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STRENGTHENING SCHOOL 
INSPECTION 

TRANSFORMATIVE 
LEADERSHIP DURING 
COVID-19 CRISIS
…Transformative Leaders 
look at the existing 
challenges as an opportunity 
for reflection, taking risks, 
initiating change and 
innovations to ensure 
continuity of learning in a safe 

Read Full Article on Page 2

COVID-19 Learner Tracker
Using DHIS2–COVID 19 
package for education to 
improve service delivery 
through use of quality and 
timely data for planning and 
decision making amidst the 
COVID-19 global pandemic.

News in Brief

COVID-19 
DISRUPTS 
EDUCATION 
PLANS

School Health
An indispensable tool for both 
quality education and access 
to health. 

Home-based Learning
An approach used in Northern 
Uganda to deliver ECCE 
services.

WASH in Schools
MoES in partnership between 
the Government of Ireland and 
UNICEF continues to make a 
positive impact on the education 
of children in Karamoja. timely 
data for planning & decision 
making. 

School inspection 
is a vital link in 
realization of desired 

education outcomes. It acts 
as an independent control 
mechanism in education 
systems that evaluates 
schools’ inputs, processes and 
activities. 

In this regard, school inspec-
tors evaluate the extent to 
which schools are resourced 
to deliver the expected educa-
tion outputs and/or outcomes. 
Further, inspection evaluates 
the school and classroom 
processes and activities to 

Ministry of 
Education 
and Sports

Continued on page 2

Best Start in Life
As the COVID-19 pandemic 
unfolds, young children (0 to 8 
years) will be most vulnerable. 
Yet this is the stage when the 
brain matures fastest than 
at any other time of human 
development.
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establish whether they are relevant and 
adequate to yield the expected educa-
tion outcomes. 

However, the inspection function 
at primary schools is inadequate to en-
force the required education standards 
in a way that is impactful to the realiza-
tion of UPE objectives. This is mainly 
due to under-resourced both in terms of 
Human and Financial resources to ef-
fectively and efficiently deliver its man-
date. 

Under the GPE/UTSEP Grant, the 
Ministry of Education and Sports pro-
cured eleven motorcycles to strength-
en inspection of schools in the dis-
tricts of Kapchorwa, Bukwo, Kibale, 
Kamwenge, Namutumba, Nebbi, Arua, 
Manafa, Tororo, Butaleja and Kaga-
di. The motorcycles, are meant to be 
used by inspectors of schools to safe-
guard and mitigate the risks of Violence 
against Children in Schools. This strat-
egy is aimed at enhancing and com-
plementing activities included in the 
Environmental and Social Management 
Plans (ESMPs) related to standard 
construction norms, such as gender 
and disability requirements.

It is believed that the motorcycles 
will be used to support the process of 
following up the cases of abuse against 

children, inspection and monitoring of 
schools. This will contribute to improve-
ments in reporting, tracking, referral 
and response to cases of violence 
against children in schools including 
case management. 

During the handover of the motor-
cycles, the state minister for primary, 
Hon Rose Mary Nansubuga Sseninde, 
urged stakeholders to join hands in 
supporting the creation of a violence 
free environment and society so that 
children are able to study. She thanked 
Plan International Uganda for support-
ing gender and equity initiatives in the 
Education Sector.  Urged the 11 local 
governments to ensure proper use and 
management of the motorcycles to im-
prove on their work and most of all en-
forcing protection of children in schools.

MANDATE 
Basic Education 
Department is mandated, 
“to provide quality 
education and Sports 
services, technical 
support, guide, 
coordinate, regulate and 
promote the delivery of 
quality inclusive Pre-
Primary and primary 
education to all school 
going children.”

The department is headed 
by Dr. Cleophus Mugenyi, 
Commissioner (C/BE). Under 
his servitude, there are 2 
divisions and 4 units 

Pre-Primary
Mr. Agobe Pollbert is the AC/
PPE, leading a team of; PEO, 
SEO and 2 EOs. The division is 
charged with Early Childhood 
Care and Education.

Primary
Dr. Tony Mukasa Lusambu 
(PhD) is the AC/PE, spear 
heading a team of; a PEO and 
2 SEOs

Instruction Materials Unit
The unit is managed by Mr. 
Tukei Simon, AC/IMU, a PEO, 
SEO and EO

Gender Unit
Mrs. Rosette Nanyazi is the 
Technical Advisor to the unit, 
managing the unit with other 
three officers.

KSFP and HIV/AIDS
Both units are led by a desk 
officer who is charged with the 
day to day running of the unit.

HOME BASED LEARNING – AN APPROACH USED IN 
NORTHERN UGANDA TO DELIVER ECCE SERVICES
Joyce Nairuba

The writer is the Communication 
Manager at LABE  

The Permanent Secretary  
Ministry of Education and 
Sports (MoES) Mr. Alex 

Kakooza lead a five-member 
team who visited LABE-
supported Home Learning 
Centres in Northern Uganda and 
West Nile. 

The objective of this visit was to learn 
about and lay strategies on how the 
sector can increase access and im-
prove the quality of ECCE service de-
livery using the LABE model. 

During this visit, the Permanent 
Secretary noted that given the resource 
constraints in government, communi-
ties should adopt this model. He recom-
mended that the home learning model 
is the best for vulnerable communities 
across the country if every child is to 
attain basic education. He commend-
ed LABE for supporting the HLCs in 
hard-to-reach areas where the children 
almost have no hope of getting quality 
education.

“This is good. This visit has given 
me more hope that as the government, 
we can also use the same model as we 
are trying to implement our early child-
hood development centres policy that 
will see every child get quality educa-
tion,” Mr. Kakooza said.

Home Learning Centres (HLCs) 
are a low-cost but effective innovation 
providing quality, inclusive and sustain-
able ECD to children in disadvantaged 
communities unable to access the for-
mal fee-based ECD.  

This model is achieved through 
working with parents to appreciate 
their role in preparing and supporting 
their pre-school children such as; pro-
viding an oral rich language and home 
literate environment essential for later 
achievement at school. The parents are 

responsible for setting up the learning 
shelter, outdoor play station, a HLC 
garden, supporting the caregivers and 
also attending HLC-based Village Sav-
ings and Loaning Activities (VSLAs)/
parenting sessions among other things. 

During the visit, the Commissioner 
Basic Education, Dr. Cleophus Muge-
nyi said a parent is the first teacher so, 
their first contribution determines what 
the child will be in future and commend-
ed Literacy and Adult Basic Education 
efforts to involve the parents as para-
mount.  

