF repeated "a lot" of the CLL literacy lessons
 whether the CLF agreed strongly that the training prepared them well for their role as CLF
 whether the CLF agreed strongly that they received regular visits from a member of the Centre

Management Committee
 whether the CLF agreed strongly that they want to continue being a CLF
 whether the CLF agreed strongly that they felt supported by the local primary school in delivering

their CLL lessons
 whether the child liked the CLL classes 'a lot'
 CLL classes taking place on the weekend only (c/w during the week only)
 CLL classes taking place both during the week and on the weekend (c/w during the week only)

4 Numeracy: CLL Group vs Comparison Group (Model 3)
This binomial logistic regression model explores the relationship between an improvement in the numeracy
level between the baseline and endline assessments and whether children attended CLL classes. The table
used in the model comprises 685 children: 395 who attended CLL classes (of whom 68% improved their
numeracy level between the baseline and endline assessments) and 290 who did not attend CLL classes (of
whom 53% improved their numeracy level between the baseline and endline assessments). Children who
were not in the 6-12 age range were excluded because of insufficient sample sizes for the outlying age
groups. Only children who attended CLL classes where the CLF had reached at least lesson number 40
were included in the sample. Children who were already at the baseline at the highest numeracy level
measured by the Uwezo tool were not included in the sample since it was not possible to detect an
improvement.

Through this logistic regression model, there is sufficient evidence that attending the CLL classes
(p<0.001) was associated with an increased numeracy level between the baseline and endline
assessments. There is also sufficient evidence that the following factors are associated with an increased
literacy level:

 the child's baseline literacy level (p=0.005)
 not being enrolled in P1, P2 or P3 (compared with being enrolled in P2) (p=0.003)
 being located in Kween local government (compared with Sironko local government) (p=0.018)
 being located in Yumbe local government (compared with Sironko local government) (p<0.001)

Three variables were associated with improved odds of an improved numeracy level. Keeping other
variables constant, the odds that a child improved their numeracy level from baseline to endline due to:

 attending the CLL classes was 109.9% more (OR = 2.099; 95% CI: 1.468 to 3.001) than not
attending CLL (Comparison Group)

 being located in Kween local government was 91.7% more (OR = 1.917; 95% CI: 1.118 to 3.288)
than being located in Sironko local government
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 being located in Yumbe local government was 224.4% more (OR = 3.244; 95% CI: 1.824 to
5.768) than being located in Sironko local government

In addition, two variables were associated with reduced odds of an improved numeracy level. Keeping other
variables constant, the odds that a child improved their numeracy level from baseline to endline due to:

 not being enrolled in P1, P2 or P32 was 75.8% less (OR = 0.242; 95% CI: 0.095 to 0.617) than
being enrolled in P2

In addition, for every additional level in the child’s numeracy level at baseline, the odds of the child
improving their numeracy level by the endline reduced by 35.5% (OR = 0.745; 95% CI: 0.607 to 0.913;
p=0.005). In other words, the CLL classes tended to be more effective for children with lower baseline
numeracy levels.

Other variables in the model that were not statistically associated with an increased literacy level were:

 the child's gender
 being enrolled in grade P1 (c/w being enrolled in P2)
 being enrolled in grade P3 (c/w being enrolled in P2)
 being located in Kapchorwa District local government (c/w Sironko local government)
 being located in Maracha local government (c/w Sironko local government)
 being located in Moyo local government (c/w Sironko local government)
 attending school at least half the time during the 3 months of CLL
 attending private lessons during the 3 months of CLL

In addition, many other variables were tested and then not included in the model because they did not
enhance the model with statistical significance.

5 Numeracy: Among CLL Group (Model 4)
This binomial logistic regression model explores the relationship between an improvement in the numeracy
level between the baseline and endline assessments and the child’s level of attendance of CLL classes as
well as other factors associated with CLL classes and the CLFs. The table used in the model comprises 391
children, 68% of whom improved their numeracy level between the baseline and endline assessments.
Children who were not in the 6-12 age range were excluded because of insufficient sample sizes for the
outlying age groups. Only children who attended CLL classes where the CLF had reached at least lesson
number 40 were included in the sample. Children who were already at the baseline at the highest numeracy
level measured by the Uwezo tool were not included in the sample since it was not possible to detect an
improvement.

Through this logistic regression model, there is sufficient evidence that children’s rate of attendance of
the CLL numeracy classes (p=0.019) was weakly associated negatively with an increased literacy
level between the baseline and endline assessments. There is also sufficient evidence that the following
factors are associated with an increased literacy level:

 the child's baseline numeracy level (p=0.005)
 being located in Yumbe local government (compared with Sironko local government) (p<0.001)
 whether the CLF agreed strongly that the CLL classes improved the literacy3 levels of the children

who attended regularly (p=0.018)

2 This meant either being out-of-school or being enrolled in pre-school/nursery
3 The equivalent statement about whether CLL classes improved the numeracy levels of the children who attended regularly

was found not to be statistically associated with improved numeracy levels and so was not included in the model.
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 whether the CLF agreed strongly that girls enjoyed the CLL classes more than boys (p=0.003)

Two variables were associated with improved odds of an improved literacy level. Keeping other variables
constant, the odds that a child improved their numeracy level from baseline to endline due to:

 being located in Yumbe local government was 410.9% more (OR = 5.109; 95% CI: 2.082 to
12.538) than being located in Sironko local government

 whether the CLF agreed strongly that the CLL classes improved the literacy levels of the
children who attended regularly was 92.8% more (OR = 1.991; 95% CI: 1.127 to 3.520) than not
agreeing strongly about this

In addition, three variables were associated with reduced odds of an improved numeracy level. First, for
every additional percentage point in the attendance rate of a child in the CLL numeracy classes, the
odds of the child improving their literacy level by the endline reduced by 1.4% (OR = 0.986; 95% CI: 0.974 to
0.998). Second, keeping other variables constant, the odds that a child improved their numeracy level from
baseline to endline due to:

 whether the CLF agreed strongly that girls enjoyed the CLL classes more than boys was
62.5% less (OR = 0.375; 95% CI: 0.195 to 0.720) than the CLF not agreeing strongly with this

In addition, for every additional level in the child’s numeracy level at baseline, the odds of the child
improving their literacy level by the endline reduced by 37.3% (OR = 0.652; 95% CI: 0.483 to 0.879;
p=0.005). In other words, the CLL classes tended to be more effective for children with lower baseline
numeracy levels.