HLCs are managed by 9-member 
trained Home Learning Centre Man-
agement Committees constituted of 
representatives from the; local coun-
cil, Religious leadership, home owner, 
primary school or opinion leader, male 

and female parents, caregiver, cultur-
al leadership and child protection unit 
willing to volunteer, to ensure com-
munity management, ownership and 
sustainability. Through the community 
social capital and VSLA contributions, 
parents are able to sustain activities at 
their HLCs including; remuneration of 

the caregivers, maintenance of the play 
stations, shelter and latrine construc-
tion, purchase of scholastic materials 
and children’s feeding, but also borrow 
and invest for better family livelihoods. 

Since 2010, Literacy and Adult Ba-
sic Education (LABE) has supported 
communities to establish 686 HLCs 
in Gulu, Nwoya, Koboko, Moyo, Arua, 
Yumbe and Adjumani districts. These 
HLCs have enrolled 78,991 pre-school 
children and 52,996 six-year old chil-
dren have transited to primary schools 
from these HLCs. Results from the 
National Assessment of Progress in 
Education (NAPE) Standard Primary 
Three Assessment conducted in 2017 
indicate that children who went through 
HLCs were more proficient by 21.2% 
and 22.1% in Literacy and Numera-

cy respectively; compared to children 
who had not had any prior ECCE inter-
vention before joining primary school. 
Currently, LABE is directly supporting 
53 HLCs in Koboko, Obongi, Gulu and 
Nwoya districts.

Ending Violence 
requires concerted 
efforts, therefore 
let us join hands to 
end violence against 
children.

from page 1

“

Hon. Rosemary Sseninde  (State 
Minister for Primary Education)

Hon. Rose Mary Sseninde with MoES officials and a team from Plan International during the 
Handover of Motorcycles to the District Inspectors of schools from 16 DLGs.

Mr. Alex Kakooza (PS/MoES) leading a five member team during a visit to the LABE 
supported home centres in Northern and West-Nile regions. 
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According to Harriet 
Nannyonjo, Cheryl 
Ann Fernando, Azad 

Oommen, Sameer Sampat, 
write on 08/06/2020, in the world 
bank blog, “The corona virus 
(COVID-19) pandemic has forced 
almost all countries to close 
their schools. At the peak of the 
crisis, about 1.6 billion children 
across the world were not at 
school.

School leaders bear the primary re-
sponsibility of ensuring the well-being 
of their personnel, students and find-
ing ways to ensure that students are 
learning while in-school learning is sus-
pended. A survey of over 1,800 
leaders across 12 countries 
found that more than 70% of principals 
felt that the well-being of students in 
their school was their primary respon-
sibility. Because they have the respect 
of their communities as well as person-
al relationships with students and their 
families, school leaders are uniquely 
positioned to guide families in many re-
spects.” 

Dr. Cleophus Mugenyi (PhD) , relates 
to the world Bank blog citation and 

descriptively takes a pen to explore 
transformative school leadership a 
midst COVID19 Pandemic crisis.

TRANSFORMATIVE LEADERSHIP DURING COVID 19 CRISIS
Dr. Cleophus Mugenyi (PhD) 

We have different leaders in our schools 
and institutions ranging from dictatorial, 
authoritarian, laissez-faire, democratic, 
transactional, to transformative. These 
leaders use different approaches in 
leadership and management to ex-
ercise their power and authority. The 
question is what type of leaders do we 
need during the COVID-19 pandemic 
and especially when schools reopen. 
We live in a period of anxiety, uncer-
tainty, complacency, and yet we have 
access to information through the print 
and electronic media.  The manage-
ment of schools and institutions in-
volves planning, directing, organizing, 
controlling and decision making. The 
primary school head teachers need 
to think and rethink how to manage 
schools during the COVID-19 pandem-
ic. We now need transformative prima-
ry head teachers than ever before be-
cause of the higher expectations from 
parents, learners, and all leaders at 
various levels.  Primary head teachers 
must be seen to be on top of every sit-
uation by building confidence, restoring 
hope, promoting teamwork and building 
consensus in decision making. 

Transformative leaders look at the 
existing challenges as an opportuni-
ty for reflection, taking risks, initiating 
change and innovations to ensure con-
tinuity of learning in a safe and secure 
environment.  While taking risks is a 
good approach to solving challenges 
we must remember, ‘When a teacher 
makes a mistake his/her mistake end up 
in the society, for the rest of days/years, 
the society will see, experience, live 
with and suffer from that mistake’.  This 
quotation shows how costly mistakes of 
teachers can be and the far-reaching 
implications that can outlive their lives. 

Head teachers need to devise new 
approaches and practices to address 
challenges of COVID-19. What knowl-
edge, skills, attitudes and competences 
are required? The World Health Orga-
nization, United Nations International 
Children’s Fund, Ministry of Health and 
Ministry of Education and Sports pro-
duced guidelines for the control and 
mitigation of COVID-19, standard 

Abdul Malik Muwanga 

Uganda has been hailed for 
management of COVID-19 
in the East African 

Region. As of June 4th 2020, 
Uganda had 522 reported cases, 
97 recoveries and no death 
recorded. This has mainly been 
due to the vigilant and drastic 
measures that were taken by 
the President of the Republic of  
Uganda to combat the spread of 
the Corona virus. 

Although Uganda had not yet recorded 
any COVID-19 positive case, on march 
18th all public gatherings including plac-
es of worship, pubs, weddings, music 
shows, rallies and cultural meetings 
were suspended for 32 days. By March 
22nd, all schools had been closed, send-
ing more than 15 million learners back 
home, to limit gathering of these learn-
ers and ensure social distancing. The 
closure of schools/learning centers for 
more than two months now, has neg-
atively impacted learners with not only 
delays in completing the syllabus but 
also increased the likelihood of higher 
dropout rates due to higher cases of 
teenage pregnancy, child labor, domes-
tic violence and aggravated poverty 
from the national lockdown. In an effort 
to keep learners engaged during the 
lockdown, the government through the 
Ministry of Education and Sports, sup-
ported by the media and development 

partners; printed and distributed learn-
ing materials to all districts, published 
weekly bulletins in the local newspa-
pers and increased the number of tele-
vised, radio and online learning pro-
grams. Whereas these strategies have 
had a positive impact on learners in the 
urban centers, televised, radio and on-
line learning has not been accessed for 
learners residing in the rural areas due 
to; lack of internet, radios and television 
sets in low income homesteads and 
programs being aired while learners 
are engaged in domestic work. DHIS2 
is an open source software with both 
aggregate and individual data capture 
and management components. Since 
2013, Uganda has been working close-
ly with Ministries of Health, DHIS2 
tracker developers and DHIS2 android 
to develop functionality to support case 
investigation and linkage of lab results 
for notifiable diseases like Ebola, mea-
sles, rubella, cholera, etc. in the nation-
al electronic integrated disease surveil-
lance and reporting (eIDSR) system. 
With the onset of the COVID-19 pan-
demic, COVID-19 case investigation 
data and aggregate reporting needs 
were added into the eIDSR Uganda 
system to help monitor, track and pre-
vent importation of new cases during 
the lockdown. There was a need to 
strengthen border screening and track-
ing of truck drivers still allowed to enter 
and exit through the Ugandan borders. Continued on page 4

operating procedures for reopening 
schools and provision of physio-social 
support to the vulnerable groups es-
pecially girls and learners with special 
educational needs, guidance and coun-
seling of learners and teachers. 

WWAs transformative leaders, pri-
mary head teachers can no longer af-
ford to consider a smart phone a lux-
ury but rather a basic requirement that 
is needed to enhance communication, 
research, networking and keeping up 
to date with developments across the 
globe. In this regard, primary head 
teachers need the 21st lifelong learn-
ing skills namely critical thinking and 
doing, creativity, collaboration, cross 
culture understanding, communication, 
computing, career and learning self-re-
liance. 

The leadership skills of head 
teachers are being tested during this 
COVID-19 pandemic than ever before. 
How will head teachers exercise lead-
ership to form a united team that will 
confront the challenges of teaching and 
learning during this crisis? How will the 
head teacher use the tools of leadership 
namely power, influence and personal 
characteristics and traits to achieve im-
proved efficiency and motivate learners 
and teachers to stay afloat during this 
crisis. 

Head teachers need to develop 
creativity and adopt new ways of think-
ing to change the teaching and learning 
environment. The answers to questions 
raised in this article provide a firm foun-
dation to live with hope that in every 
situation, transformative leaders not 
only succeed but also win! This is pre-
mised on the fact that transformative 
leadership is, at its heart, a participa-
tory process of creative collaboration 
and transformation for mutual benefit.  
In this regard, transformative leaders 
have the ability to motivate and urge 
people to change and improve them-
selves. This is what is required of head 
teachers during this crisis!!

DHIS2 COVID–19 PACKAGE FOR EDUCATION
HISP Uganda supported the configura-
tion of DHIS2 tracker and Android Cap-
ture applications to capture real-time 
data and print traveler’s passes for driv-
ers and truck occupants screened and 
cleared to travel.

A DHIS2 traveler’s pass app was 
also added to facilitate the process of 
printing approval and tracking passes. 
With further measures to only permit 
COVID-19 negative truck drivers, the 
Pass was redesigned to include Lab 
test results. Whereas these strategies 
have had a positive impact on learn-
ers in the urban centers, televised, ra-
dio and online learning has not been 
accessed for learners residing in the 
rural areas due to; lack of internet, ra-
dios and television sets in low income 
homesteads and programs being aired 
while learners are engaged in domestic 
work

Managing and Monitoring Edu-
cation Data 
In June 2019, DHIS2 was piloted as 
an EMIS to monitor and manage edu-
cation data in two districts of Gulu and 
Mayuge. DHIS2-EMIS has provided 
great lessons in using DHIS2 for Edu-
cation and this further strengthened the 
linkage between the Health and Educa-
tion sector. On May 27th 2020, Uganda 



BED NewsLetter BED NewsLetter6 7July 2020 July 2020Issue: 2Issue: 2

started easing on the lockdown mea-
sures and the President recommended 
that schools will re-open for candidate 
classes.

 In the bid to re-think and re-strate-
gise the management of the education 
sector amidst COVID19 Pandemic cri-
sis, globally, there is need to explore 
the use of new and existing information 
systems and technology to ensure that 
learners effective and uninterrupted ac-
cess to education is managed.

Utilization of DHIS2-EMIS in 

L–R: Monica Amuha, Dr. Prosper 
Behumbiize, Agrace Abesigamukama of 
Health Information Systems Program- 
Uganda, Redesign (DHIS-EMIS) District 
Health Information Systems for Electronic 
Education Management Information 
System. (learner tracker for COVID-19)

Monitoring and Controlling the Spread 
of COVID-19 Pandemic

1. Public real-time dashboard at 
MoES for COVID-19 national updates 
and identification of hot spots: Given 
the current implementation for DHIS2 
for EMIS, data can be linked from the 
Ministry of Health DHIS2 COVID-19 
dashboard for real time data sharing 
and monitoring

2. The system can be used to 
assess and report on COVID-19 pre-
paredness in schools/institutions: 

assessment of availability of hand washing 
facilities, adequate classrooms/facilities to 
allow for social distancing (adopt new pupil/
desk and pupil/classroom ratios), number of 
learners with face masks. Schools without 
these facilities may only be allowed to open 
after making provisions for COVID-19 pre-
paredness.

3. The distribution of self-study mate-
rials to the district education offices, respec-
tive schools and village councils can be 
monitored within the DHIS2-EMIS system to 
ensure effective distribution and coverage.

4. The DHIS2-EMIS can be custom-
ized to allow schools and districts to report 
on the number of learners/teachers with 
suspected and confirmed COVID-19 cases 
in schools and further track their contacts.

Implementation of the 
Global Fund Programme to 
Strengthen School Health/HIV 

Prevention Programme geared 
towards Keeping Girls and Boys 
in Schools

The MoES through a multi-sectoral ap-
proach is implementing a Global Fund 
Programme to fight HIV/AIDS, TB and 
Malaria for the period of three years 
(2018-2020). The Education Sector fo-
cus is to Strengthen School Health/HIV 
prevention programs geared towards 
keeping girls and boys in schools in 39 
highest burden districts.  

The grant was justified on the 
grounds that Uganda is experiencing a 
significant increase of HIV/AIDS ado-
lescent and young people infected and 
affected of HIV and AIDS. 330 new in-
fections among young girls are occur-
ring every week. This is compounded 
by social isolation, economic disad-
vantage, discriminatory cultural norms, 
orphan hood, gender-based violence, 
and school drop-out all of which lead to 
girls’ vulnerability to HIV. The program 
is coordinated by the School Health/
HIV Unit Global Coordination Team, 
with support from OAFLAD team lead 
by Madam Beat Bisangwa. The Pro-
gramme is also jointly implemented 
with other departments and Units like 
Gender Unit, Secondary, Basic Educa-
tion and Guidance and Counseling.

THE GLOBAL FUND 
PROGRAMME
 BEAT BISANGWA 

Since its emergence late 
in 2019, COVID-19 has 
evolved into a Pandemic 

that has affected Millions of 
people in the World over and 
Uganda in particular. This 
Pandemic has adversely affected 
the education sector, undoing 
many good plans that were 
meant to improve the quality of 
education.