Other variables in the model that were not statistically associated with an increased literacy level were:

 the child's gender
 being enrolled in grade P1 (c/w being enrolled in P2)
 being enrolled in grade P3 (c/w being enrolled in P2)
 not being enrolled in grades P1, P2 or P3 (c/w being enrolled in P2)
 being aged 6 to <8 (c/w being aged 8 - <10)
 being aged 10 to <=12 (c/w being aged 8 - <10)
 being located in Kapchorwa DLG (compared to being located in Sironko local government)
 being located in Kween local government (compared to being located in Sironko local government)
 being located in Kween local government (compared to being located in Sironko local government)
 being located in Maracha local government (compared to being located in Sironko local government)
 being located in Moyo local government (compared to being located in Sironko local government)
 whether the child attended private lessons during the three months of CLL
 whether the child attended school at least half the time during the 3 months of CLL

6 Summary and Conclusions
Four binomial logistic regression models were developed to test the association between the CLL initiative
and improved literacy and numeracy results measured on the Uwezo Grade 2 learning assessments. Both
models that were designed to test the effect of CLL against the Comparison Group (Models 1 and 3)
indicate that CLL did indeed significantly improve the probability of a child improving their literacy
and numeracy levels:

 For literacy, keeping other variables constant, attending the CLL classes increased the odds by more
than half of a child improving their learning level (Odds Ratio = 1.533, p=0.027) and using the
literacy FLL resource more than doubled the odds of a child improving their learning level (Odds
Ratio = 3.154, p<0.001). Combined, attending the CLL classes and using the literacy FLL resource
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increased the odds of a child improving their literacy level by nearly four times (Odds Ratio = 4.835).
This equates to around 59 out of 100 children improving their literacy level, compared with 23
out of 100 children for the Comparison Group.

 For numeracy, keeping other variables constant, attending the CLL classes more than doubled the
chances of a child improving their learning (Odds Ratio 2.099, p<0.001) compared with a child who
did not have the opportunity to attend CLL. This equates to around 58 out of 100 children
improving their numeracy level, compared with 40 out of 100 children for the Comparison
Group.

One of the benefits of regression modelling is its ability to control for variations within the sample in key
factors. This was important in this case because the baseline study revealed some variability in the
characteristics of children in the sample – such as age, school grade, gender, disability status, additional
learning opportunities and baseline learning levels. Linked with this, one important finding was that the CLL
classes tended to be more effective for children who had lower baseline levels. This was the case for both
literacy and numeracy.

The logistic regression models explored a range of factors that might have been expected to be associated
with improved learning. Below are some highlights from this analysis:

 Age was found to make a difference for a subset of CLL participants. Children aged 10-12 had 1.9
times the odds of improving their literacy level than children aged 8-<10, though in the case of
numeracy age did not appear to have the same effect. This finding was after controlling for other
variables, including their school grade. There was some evidence that children aged 8-<10 fared
better in literacy than children aged 6-<8, though this was only found in the first model suggesting
that a bigger sample size of CLL participants might be needed to be certain.

 While the grade that children were enrolled in was not found to be important for literacy or numeracy,
there was some evidence (at the 90% confidence level only) that children who were not enrolled in
primary school were less likely to improve their numeracy level than children enrolled in school.

 The local government in which some children were based was strongly associated with differing
numeracy outcomes. Children in Yumbe and, to a lesser degree, Kween fared best.

 Access to and use of additional or better learning opportunities were also included in the models.
Children who attended private lessons or who listened to radio lessons were more likely to improve
their literacy level.

 The simplicity of the learning materials was found to be particularly important for some children.
Children who valued this feature had 1.8 times the odds of a child who did not of improving their
literacy level.

 Certain characteristics about the CLF appeared to influence the results, particularly in the case of
literacy. CLFs who were most confident about being a CLF at baseline were associated with greater
rates of improved literacy. Similarly, CLFs who greatly valued the peer support meetings with other
CLFs were associated with better odds of improved literacy.

It is also valuable to note where the regression models did not find a statistically significant association. This
was the case for some important variables including the child’s gender and disability status, which were
found not to alter the probability of improved learning in both literacy and numeracy. In other words, when
controlling for other factors, girls and boys and children living with and without disability were equally likely to
improve their learning.