The 18th March 2020 is a day that will re-
main in the memories of all Ugandans, 
the day when H.E the President direct-
ed all education Institutions to close as 
a way of controlling the spread of the 
Pandemic. The immediate pronounce-
ment caused a lot panic to both the 
parents and the education institutions 
owing to the fact the learners had to be 
evacuated from schools in a space of 

two days by 20th March 2020.
This quick action of closure also 

affected the Ministry of Education and 
Sports, it affected many good plans be-
cause it came unexpectedly. At the time 
of the of Education Institutions;

• The Basic Education Depart-
ment had just received new leader-
ship with Dr. Cleophus Mugenyi being 
appointed Commissioner Basic Edu-
cation. Many good plans were still at 
their initial stages but many were put 
to bed because they involved meetings 
and workshops that could easily lead to 
spread of the Pandemic.

HOW THE PANDEMIC HAS SWEPT THE 
EDUCATION PLANS 
Hajji Abbey Musoke 

“Time to re-think ap-
proaches to fit in the 

new normal

Continued on page 8

Health workers using 
the DHIS2. 

HISP(U) is committed 
to continuously work 

together and supporting 
the Ministry of Health 

and Ministry of Education 
and Sports in the use of 

DHIS2 as a global public 
good in the Health and 

Education sectors;  and 
to support data linkages 
across sectors, improve 
service delivery through 
use of quality and timely 

data for planning and 
decision making amidst 

the COVID-19 global 
pandemic.

A pupil listening to a lesson being delivered over the radio (photo: from the internet)  
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• It should be noted that at the 
time of closure, the schools had been 
operational for only seven weeks, mil-
lions of children were in schools, the 
teachers had just covered a small part 
of the intended curriculum, the new 
learners at Primary one and Pre-pri-
mary had just got used to the school 
setting and learning was indeed taking 
shape they were forced back home and 
as a result many have backslid to the 
same state they joined school.

• The 3rd National Primary 
Teacher’s Conference had just been 
launched by the State Minister for Pri-
mary Education Hon. Rose Mary Ss-
eninde, the steering committee had 
also been nominated and planning 
meetings had started, the implementa-
tion requires full participation of Local 
Governments.

• The training of Primary two 
teachers’ from Jinja and Nakasongola 
in Early Grade Reading that had been 
planned to take place in the first term 
holiday of 2020 could not take place be-
cause all social activities were all called 
off.

• The Basic Education depart-
ment had started on the staff retreat 
plans with an aim of reviewing perfor-
mance and re-cast approach for better 
results, this was shelved because of 
the social distancing policy. The current 
UNICEF Work plan activities that were 
supposed to be implemented between 
March and June have not been delayed 
by the pandemic leaving the beneficiary 
communities in a vulnerable state.

It is therefore time to re-think ap-
proaches to fit in the new normal. Af-
ter two-and-a-half months of almost 
exclusive focus on interventions to find 
a solution to the spread of the corona 
virus pandemic, it is time to re-think the 
strategies and have a fresh start. This 
approach has been adopted by most of 
the affected Nations in reshaping their 
education systems with the key focus 
on providing quality and safe systems 
as we plan to re-open. We must do 
things not only differently, but better.

Implementation of Standard Oper-
ating Procedures (SOPS), as a Minis-
try OF Education and Sports, it’s time 
to take advantage of the lockdown to 
re-organize our education institutions 

and equip them with the basics for 
safety of learners to avoid the panic 
in re-opening the way it was when we 
were closing.

Involve the communities in the big 
plan to ensure safety measures are ad-
hered to both at home and in schools, 
we need to be sensitive that the children 
come from communities and if we have 
an infected community, the schools 
cannot be safe. The absolute priority 
is to safeguard the lives and well-being 
of communities, including children and 
teaching personnel.

• Schools should develop reme-
dial school based work plans to ensure 
that when the time to re-open comes, 
learners return and those that have 
fallen behind during school closures 
are helped to catchup, as teachers we 
know that the longer the school inter-
ruption, the larger the learning loss.

• The Basic Education Depart-
ment must focus on the learning re-
covery process, plan to recover the 
programs behind schedule, assess-
ing learning outcomes during school 
closures, and ensure socio-emotional 
well-being of both teachers and learn-
ers. The support to teachers and their 
professional development will be es-
sential to success.

• The department will require 
recognizing the particular challenge of 
girls who have been left open to com-
munities with high cases of pregnan-
cies being reported in the Busoga re-
gion during the COVID break. Many of 
the teenage girls might face stigma and 
discrimination by school re-entry laws 
that prevent them from accessing edu-
cation. 

• Now is the time to build back 
better systems, to make education in-
stitutions more inclusive and better pre-
pared to face and overcome possible 
crisis that may come up as post COVID 
19 effects. This crisis moment calls the 
schools to break away from the tradi-
tional four pillar in budgeting g and 
managing UPE funds to now include 
health related plans.

• Keeping schools, communities, 
teachers and learners in particular safe 
with protected rights should top on the 
agenda of every education institution 
as we plan to re-open.

OUR CHILDREN OUR FUTURE AND OUR 
FUTURE OUR CHILDREN

ALL I NEED IS THE BEST START IN LIFE
real risk that services to promote better 
ECD outcomes will be considered less 
urgent within the current situation. 

Young children can be reached 
through the support given to their par-
ents, guardians and caregivers. In 
this aspect, the Government of Ugan-
da through the National Development 
Centre in collaboration with line Depart-
ments came up with an intervention of 
rolling out remote learning through vari-
ous channels to try and reach children at 
home.  A Parents’ Boost was developed 
and distributed to the public whereby 
parents, guardians and siblings are ex-
pected to provide support for continuity 
of learning to allow children transit from 
home to the Pre-primary school and 
from one level to another.

This time, in spite of the immense 
challenges, all stakeholders are re-
quired to work collaboratively to en-
sure that all the children are reached 
despite the socio-economic status and 
geographical location. This requires 

massive support and guidance to all 
Local Governments and communities 
in order to offer an opportunity for par-
ents and guardians to expand access 
and to contextualize the teaching and 
learning of their children by using the 
various measures such as storytelling, 
reciting rhymes, poems, riddles, play-
ing with their children and supporting 
them in the daily routine home activities 
using the immediate environment as a 
contribution to life skills development 
and lifelong learning. 

DIGITAL LEARNING TOOLS

TECH BUZZ

The following include ICT 
tools that can be used 
for online learning and 

to enhance the teaching and 
learning within schools and 
at home during the closure of 
schools

As the global COVID-19 
pandemic continues to 
unfold, young children 

(0 to 8 years) will be most 
vulnerable. Yet this is the stage 
when the brain matures fastest 
than at any other time of human 
development. 

The early years are most critical 
and this requires the child to be holis-
tically developed. The children need 
to get the greatest nutritious feeding, 
health care, early stimulation and learn-
ing opportunities that is required to en-
able them succeed in school and grow 
up to be healthy and productive adults. 

Besides that, the youngest chil-
dren are most vulnerable during this 
COVID crisis. Young children are highly 
susceptible in times of shock because 
services to support them are often infor-
mal and outside of the system and risk 
being overlooked. For instance, scarce 
resources are likely to be diverted to 
the pandemic response and there is a 



BED NewsLetter BED NewsLetter10 11July 2020 July 2020Issue: 2Issue: 2

Ministry of Education 
and Sports undertook 
the review of the sector 

policy and operation guidelines 
on Early Childhood Care and 
Education. This directs to 
increasing access to equitable 
quality integrated inclusive and 
developmentally appropriate 
early learning and stimulation 
opportunities and programs for 
children aged birth to 8 years. 

The ECCE services within the edu-
cation sector are currently delivered 
at ECCE centers and Lower primary 
schools, regulated by central govern-
ment and local governments, provided 
by non-state actors that include private 
sector and individuals. Currently there 
is a shift towards more coordinated 
and integrated service delivery for chil-
dren and their families at both ECCE 
centres and Lower primary. Through 
the Community Child Care Program 
(CCCP), well trained care givers, con-
duct Early learning and stimulation, the 
annual census tool for pre-primary was 
reviewed and updated with indicators 
that capture data on integrated service 
delivery, care givers use the Education 
Management Information system tool 
to record coordinated services offered 
at the ECCE cen-
tre. 

The ministry 
has also adopt-
ed a coordination 
mechanism of par-
enting education 
which is enhanced 
through training of 
the Centre management committees 
working hand in hand with the parish 
chief and the local councils to creating 
linkages and networks for IECD service 
delivery.

THE ECCE POLICY 
DIRECTION
Abdul Malik Muwanga

To expand and improve on a com-
prehensive early childhood care and 
education especially for the most vul-
nerable and disadvantaged children, 
the government is committed to work 
with the private sector and communi-
ties, in ensuring the delivery of quality 
Early Childhood Care and Education 
(ECCE) services, ECCE centers (Nurs-
ery schools, ECCE Community Based, 
Home based and Day Care Centers) 
are required to have a Centre Manage-
ment Committee (CMC). 

The Centre Management Commit-
tee is responsible for the administration 
and efficient management of the center 
in accordance with the Basic Require-
ments and Minimum standards. CMC 
through their governance and manage-
ment roles and responsibilities greatly 
influence the mobilization, work envi-
ronment as well as the quality and level 
of engagement and support of parents 
and caregivers. 

Trained caregivers and parents 
will be more likely to apply the knowl-
edge and skills they acquire through 
parenting education if they have the 
supportive leadership and enabling en-
vironment provided by the Centre Man-
agement Committees. 

We hope this shift will take our 
country an extra mile towards having 
a competent and skilled labor force 
because ECCE is the foundation of hu-
man capital.

ECCE Crisis Amidst COVID-19 
Pandemic

Young children who would normally 
be attending center-based ECE 

lost learning opportunities as schools 
closed. Frontline workers will require 

childcare for their children 
as they continue to meet 
the needs of the population 
during the crisis and when 
schools re-open, there is a 
risk that ECE-aged children 
will not re-enroll, particularly 
given the fact that many 
countries will introduce a 
phased re-entry into school, 

ECE children entering last.
Therefore, the Basic Education De-

partment proposed the development 
of essential package of services for 

children 0-5 years to ensure that chil-
dren especially the most marginalized 
and poor, access services for continued 
growth and development amidst the 
crisis but also curb the impact of post 
COVID 19 crisis. The package of ser-
vices will detail a range of interventions 

which will be provided to children rang-
ing from Health, Nutrition, Play, Early 
Learning and, Stimulation. 

The package will be developed in 
the context of the integrated service 
delivery framework, the draft ECCE 
Policy and Action Plan. This is one of 
the efforts for supporting the delivery 
approach of the ECCE policy. To note, 
the policy is a community led, parents 
play a bigger role in engaging children 
at home and by doing so they will pre-
pare them for school and for success 
later in life.

  
Current Theoretical Translation 
of The ECCE Policy into Practi-
cality

The Ministry conducted radio talk 
shows to support parents with 

information regarding appropriate 
activities to implement at home, to 
support the growth and development of 
their children during the lock down.  

Parents are sensitized on provision 
of opportunities for children to increase 
their cognitive development, knowl-
edge, skills and understanding, physi-
cal development, health and safety, lan-
guage communication, literacy, social 
and emotional development. 

The developed parenting sessions 
is aired on selected radio stations.  Key 
resource persons are selected includ-
ing caregivers, district officials, and 
community leaders. These will undergo 
training and will then be hosted on the 
talk shows to sensitize and support par-
ents with information.  

The radio talks shows will empha-
size protecting and keeping children 
safe through the COVID -19 Crisis. 
Selected learning sessions will also be 
aired on the radios by expert facilita-
tors, the learning Frame work and the 
parents boost are to be used.

 

“... this shift will take our 
country an extra mile 

towards having a com-
petent and skilled labour 
force because ECCE is 

the foundation of human 
capital.

“Preserved Childhood 
is better than repaired 

Adulthood”

WATER SANITATION AND HYGIENE IN SCHOOLS

Birungi Musa

Ministry of Education and 
Sports recognizes that 
Water, Sanitation and 

Hygiene programs in schools 
are a key priority area and that 
improved hygiene practices and 
a clean school environment are 
contributory factors to ensuring 
that learners can enjoy an 
acceptable standard of health. 

The need for a clean school environ-
ment is highlighted in the 2016 School 
WASH mapping report. The report 
pointed out the following gaps: poor 
hygiene practices and low functionality 
and usability of WASH facilities, very 
high pupil stance ratio (73:1) against 
national norm of 40:1, Hand Wash Fa-
cilities in schools at 40%, Basic hygiene 
services at 37%, and poor operation 
and maintenance of WASH facilities in 
schools.

Government of Uganda is also 
committed to improving the learning 
environment through provision of safe 
drinking water, improved sanitation and 

hygiene to attain quality basic educa-
tion. The efforts of GoU are aimed at 
successfully achieving the Sustainable 
Development Goals(SDGs) by 2030

In line with the SDG 6, the Ministry 
of Education and Sports (MoES), rec-
ognizes that availability of water wand 
sanitation creates a safe and healthy 
educational environment in which chil-
dren are both able and enabled to learn.

Proper operation and maintenance 
of water, sanitation and hygiene facili-
ties in schools is significant concern of 
the MoES. To guide the sustainability 
of these facilities, the MoES developed 
a number of materials including O & M 
guidelines to guide all stakeholders on 
how to improve on WASH in schools 

Ministry under Basic Education 
Department with support from UNICEF 
expresses its appreciation to all those 
who supported during the entire pro-
cess of developing the district and Mu-
nicipal councils WASH in school Micro 
planning. The MoES extends gratitude 
to the DEOs, DISs, CCTs and Head 
teachers who played a pivotal role in 

collecting the WASH data during valida-
tion meetings that developed the micro 
costed plans.