In conclusion, the binomial logistic regression modelling has produced some important findings and was able
to identify factors in a complex context of children with diverse demographic characteristics, different
baseline learning levels and varied access to multiple learning opportunities. The large majority of the
sampled children were attending school while the CLL classes were delivered and the research design
together with this statistical analysis has managed to unpick these separate factors. While most children
were attending school and some were participating in other learning activities (such as private lessons and
listening to radio lessons), the regression modelling has confirmed that the CLL initiative was effective in
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raising the chances of children improving their literacy and numeracy levels. In addition, the regression
modelling identified that CLL was more effective for children with lower baseline learning levels, although, at
the same time, it tended to be more effective with older children in improving their literacy level. The CLL
classes were found to be effective for both boys and girls, children of different ages and children with and
without disabilities.
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Annex: Odds ratio tables

Table 1: Odds ratios for factors associated with improved literacy levels (Model 1)

Variable Odds ratio 95% CI

(Intercept) 0.24 **** 0.147 to 0.393

CLL - whether the child attended CLL classes (1=attended CLL) 1.533 ** 1.051 to 2.237

BL.Literacy_Level_Order - the child's baseline literacy level - 0 (non-literate) - 5
(comprehension)

0.656 *** 0.498 to 0.865

FLL_activity_completed - whether the child completed any activities in the literacy FLL
resource (1=completed)

3.154 **** 2.157 to 4.613

Gender_Female - the child's gender (1=female) 1.088 0.808 to 1.467

Age_Binned36-<8 - being aged 6 to <8 (factor variable) 0.627 ** 0.424 to 0.926

Age_Binned38-<10 - being aged 8 to <10 (factor variable) 1.000 N/A

Age_Binned310-<=12 - being aged 10 to <12 (factor variable) 1.574 ** 1.094 to 2.265

SchoolAttendance_MoreThanHalf - whether the child attended school for at least half the
time during the three months of CLL (1=attended)

0.996 0.697 to 1.423

OtherLearning_RadioLessons - whether the child listened to radio lessons during the three
months of CLL (1=listened)

1.967 **** 1.42 to 2.726

OtherLearning_PrivateLessons - whether the child attended private lessons during the three
months of CLL (1=attended)

2.878 **** 1.847 to 4.484

Key: Significance codes:  **** 0.001, *** 0.01, ** 0.05, * 0.1
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Table 2: Odds ratios for factors associated with improved literacy levels (Model 2)

Variable Odds ratio 95% CI

(Intercept) 0.09 *** 0.021 to 0.382

Literacy_lesson_attendance_incl_Comp - the child’s rate of attendance of the CLL literacy
classes (0-100)

1.004 0.994 to 1.014

BL.Literacy_Level_Order - the child's baseline literacy level - 0 (non-literate) - 5
(comprehension)

0.458 **** 0.314 to 0.668

FLL_activity_completed - whether the child completed any activities in the literacy FLL
resource (1=completed)

3.533 **** 2.232 to 5.593

Gender_Female - the child's gender (1=female) 1.082 0.709 to 1.653

Age_Binned36-<8 - being aged 6 to <8 (factor variable) 0.785 0.452 to 1.361

Age_Binned38-<10 - being aged 8 to <10 (factor variable) 1.000 N/A

Age_Binned310-<=12 - being aged 10 to <=12 (factor variable) 1.929 ** 1.149 to 3.237

SchoolAttendance_MoreThanHalf - whether the child attended school for at least half the
time during the three months of CLL (1=attended)

0.786 0.465 to 1.33

OtherLearning_RadioLessons - whether the child listened to radio lessons during the three
months of CLL (1=listened)

2.234 *** 1.369 to 3.647

OtherLearning_PrivateLessons - whether the child attended private lessons during the three
months of CLL (1=attended)

3.041 **** 1.691 to 5.467

a8_Binary - whether the CLF was living in the community where the CLL centre was located
(1=living in the community)

0.439 ** 0.227 to 0.851

a14_VeryConfident - whether the CLF was very confident at baseline to work as a CLF (1 =
very confident)

2.173 *** 1.27 to 3.717

EL.a8_ALot - whether the CLF repeated "a lot" of the CLL literacy lessons 1.251 0.763 to 2.051

EL.a24e_AgreeStrongly - whether the CLF agreed strongly that the CLL classes improved
the literacy levels of the children who attended regularly (1= agreed strongly)

1.928 ** 1.157 to 3.212

EL.a24m_AgreeStrongly - whether the CLF agreed strongly that the training prepared them
well for their role as CLF (1= agreed strongly)

0.781 0.424 to 1.44

EL.a24u_AgreeStrongly - whether the CLF agreed strongly that they received regular visits
from a member of the Centre Management Committee (1= agreed strongly)

1.022 0.628 to 1.664

EL.a24y_AgreeStrongly - whether the CLF agreed strongly that the peer support meetings
with other CLFs were helpful for their role as CLF (1= agreed strongly)

2.895 **** 1.713 to 4.893

EL.a24z_AgreeStrongly - whether the CLF agreed strongly that they want to continue being
a CLF (1= agreed strongly)

1.318 0.683 to 2.541

EL.a24ab_AgreeStrongly - whether the CLF agreed strongly that they felt supported by the
local primary school in delivering their CLL lessons (1= agreed strongly)

0.814 0.37 to 1.789

CLL_LikedALot - whether the child liked the CLL classes 'a lot' 1.361 0.788 to 2.352

EL.b5__5 - whether the child selected 'simple learning materials' as something s/he liked
about the CLL classes (1 = selected)

1.791 ** 1.034 to 3.102

a4DuringTheWeek - CLL classes took place during the week only (factor variable) 1.000 N/A

a4Weekend - CLL classes took place on the weekend only (factor variable) 0.585 0.269 to 1.27

a4Both - CLL classes took place both during the week and on the weekend (factor variable) 0.972 0.583 to 1.618

Key: Significance codes:  **** 0.001, *** 0.01, ** 0.05, * 0.1
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Table 3: Odds ratios for factors associated with improved numeracy levels (Model 3)

Variable Odds ratio 95% CI
(Intercept) 1.875 0.735 to 4.784

CLL - whether the child attended CLL classes (1=attended CLL) 2.099 **** 1.468 to 3.001