MoES in collaboration with UNICEF, 
we planning to conduct the national dis-
semination of WASH data for public Pri-
mary and Secondary schools.

MoES has a vibrant WASH hub 
comprised of members from Line Min-
istries (MoH, MWE), Departments, 
EDPs, CSOs and NGOs.

The Ministry of Education and 
Sports also with support from GIZ’s 
Sanitation for Millions have imple-
mented a number of activities within 
Kampala and Apac Municipal Council 
aimed at improving Water, Sanitation 
and Hygiene in schools in order to cre-
ate an effective learning Environment 
for all. In that regard, the schools have 
not fully embraced these interventions 
to address their WASH challenges. 
Therefore, the Ministry in collaboration 
with KCCA and Apac Municipal Council 
with support from GIZ have developed 
a WASH User manual to guide schools 
on the step-by-step actions to reach the 
national WASH in Schools (Wins) stan-
dards.

The WASH user manual has been 
developed basing on the sustainable 
development goal 4 targets and the 
National 3-Star Wash in schools Stan-
dards. The Model of Step-by-step 
actions to reach the National 3-star 
WASH in schools as highlighted in the 
manual will support the schools to iden-
tify WASH issues and take actions to 
create a lasting change. 

Students display advocating for improved 
Hygeine practices that can helpd improve  
WASH in Schools (Courtersy photo by 
Water for People)
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SCHOOL HEALTH AN INDISPENSABLE 
TOOL FOR QUALITY EDUCATION AND 

Kasule Medi

School Health and HIV

The sector promotes 
effective health behavior 
change communication 

at all levels through age-
appropriate, religiously and 
culturally acceptable prevention 
messages among the learners at 
all levels. 

Under Basic Education, the Health/
HIV Unit registered a numerous ac-
complishment in its efforts to prevent 
and mitigate spread of HIV and AIDS 
in the Education Sector as well as ad-
dressing the adolescent school health 
issues in schools through a multi-sec-
toral response under the Global Fund 
Programme to fight HIV/AIDS, TB and 
Malaria for the period of three years 
(2018-2020). 

The program is coordinated by the 
Health/HIV Unit jointly with other de-
partments and Units like Gender Unit, 
Secondary, Basic Education and Guid-
ance and Counseling 

The key interventions within the 
programmes include, provision and 
distribution of Education Subsidies to 
12,000 vulnerable adolescent girls, Es-
say Drama and debate competitions, 
School Health Conferences, facilitate 
learners to address menstrual hygiene 
challenges, development of school 
health messages and Strengthen Co-
ordination and Oversight for the Pro-
gramme. These interventions will help 
in reversing the trend of new HIV infec-
tions among adolescent girls. 

Undoubtedly, the emergency of 
COVID-19 pandemic has impacted 
negatively on the progress and imple-
mentation of the programme. To date 
the following key achievements have 
been registered.

a) 12,000 vulnerable adolescent 

girls to benefit from the education sub-
sidies and 480 primary and secondary 
schools where identified and selected 
by the district local government in the 
39 highest burden districts. The vul-
nerable girls selected where based on 
children with special needs, orphans, 
children infected and affected with HIV 
and AIDS, absenteeism, high dropouts’ 
rates, teenage pregnancy, lack of basic 
infrastructures especially sanitary fa-
cilities and not benefiting from related 
interventions either by government

b) Education subsides like pens, 
pencils, books, pads, Vaseline, under-
wear and half petty have been procured 
and set for distribution to ensure each 
girl gets a package of the education 
subsidies 

c) Developed school health mes-
sages on life skills, HIV Prevention, 
menstrual Hygiene Management and 
Sexual Gender Based Violence (SGBV) 
for primary and secondary school learn-
ers 

d) Conducted a due-diligence 
field activity to validate and ascertain 
the facts about the vulnerable adoles-
cent girls selected by the 39 beneficiary 
districts from 8th to19th March 2020. 

Nevertheless, the unprecedented 
emergency of COVID-19 pandemic on 
the implementation of the programme 
has necessitated a review of planned 
activities and budgets to ensure the 
vulnerable selected adolescent girls 

and boys continue to be reached with 
information and services at home lev-
el. This will include; dissemination 
of school health learners’ messages 
handbooks with COVID-19 prevention 
messages, distribution of the subsidies 
to the vulnerable adolescent girls, car-
ry out countrywide radio and TV pro-
grammes to continuously reach adoles-
cents and young people with life skills 
and COVID-19 prevention messages, 
and finally monitor the implementation 
of Global Fund Programme through lo-
cal government structures.

Policy Development 
The Health/HIV Unit jointly with the 

Policy Analysts Section has kick started 
the process of developing the National 
School Health Policy for the purpos-
es of streamlining and mainstreaming 
health related interventions in all ed-
ucation institutions in a coherent and 
sustainable manner.  In 2019 a Reg-
ulatory Impact Assessment (RIA) for 
the National School Health Policy was 
developed with consultations of various 
cross sections of stakeholders

Promising practices and oppor-
tunities

Existence of the Health/HIV that fa-
cilitates the coordination of the Educa-
tion Sector response on School Health/
HIV at national and lower levels.

Integration of school health aspects 
into the new lower secondary curricu-
lum.

Presidential Initiative on the AIDS 
Communication Strategy to Youth 
(PIASCY) and training of teachers.

No accurate fortune teller 
had alerted us that the 
world would stop its busy 

motion one day. The abrupt 
turnaround of events at the 
eruption of COVID-19 has not 
only made 2020 a historical 
year but it has put to test 
conventional ways of educating 
and living. 

It has unearthed gaps in individual, 
family, institutional and organizational 
performance and operations global-
ly. The Luganda proverb “Eryokanga 
n’etonnya netulaba ensiisiira bwezen-
kanya emyoyo had never been so ful-
filled.  The wisdom of proverb portrays 
the power of a positive attitude in the 
face of unanticipated challenge. The 
proverb appreciates that a sudden out-
pour is timely to attest to the worth of a 
roof of a grass-thatched hut. A grass-
roofed hut is typically African architec-
ture (mindset) activity and creativity, 
which COVID-19 has put to a tough 
check.

On March 18th 2020, it went on 
record that for the first time ever the 
President of the Republic of Uganda 
announced a lock-down. He guided 
the state on practical measures to stop 
the fast spread of COVID-19 outbreak.  
The measures included immediate clo-
sure of schools to scatter the crowds 
of learners. The Tosemberera slogan 
would not be practical in a school set-
ting where tots and teens love to lean 
on each other. Students and pupils 
went home with high expectation of go-
ing back to school in about two weeks. 