BL.Numeracy_Level_Order - the child's baseline numeracy level - 0 (non-numerate) - 7
(division)

0.745 *** 0.607 to 0.913

Gender_Female - the child's gender (1=female) 1.024 0.728 to 1.44

Grade0 - not being enrolled in grades P1, P2 or P3 (factor variable) 0.242 *** 0.095 to 0.617

Grade1 - being enrolled in grade P1 (factor variable) 0.622 0.263 to 1.472

Grade2 - being enrolled in grade P2 (factor variable) 1.000 N/A

Grade3 - being enrolled in grade P3 (factor variable) 0.787 0.164 to 3.774

DistrictKapchorwa DLG - being located in Kapchorwa District local government (factor
variable)

0.467 0.164 to 1.328

DistrictKween - being located in Kween local government (factor variable) 1.917 ** 1.118 to 3.288

DistrictMaracha - being located in Maracha local government (factor variable) 1.064 0.667 to 1.698

DistrictMoyo - being located in Moyo local government (factor variable) 1.219 0.641 to 2.318

DistrictSironko - being located in Sironko local government (factor variable) 1.000 N/A

DistrictYumbe - being located in Yumbe local government (factor variable) 3.244 **** 1.824 to 5.768

SchoolAttendance_MoreThanHalf - whether the child attended school for at least half the
time during the three months of CLL (1=attended)

1.379 0.815 to 2.332

OtherLearning_PrivateLessons - whether the child attended private lessons during the three
months of CLL (1=attended)

1.753 * 0.961 to 3.198

BL.Numeracy_Level_Order:Grade0 1.421 ** 1.075 to 1.878

BL.Numeracy_Level_Order:Grade1 0.782 0.578 to 1.057

BL.Numeracy_Level_Order:Grade2 1.000 N/A

BL.Numeracy_Level_Order:Grade3 1.04 0.718 to 1.505

Key: Significance codes:  **** 0.001, *** 0.01, ** 0.05, * 0.1
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Table 4: Odds ratios for factors associated with improved numeracy levels (Model 4)

Variable Odds ratio 95% CI
(Intercept) 20.932 *** 3.107 to 141.002

Numeracy_lesson_attendance_incl_Comp - the child’s rate of attendance of the CLL
numeracy classes (0-100)

0.986 ** 0.974 to 0.998

BL.Numeracy_Level_Order - the child's baseline numeracy level - 0 (non-numerate) - 7
(division)

0.652 *** 0.483 to 0.879

Gender_Female - the child's gender (1=female) 1.357 0.807 to 2.282

Grade0 - not being enrolled in grades P1, P2 or P3 (factor variable) 0.249 * 0.058 to 1.066

Grade1 - being enrolled in grade P1 (factor variable) 0.702 0.173 to 2.854

Grade2 - being enrolled in grade P2 (factor variable) 1.000 N/A

Grade3 - being enrolled in grade P3 (factor variable) 6.208 0.241 to 159.787

Age_Binned36-<8 - being aged 6 to <8 (factor variable) 0.524 * 0.259 to 1.059

Age_Binned38-<10 - being aged 8 to <10 (factor variable) 1.000 N/A

Age_Binned310-<=12 - being aged 10 to <=12 (factor variable) 1.024 0.45 to 2.329

DistrictKapchorwa DLG - being located in Kapchorwa District local government (factor
variable)

0.338 0.089 to 1.286

DistrictKween - being located in Kween local government (factor variable) 1.481 0.581 to 3.78

DistrictMaracha - being located in Maracha local government (factor variable) 1.045 0.495 to 2.205

DistrictMoyo - being located in Moyo local government (factor variable) 0.976 0.348 to 2.736

DistrictSironko - being located in Sironko local government (factor variable) 1.000 N/A

DistrictYumbe - being located in Yumbe local government (factor variable) 5.109 **** 2.082 to 12.538

SchoolAttendance_MoreThanHalf - whether the child attended school for at least half the
time during the three months of CLL (1=attended)

1.077 0.463 to 2.506

OtherLearning_PrivateLessons - whether the child attended private lessons during the three
months of CLL (1=attended)

1.837 0.797 to 4.235

EL.a24e_AgreeStrongly - whether the CLF agreed strongly that the CLL classes improved
the literacy levels of the children who attended regularly (1= agreed strongly)

1.991 ** 1.127 to 3.52

EL.a24l_AgreeStrongly - whether the CLF agreed strongly that girls enjoyed the CLL classes
more than boys (1= agreed strongly)

0.375 *** 0.195 to 0.72

BL.Numeracy_Level_Order:Grade0 1.372 0.912 to 2.063

BL.Numeracy_Level_Order:Grade1 0.799 0.517 to 1.234

BL.Numeracy_Level_Order:Grade2 1.000 N/A

BL.Numeracy_Level_Order:Grade3 0.834 0.41 to 1.694

Key: Significance codes:  **** 0.001, *** 0.01, ** 0.05, * 0.1



Annex C: 

Telephone survey of parents of 

children participating in CLL

September 2023



Power BI Desktop

Community-Led Learning (CLL) 
Initiative: 
Impact Research 
Endline Parents Survey Results
29th September 2023



Power BI Desktop

Introduction

This report presents findings from a survey of the parents and guardians of children who participated in Cohort 5 
of SESIL’s Community-Led Learning (CLL) initiative. The survey was part of the wider research to measure the 
impact of CLL carried out in 2023, the main purpose of which was to measure improvements in children’s literacy 
and numeracy learning levels.

Background

The survey of the parents/guardians was carried by 
telephone. The sample was made up of parents of the 
children chosen to participate in the impact research. 
Only parents of children in the CLL Group participated 
(i.e. not the Comparison Group). Telephone numbers 
were collected from the CLFs as part of the baseline 
survey. The survey was was conducted between 25th 
August and 6th September 2023. 

The sampled parents were resident in 6 of the 15 local 
governments where the CLL initiative was being 
delivered. The sample was drawn in order to be 
representative of the CLL initiative by geography. 

The target was to sample the parent or guardian of 
every child participating in the impact research from 
the CLL Group. 

The telephone survey was carried out by an external 
firm. The analysis was carried out by Cambridge 
Education’s Monitoring, Evaluation and Learning Lead.
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About the participant 
parents/guardians and their 
children 
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Gender of participating parents

Male Female

55%

45%

About the participant parents/guardians

• 634 parents/guardians of children in 
the final sample of 768 children 
participated in the telephone survey.

• Because some households included 
more than one child attending CLL, 
these parents/guardians represented 
671 of the final sample of 768 
children - that is 87%.

• 49% of the participants were from 
the Eastern region, while the 
remaining 51% were from the West 
Nile region.

• 55% of participants were male and 
45% were female.

671
Number of sampled children whose parent 

completed a telephone survey

Region of participating parents

325 (51%)

(49%)
309

West Nile Eastern

634
Number of parents participating in the 

telephone survey
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% of children represented by their parent/guardian, by
Local Government

0%

50%

100%

Sironko Yumbe Maracha Kween Moyo Kapchorwa
DLG

89% 81%
92% 90%

81%
94%

11% 19%
8% 10%

19%

Parent survey completed? Completed Not completed

% of children represented by their
parent/guardian, by Region

0%

50%

100%

West Nile East

85% 89%

15% 11%

Completed Not completed

Rate of participation by local government and region

• Overall, the parent or guardian of 87% of the final sample of children participated in the parents survey.
• These parents/guardians were resident in all six sampled local governments, though the rate of representation was greater 
in some than others. The greatest representation rate was in Kapchorwa DLG and Maracha, while the lowest representation 
rate was in Moyo and Yumbe.
• By region, 89% of the final sample of children from the East region were represented by the parent survey, compared with 
85% of those in the West Nile region.
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% of children represented, by child's age

A
g
e
 (

ye
a
rs

)

3

4

5

6

7

8

9

10

11

12

13

14

15

100%

93%

71%

88%

89%

89%

89%

87%

82%

87%

86%

100%

100%

7%

29%

12%

11%

11%

11%

13%

18%

13%

14%

Completed Not completed

% of children represented,
by child's sex

Female Male

90% 85%

10% 15%

Completed Not completed

Rate of participation by age and sex

• 90% of girls in the final sample and 
85% of boys were represented in the 
parent survey by their parent or 
guardian.

• With the exception of children aged 
5 and to a lesser extent children aged 
11, similarly high percentages of 
children across the age spectrum 
were represented by their parent or 
guardian in the parent survey.

• Among children aged 5, just 71% 
had a parent/guardian participate in 
the survey, however there were just 
14 children aged 5 in the final 
sample. 
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% of children represented, by child's disability status

With functional difficulty No functional difficulty

85% 88%

15% 12%

Parent survey completed? Completed Not completed

Rate of participation by disability status

Children in the final sample with and without a functional difficulty (disability) as measured by the the Washington Group 
questions (Child Functioning Module) had a similarly high rate of representation by their parent or guardian in the parent survey: 
85% of those living with functional difficulty in at least one of the 13 functional domains measured for children aged 5 to 17, 
compared with 88% of those without.



Power BI Desktop

% of children represented, by
school enrolment status

In school Out of school

89%
84%

11%
16%

Completed Not completed

Rate of participation by school status

• Children who were out-of-
school at the baseline were 
marginally less well represented 
in the parent survey: 84%, 
compared with 89% of in-school 
children.

• Children enrolled in a private 
school were more likely to be 
represented by their parent or 
guardian in the parent survey 
than children enrolled in a 
government school (93%, 
compared with 88%).

• Children in grade P3 were the 
most likely to be represented by 
their parent or guardian (91%), 
while children in P1 were the 
least likely (87%).

% of children represented, by school grade

P.1 P.2 P.3

87% 89% 91%

13% 11% 9%

Completed Not completed

% of children represented, by school type

Government Private

88% 93%

12% 7%
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Progress out of Poverty Index

• The parents/guardians were asked 10 questions that 
form the basis of the Progress out of Poverty Index for 
Uganda. Based on data collected elsewhere from 
nationally representative data, it is possible to estimate 
the poverty/wealth status of each household. 

• As the top graph illustrates, the households were broadly 
spread in terms of the likelihood of being below the $2.15 
per day poverty line. The mean household in this sample 
had a 40% likelihood of being below this poverty line. 
Nationally, the average household has a 31.8% likelihood 
of being below the $2.15 per day threshold, which rises to 
40.4% for rural households. We can conclude, therefore, 
that the households of CLL participants were broadly 
representative of the wider population in terms of 
wealth/poverty.

• Households in Kween and Sironko were more likely to 
be below the poverty line, while households in Maracha 
and Kapchorwa DLG were less likely. Also, children who 
were not enrolled in school at the baseline were 
marginally more likely to live in a household below the 
$2.15 per day poverty line than in-school children, though 
the difference was small.