Unfortunately, the “stay home”, 
“stay safe” precautions gave birth to 
a new NORMAL. Bazzukulu (grand-
children) are safer at home. Bang! I 
came to understand that each minis-
try should have a budget for disaster 

THE COVID-19 BANG IS A WAKE UP 
BELL TO RETURN TO THE BASICS
Caroline Kavuma preparedness. Conventional ways of 

teaching stopped with COVID-19 out-
break. As promoter of literacy, I got so 
perturbed about the heavy investment, 
skill and energy government had put in 
Early Grade Reading (EGR) with sup-
port of education partners like the Glob-
al Partnership for Education, USAID 
and more. What would become of baby 
EGR? Stunted?! 

To treat my anxiety on potential 
regression, I started home schooling 
for three children in my charge. We 
made a timetable for domestic and 
school work, prayer, bible sharing and 
story reading. My aim was to work at 
the adolescents’ reading, summarizing 
and comprehension skills while groom-
ing their character. I gave each a set 
of books on specific values, life skills 
or virtues; kindness, controlling anger, 
giving, forgiveness, decision-making, 
obedience, goodness, patience, pow-
er of the tongue, gratitude, hard work, 
generosity, courage, managing anger 
and arguments. 

Each of us had to read the stories, 
summarize them and share on agreed 
schedule. At the end of the day’s story, 
we had to answer questions raised by 
the ‘teacher’ of the day. I was able to 
see the gaps in the reading proficien-
cy of my children and they had chance 
to increase vocabulary and polish their 
speech. We listened to selected TV talk-
shows together and wrote down learn-
ing points. We applied lessons through 
character formation tasks, urban farm-
ing, flower planting, crafts, domestic 
economics, budgeting and project writ-
ing. We learnt how to save money and 
fuel for tomorrow. We repaired the bicy-
cle and used it for shopping since cars 
were on leave. We decided to clear 
bush in a nearby plot to plant kitchen 
gardens. Now we harvest a basket of 
tomatoes for domestic consumption 
weekly. The youths appreciate the fulfil-
ment that comes from eating from their 
sweat. 

During the COVID lockdown rev-
elations, we have developed simple 

gardening skills. We have shared life 
realities. Meaningful learning takes 
place anywhere and everywhere. Re-
al-life situations are perfect stimulants 
to deeper learning. The garden, is stim-
ulant for learning and applying of basic 
concepts in mathematics, language 
and social sciences. 

What we could do differently:  es-
tablish village libraries where children 
read from local resources; develop 
audios which can be shared as dig-
ital stored lessons and sent to stu-
dents and parents with smart phones. 
Schools can design multiple projects 
around real life; village statistics, sim-
ple environmental issues, plant/animal 
life and public health for children and 
parents to do together. Involve parents 
more in children’s school work, cap-
ture bio and school data of every child 
to easily locate them; train teaches to 
design meaningful and comprehensive 
tasks aiming at life skills; accumulate 
progressive reports on learner com-
petences per term through continuous 
assessment to track and account for 
children’s learning. Children could be 
promoted against cumulative scores.  
School lessons should be determined 
by the life of children after school - the 
big or simple things that matter. Ugan-
da’s curriculum should be aligned on 
Agriculture because it is what remains 
when the non-essentials get sorted. 

Teacher training could blend in-
digenous and contemporary methods 
and include entrepreneurship for side 
income. I have asked the children to 
dry and name 100 indigenous plants 
(grass, trees, and flowers) and later find 
their botanical names and how they can 
use them to improve human, plant or 
animal life. They can post plant photos 
onto the website. Literacy is only mean-
ingful if it challenges learners creativity 
to transforms lives and communities. 
We didn’t lose the lessons for hobbies 
have surfaced: the girl is designer, one 
boy wants to be a Chef and the other a 
florist and compound designer. He has 
learnt many name flowers species from 
a roadside horticulture manger. Agri-
culture and poultry have materialized 
as my hobbies. I have to spare time to 
water plants, harvest and cook to my 
taste.
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well with the national average: national 
pass rates showed a decline of 0.9% 
and national division one and two pass 
rates improved by just 3.4%. Seven 
out of eight districts saw an increase 
in their division one and two pass rates 
compared to 2018.

A number of the key indicators re-
lating to equitable access to education 
for girls suggest that the situation at 
school level is improving. There has 
been an increase in the number of 
girls sitting PLE. In 2019, girls made 
up 40% of PLE sitters, compared to 
37% in 2018, and 36% in 2016. GER 
for girls is increasing faster than that of 
boys, with a 5 % increase since 2017, 
compared to a 2 % increase during the 
same period for boys. In total, 3,805 
more girls enrolled in primary school 
in 2019 compared to 2018. Equitable 
facilities for girls improved in 2019 with 
the girl-to-stance ratio at primary level 
now at 62:1, an improvement from 71:1 
in 2017. 

In 2019, 77% of schools received 
supportive supervision visits from co-
ordinating centre tutors (CCTs), com-
pared to 64% in 2018. The number of 
primary school teachers meeting the re-
quired qualification increased.  In 2019, 
91.2% (male 92.1%, female 89.1%) of 
primary school teachers were qualified, 
up from 81.2% in 2015, surpassing the 
2019 milestone set for the programme 
(85.4%). 

School management committees 
(SMCs) were also increasingly active 
in monitoring their schools with greater 
support from DLG education depart-
ments and partner civil society orga-
nizations (CSOs). As a result, 88% of 
SMCs monitored schools at least once 
per term and visited schools an aver-
age of seven times in 2019. In 2019, 
72% of SMCs were categorized as 
functional (based on MoES criteria for 
child-friendly schools), up from 64%  in 
2016.

As a result, 88% of SMCs monitored 
schools at least once per term and vis-
ited schools an average of seven times 

QUALITY ENHANCEMENT INITIATIVE (QEI) PROGRAMME 
IMPROVES SCHOOLING
Birungi Musa

The Ministry of Education 
and Sports in partnership 
with the Government of 

Ireland and UNICEF continues 
to make a positive impact on 
the education of children in 
Karamoja.

During the reporting period, a number 
of key results indicators for the inter-
vention have improved from 2018, and 
from the inception of the programme 
in 2016. The primary gross enrollment 
Rate (GER) increased by 2% for the 
third year running. In 2019, GER was at 
72%, up from 70% in 2018, resulting in 
an additional 28,950 learners in school 
since 2016. The primary completion 
rate improved from 16% in 2018 to 17% 
in 2019.  Overall retention to Primary 7 
also improved slightly in 2019, increas-
ing from 16.9% in 2015 and 19.2% in 
2018, to the current 19.8% . The quality 
of education improved significantly. The 
2018 NAPE report showed a marked 
improvement compared to NAPE 2015 
in literacy and numeracy proficiency 
for Primary 6 pupils in Karamoja: from 
50.8% to 74.7% in literacy and from 
56.1% to 64.1% in numeracy.  