Distribution of final sample of children by likelihood of living in
a household below $2.15 per day poverty line

0% - 10% >10% -
20%

>20% -
30%

>30% -
40%

>40% -
50%

>50% -
60%

>60% -
70%

>70% -
80%

>80% -
90%

>90% -
100%

11% 12%
10%

24%

12%

8%

13%

8%

1% 0%

Average likelihood of being below
$2.15
per day, by Local Government

Kween

Sironko

Moyo

Yumbe

Maracha

Kapchorwa

48.5%

46.2%

37.6%

33.6%

31.6%

31.2%

Average likelihood of being below
$2.15 per day, by school status

Out of school

In school

40.5%

39.4%
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The children's engagement in 
CLL and other learning activities
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Level of attendance of CLL classes

• According to the parents and guardians, 98% of 
the children represented had attended at least half 
of the CLL lessons, including 46% who said that 
their child had attended all CLL lessons.

• By comparing these answers with the children's 
own responses, the parents/guardians tended to 
report that their children attended more often than 
the children's own reporting of their attendance. 

• Whereas only 23% of the children of the 
participants in the parent survey said they had 
attended all CLL lessons, 46% of the 
parents/guardians reported this to be the case.

• Similarly, 6% of children reported they had 
attended less than half of the lessons, compared 
with just 1% of their parents/guardians.

(Parents) How regularly has your child attended CLL
classes?

Attended more than
half of the lessons

Attended all 48
lessons

Attended less than
half of the lessons

Dropped out /Did not
attend any

Don't know

52%
46%

1% 0% 0%

(Children) How regularly did you attend CLL classes?

Attended more than half
of the lessons

Attended all 48 lessons Attended less than half of
the lessons

Dropped out /Did not
attend any

71%

23%

6%
1%
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School attendance

• Among the children who were enrolled in school, 
41% were reported by their parent or guardian to 
have attended school every day during the three 
months of CLL and 57% had reportedly attended 
more than half the time. 

• Just 1% of the final sample of children had 
attended less than half the time, according to their 
parent or guardian. 

• In aggregate, the parents' responses about their 
children's attendance at school were similar to the 
children's responses about their own school 
attendance. 

• However, at the individual level, there was a lot 
of discrepancy, with many parents/guardians 
giving different responses to their children. For 
example, where the parent/guardian said they had 
attended every day, just 42% of children gave the 
same response.

(Parents) How regularly did your child attend school
(primary school) in the last 3 months (May, June, July)?

Attended more than
half the time

Attended all days Attended less than
half of the time

Don't know Dropped out /Did not
attend any

57%

41%

1% 0% 0%

(Children) How regularly did you attend school in the last
three months?

Attended more than
half the time

Attended all days Attended less than
half of the time

Dropped out /Did not
attend any

Don't know

57%

39%

4%
1% 0%
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Other activities to support children's learning

• The parents and guardians were asked which 
activities, in addition to CLL and school, their child 
had engaged in during the previous month to 
support their learning.

• The most commonly reported was reading text 
books (42%). The second most common was 
listening to radio lessons, reported by 24% of 
parents/guardians. All other types of learning 
activity were rarely reported.

• Again, there was a lot of discrepancy between 
these responses and the answers given by 
children to the same question. 

• Text books and radio lessons were the two most 
commonly reported activity types by both parents 
and children, but notably more children reported 
having listened to radio lessons than their 
parent/guardian. Also, many more children 
reported attending private lessons and watching 
TV lessons than their parents/guardians.

(Parents) Other activities (excluding CLL and school) by
your child in the past month to support their learning?

Read text books Listened to radio
lessons

Read newspaper
pull-outs

Attended private
lessons

Other (specify) Watched TV
lessons

42%

24%

3% 2% 0% 0%

(Children) Other activities (excluding CLL and school) in the
past month to support your learning?

Read text
books

Listened to
radio lessons

Attended
private lessons

Watched TV
lessons

Other Read
newspaper

pull-outs

44%

35%

18%
12% 11%

3%
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The views and experiences of 
parents/guardians with regards 
to CLL
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Views of parents/guardians about CLL

The parents/guardians were overwhelmingly positive about CLL in its various aspects. For a series of nine statements, nearly 
every parent/guardian agreed or strongly agreed. For example, 99% agreed or strongly agreed that CLL had improved their 
child's literacy and numeracy levels and 100% wanted their child to continue attending CLL lessons. Also 99% agreed or strongly 
agreed that the timing of the lessons had been good for their child and the same percentage agreed or strongly agreed that their 
child had gone to school and attended CLL without any problem. 

Views of parents/guardians about CLL

My child has talked to me about CLL

My child understood and followed the CLL lessons

My child went to school and attended CLL without any problem

CLL helped improve my child’s understanding of school lessons

My child’s school is supportive of the CLL lessons

The timing of the CLL lessons was good for my child

The CLL committee members were accessible to report any cases of violence

CLL has improved my child’s literacy and numeracy levels

I would like my child to continue attending CLL lessons

56%

50%

44%

57%

36%

44%

33%

61%

65%

44%

49%

55%

42%

52%

56%

55%

38%

35%

11%

11%

Strongly Agree Agree Disagree Strongly Disagree Don't know
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Parental contributions to CLL

• 98% of the parents/guardians said they had 
provided scholastic materials to enable their child 
to attend CLL. 

• Other relatively common forms of support for 
their children were providing sitting facilities (17%) 
and teaching/learning aids (16%).

• According to the parents/guardians' responses, 
there was a high degree of participation by 
parents/guardians to activities to support the 
success of CLL. 79% had attended a community 
meeting during the three months of Cohort 5. Half 
(51%) reported observing a lesson. A quarter 
(27%) said they had mobilised other CLL parents 
and a quarter (27%) also said they had worked to 
ensure the safety of the children.

• Just 7 parents indicated they had not participated 
in any activities to support CLL - equivalent to just 
1%.

What support did you provide to enable your children to
attend CLL classes?

Scholastic
materials

Sitting facilities
e.g., mats,

tumplines etc.

Teaching
&Learning aids

Masks Handwashing
facility/soap

Other (specify) Don't know

98%

17% 16%
6% 3% 3% 0%

Which CLL activities have you participated in?

Attended
Community
meetings

Observed
lessons

Mobilized
other CLL
parents

Ensured
children
are safe

Other
(specify)

Provided
handwas…
facility/so…

Provided
in-kind/fi…
assistance

to CLF

Don't know

79%

51%

27% 27%

4% 3% 1% 0%
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Views of parents/guardians on how to continue CLL

Parents/guardians were told that the SESIL project is ending and will no longer be able to facilitate the CLFs to deliver CLL lessons. The 
parents/guardians were asked: What could be done to ensure that CLL can continue in your community and more children can access 
CLL lessons?

From their responses, it was clear that the parents/guardians of the children who attended the CLL classes were concerned about the continuation 
of CLL and they were able to suggest various ways to ensure its sustainability. Here's a summary of their suggestions:
1. Financial Support: Many parents were willing to contribute financially to support the CLFs, either by paying them directly or by pooling 

resources within the community.
2. Government Support: Several parents/guardians believed that the government should play a role in funding and facilitating the programme, 

either by providing direct funding or by seeking funding from other organisations.
3. Community Involvement: Parents/guardians suggested that the community as a whole should get involved in supporting the programme, 

including organising meetings, fundraising and providing resources like food for the CLFs.
4. NGO and Stakeholder Engagement: Seeking financial support from NGOs and engaging with stakeholders in the community was another 

common suggestion.
5. Awareness and Sensitisation: Some parents/guardians believed that more awareness and sensitisation efforts were needed to encourage 

parents to participate in the programme and provide support.
6. Collaboration: Collaboration among parents, CLFs and other community members was seen as essential for ensuring the programme's 

continuation.
7. Alternative Funding Sources: Exploring alternative funding sources, such as revenue from seasonal activities like coffee harvesting, was 

suggested.
8. Parish and Community Meetings: Holding meetings at the community and parish levels to discuss and plan for the programme's continuation.

In summary, the responses highlighted the importance of community involvement, financial support, government intervention and collaboration to 
ensure the sustainability of the CLL initiative. Various stakeholders, including parents, CLFs and government authorities, were seen as critical in 
continuing the CLL's positive impact on children's education in the community.
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to ensure continued support from parents

Parents/guardians were asked:

What could be done to ensure that parents continue to support CLL activities in your community?

The responses primarily emphasised the importance of awareness, education and engagement. Here's a summary of their 
suggestions:

1. Meetings and Sensitisation: Parents suggested organising meetings and conducting sensitisation programmes and 
awareness campaigns to educate parents about the importance and benefits of CLL activities.

2. Parent Committees: Some parents proposed forming committees or groups of parents to actively monitor and support CLL 
activities.

3. Involvement of Local Leaders: Local leaders were seen as important in monitoring and encouraging parents to support the 
programme.

4. Financial Support: Parents discussed the need for income-generating activities to support CLL, including charging a small 
fee for parents or finding ways to boost their income.

5. Engaging the Government: There was a call for government involvement in enlightening parents about the benefits of CLL 
and in providing financial support.

6. Visiting CLL Centres: Encouraging parents to visit CLL centres to witness the impact and contribute to CLL.
7. Peer Sensitisation: Fellow parents were encouraged to sensitise others about CLL activities and their significance.

Overall, the responses underscored the need for a multifaceted approach involving community engagement, education and 
financial support to ensure that parents continue to actively support CLL activities in their community.
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Views of parents/guardians on what the government should do

Parents/guardians were then asked: What should the government do to help your children in grades P1-P3 to continue participating in 
community-based learning activities? 

Here's a summary of their suggestions:

1. Financial Support: Many parents requested financial support from the government, including paying the salaries of Community-Learning 
Facilitators (CLFs). They also asked for funding to ensure the programme's continuation.

2. Provision of Materials: Parents suggested that the government should provide learning materials, such as textbooks, exercise books, bags, 
and other teaching and learning materials to support the children.

3. Integration into Existing Programmes: Some parents proposed integrating the CLL centres under the Universal Primary Education (UPE) 
programme to ensure sustained government support.

4. Incentives for Children: There was a call for the government to provide incentives to the children, such as pencils and other educational 
materials, to motivate their participation.

5. Shelter and Infrastructure: Parents mentioned the need for infrastructure support, including shelter for the training centres, especially during 
the rainy season.

6. Collaboration: Several parents suggested that the government should collaborate with the community and other stakeholders to share the 
financial burden and ensure programme continuity.

7. Extension of the Programme: Some parents proposed extending CLL to more communities to reach a wider audience.
8. Lobbying for Additional Projects: Parents recommended that the government should engage in lobbying efforts to secure more projects and 

funding from other organisations to support the programme.
9. Distribution of Materials and Allowances: Parents requested the distribution of reading materials and allowances to CLFs to facilitate their 

work.
10.Tokens for Children: There was a request for the government to provide small tokens to children as encouragement, including items like 

pencils, books and sharpeners.

In summary, the parents' responses underscore the importance of government financial support, provision of learning materials, infrastructure 
improvements and collaboration with the community to ensure the continuation and expansion of community-based learning activities for children 
in grades P1-P3.
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The views and experiences of 
parents/guardians with regards 
to Family-Led Learning
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any Family-Led Learning activities

98% of the parents/guardians said they were aware of literacy Family-Led Learning book. 98% of these said that at least one 
child in their household had received a copy of the book. In those households, 98% of parents/guardians said that they or 
another adult in their household had used the FLL book with their child or children.  