The 2019 Primary Leaving Ex-
amination (PLE) results for Karamoja 
showed an improvement in the over-
all PLE pass rates (by 0.3%), and an 
increased division one and two pass 
rates of 7% over 2018. These compare 

in 2019. In 2019, 72% of SMCs were cat-
egorized as functional (based on MoES 
criteria for child-friendly schools), up from 
64 % in 2016. 

In 2019, sensitization on violence 
against children (VAC) in general, and vio-
lence against children in schools (VACiS) 
in particular, was conducted in line with 
key policies such as Reporting, Tracking, 
Referral and Response (RRTR), in com-
munities and schools. Future work will be 
focused on ensuring that tracking data is 
well managed and school-level systems 

for prevention are strengthened. Current-
ly, 80% of schools report that they now 
have a focal person for VAC/VACiS cas-
es in their schools, with 93% indicating 
that children know where to report. For-
ty-two per cent of schools had updated 
and available records of VAC/VACiS at 
the time of monitoring.

Despite significant gains mentioned 
above, some challenges persist.  The 
enrollment in Primary 1 continues to 
grow. However, progression to Primary 2 

continues to decline (by 14% since 2016). 
The high pupil-to-teacher ratio in these 
two grades affects the quality of learning.  
As a result, primary literacy and numera-
cy competencies at Primary 3 have also 
fallen according to the 2018 NAPE study. 
Once pupils make it to Primary 3, their re-
tention is improving: retention of Primary 
1 cohorts to Primary 3 and above has in-
creased by an average of 5% since 2016.    

As the intervention enters its final year 
of implementation, MoES in partnership 
with UNICEF will prioritize the following 
activities:

• Fourth and final joint monitoring 
visit to selected primary and sec-

ondary schools; 
• Conduct the last cohort of the 

School Management Committees 
and Board of Governors

• Conduct a QEI annual review 
meeting and document the les-
sons learnt from 2018–2020 of 
this QEI support; and

• Assessment of the Irish Aid-
UNICEF Karamojong Education 

Programme. 
The partnership between MoES, 

Irish aid and UNICEF has been imple-
mented in collaboration with the con-
cerned DLGs, primary teacher colleges 
(PTCs), Voluntary Service Overseas 
(VSO), Straight Talk Foundation (STF), 
and Trailblazers Mentoring Foundation 
(TMF). By using a system strengthening 
approach, MoES together with UNICEF 
continues to promote sustainability, en-
suring a long-term positive impact for 
children in Karamojong. 

MoES in collaboration with UNICEF, 
with support from Irish Aid, initiated an 
intervention entitled ‘Promoting access 

to quality and equitable education for 
Karamoja children’. This five-year pro-
gramme started in October 2016 and 
focused on enhancing teacher effec-
tiveness, strengthening school man-
agement, assessing and monitoring 
learning outcomes, addressing issues 
of violence in schools, mainstreaming 
gender across education programmes 
to remove barriers to girls’ education, 

and promoting peace-building and con-
flict-sensitive education in Karamoja. 

MOES works with a wide range 
of stakeholders including UNICEF, the 
nine DLGs of the Karamoja sub-region, 
three CSOs  and 300 primary and 30 
secondary schools in Karamoja to im-
plement the programme. Targeted 
beneficiaries include all learners, par-
ticularly adolescents and children at 
risk of dropping out of primary school, 
and school personnel who are receiv-
ing training and supportive supervision 
to improve the quality of teaching. In 
the school catchment areas, the pro-
gramme works closely with cultural, 
religious and clan elders who are pro-
moting behavior change activities to im-
prove school attendance. Interventions 
related to gender and sociocultural 
norms target adolescent girls in primary 
school, in transition to, or in secondary 
school and girls who are pregnant or 
dropped out of school for other reasons. 
The specific programme outcomes and 
outputs are:

Programme outcome: By 2020, an 
effective and efficient well-resourced 
formal quality education and training 
system that is inclusive, relevant and 
accessible to all girls and boys with in-
creased school retention, completion 
and achievement rates.

Output 1:  By 2020, strengthened 
capacity of the Gender Unit in MoES, 
DLG officials and targeted schools in 
Karamoja to plan, coordinate, imple-
ment and monitor primary education 
programmes that are of good quality, 
equitable, easily accessible, inclusive 
and sustainable, to impart relevant 
knowledge and skills.

Output 2: By 2020, improved knowl-
edge, skills and participation of adoles-
cent girls and boys to access essential 
health services, to reduce their vulner-
ability to teenage pregnancy, child mar-
riage and violence.

The planned results are implement-
ed through three main cross-cutting ar-
eas: 

1. Quality education
2. Gender in education
3. Violence against children in 

schools
 

Pupils during a lesson in Karamoja district (Internet Photo)
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CAN ICT MITIGATE THE EFFECT OF 
COVID-19 ON EDUCATION ?
Erongot Gilbert 

With the COVID-19 
outbreak, Uganda has 
embarked on using the 

older and proven technologies 
such as radio and television 
broadcasting to leverage on the 
potential of ICT. 

Furthermore, social media, is being 
used to educate learners and the com-
munity at large about the virus itself and 
to teach basic hygiene. Schools are fur-
ther exploring the use of social media 
to bridge this ever increasing gap thus 
bring learning closer to their learners. 

However, Uganda’s current educa-
tion system is designed for face-to-face 
teaching and learning which can only 
be accommodated if school closure 
only happens in short periods of time 
like holiday breaks. 

Therefore, the current uncertainty 
and prolonged closure of schools that 
is likely to last for more months, calls 
for a dramatic change in delivery. This 
is where training of teachers in digital 
technologies and applications becomes 
important.

So, what should Uganda focus on? 
Here are a few ideas: 
1. Improve internet connectivity and 

make it more affordable for the 
communities.

2. Improve financing of digital cur-
riculum and materials (digital li-
braries, lessons, instructional and 
learning materials, etc.)

3. Subsidising of internet for schools 
to be able to deliver education on-
line.

4. Target programs to include the 
most vulnerable communities with 
equipment and connectivity.

5. Training of teachers on how to ef-
fectively use ICT for teaching and 
learning.

This time of crisis is also an opportuni-
ty for all education systems to look into 
the future, adjust to possible threats, 
and build their capacity. I strongly be-
lieve that the country and region has 
enormous potential for this to happen, 
regardless of COVID-19.
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PLANNED ACTIVITIES FOR 
BASIC EDUCATION DEPT

• Construction of Class-
room and Latrines under 
emergency construction 
Programme 

• Distribution of self study 
materials for 8.5 mil-
lion learners in primary 
schools 

• Finalisation of the Earl 
Childhood Care Educa-
tion Policy
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