This was considerably higher than what was reported by their children; only 56% of the children in these households reported 
that they had used the FLL materials.

Awareness of the FLL materials

Yes

No

Don't know

98%

2%

0%

How many children received
FLL materials?

7

6

5

4

3

2

1

0

0%

1%

2%

7%

20%

40%

28%

2%

Did you or another adult use these
FLL materials with the children?

Yes

No

98%

2%
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According to the parent respondents, they were the one who most commonly did the FLL activities with the child or children in 
their household (61%), followed by another adult from their household (41%). 28% of respondents indicated that an older child 
in the household had done the FLL activities with the child/ren.

Most commonly, the FLL activities were carried out one-on-one between the adult and the child (60%). 24% of respondents 
said the FLL activities were done with a group of children and a similar proportion (25%) indicated that the FLL activities were 
sometimes done one-on-one and sometimes with a group.

Who did the FLL activities with the child/ren?

Myself

Another adult from my household

An older child (e.g., older brother or sister)

Another adult (not from my household)

Don't know

61%

41%

28%

3%

0%

How did you or any other adult use the
materials with the children?

One on one with the child

With a group of children

Both one on one and with a group of children

Don't know

60%

24%

25%

0%
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and how long each activity took

When asked how many sets of FLL activities, out of six, they or another adult had done with their child or children, the most 
common answer was all six (28%), while 11% said just one and 17% did not know. On average, these respondents or an adult 
in their household had reportedly done 2.6 of the 6 sets of FLL activities with their child or children.

In most cases, these FLL activities took either 20-30 minutes (38%) or more than 30 minutes (40%) to complete.

How many sets have you or another adult done
with your child?

1

2

3

4

5

6

11%

6%

11%

11%

18%

43%

How long did each activity approximately take
to complete?

>30 minutes

20-30 minutes

Don't know

10-19 minutes

<10 minutes

Refused

40%

38%

10%

10%

1%

0%
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The parents/guardian respondents who had completed at least one FLL activity with their child or children were asked their 
views about four aspects of FLL. First, 98% of these parents/guardians agreed or agreed strongly that the children enjoyed the 
activities. Second, 84% of these parents/guardians agreed or agreed strongly that the activities were easy for the children. 
Third, 75% of these parents/guardians disagreed or disagreed strongly that the activities were difficult to understand for the 
children. Fourth, 99% of these parents/guardians agreed or agreed strongly that the FLL materials complemented their 
children's learning.

Views of parents/guardians about the FLL activities

The children enjoyed the literacy activities

The literacy activities were easy for my children

The literacy activities were difficult to understand for my children

The materials distributed complemented my children’s learning

52%

35%

5%

59%

46%

49%

18%

40%

13%

65% 10%

Strongly Agree Agree Disagree Strongly Disagree Don't know
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Parents/guardians were asked: 

What could be done to ensure that the FLL materials are regularly used? 

Here's a summary of their suggestions:

1. Provide More Materials: Continuously supply new learning materials to children.
2. Create Timetables: Establish timetables to support and encourage regular reading.
3. Parental Involvement: Encourage parents to actively participate in using the materials with their children at home.
4. Monitoring: Closely monitor their use by children.
5. Multilingual Materials: Provide materials in both local languages and English for easy understanding and translation.
6. Sensitisation and Awareness: Educate parents and the community about the importance of using FLL materials regularly.
7. Teacher Guidance: Request school teachers to provide guidance on how to use the materials effectively.
8. Incentives: Consider providing incentives or rewards to motivate children to use the materials regularly.
9. Community Involvement: Engage the community in promoting and using FLL materials.

10.Reminders: Continuously remind parents and children about the importance of using the materials.
11.Library Access: Keep FLL materials accessible in community libraries.
12.Peer Learning: Encourage joint lessons and involve family members and neighbours in studying with the children.
13.Reduce Housework: Suggest that parents give children less housework to free up time for reading.
14.Training for Facilitation: Provide routine training for parents on how to use the materials.
15.Shared Use: Encourage sharing of materials among interested learners.
16.Homework and Assignments: Use FLL materials for homework and assignments.
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Final comments

At the close of the survey, parents/guardians were invited to make any final comments. Here's a summary of their responses:

1. Expressing Gratitude: Many respondents expressed gratitude towards SESIL for the educational initiatives and hoped for 
continued support.

2. Programme Continuation: A significant number of parents and community members requested the continuation of the CLL 
initiative and sought information on how it could be extended or replaced after SESIL's involvement ends.

3. Government Support: There were numerous appeals for the government to step in and support educational programs like 
CLL, as many parents and communities lacked resources.

4. Additional Classes and Materials: Several respondents requested the inclusion of upper-grade levels and additional 
learning materials like books, uniforms and school supplies.

5. Monitoring and Follow-up: Questions about monitoring, reporting and follow-up for learners and facilitators were common, 
including queries about results and CLF compensation.

6. Community Involvement: Some respondents suggested that communities were willing to contribute to sustaining the CLL 
initiative, either financially or through volunteer work.

7. Geographical Reach: A desire for programme expansion to reach more remote areas and villages was expressed.
8. Concerns about Ending: Many respondents raised concerns about what would happen after the programme ends, as CLL 

had significantly benefited their children.
9. Socioeconomic Challenges: Issues related to poverty, poor housing, and limited resources were mentioned, with requests 

for support and assistance.
10.Uniforms and Resources: Some parents requested support for uniforms and learning resources for their children.

Overall, these comments reflect the positive impact of the CLL initiative, along with the concerns and hopes of parents and 
communities for its continuation. 
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