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THE REPUBLIC OF UGANDA 

Ministry of Education and Sports 

The Gender Eye Newsletter 
29th April 2020 

EDITORIAL 

 

 

Dear Readers, 

Welcome to our First Issue of the Gender Eye 2020 on the theme: Gender Equality a 

path to quality Education.  This issue of our Newsletter comes at a time when the 

world is going through a very challenging time in history.  Most governments around 

the world have temporarily closed educational institutions in an attempt to contain the 

spread of the COVID-19 pandemic.  In Uganda, almost 20 million learners are affected, 

but the education sector is working closely with all stakeholders to ensure continuity in 

learning. 

We would like to share with you some of our work and information on promotion of 

Gender Equality in Education.  

We hope you find it interesting.   

# STAY HOME, STAY SAFE, KEEP READING. 

 

DR. CLEOPHUS MUGYENYI 

COMMISSIONER BASIC EDUCATION. 

  

http://www.who.int/emergencies/diseases/novel-coronavirus-2019
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Inside the Gender Eye: 

 

 

 

 

 

 

 

 

 

 

ABOUT THE GENDER UNIT 
The Education and Sports sector is responsible for the delivery of equitable, relevant 

and quality education, training and sports services for all. In a bid to ensure equitable 

and quality education, the Ministry with the support of Irish Aid established the Gender 

Unit in 2012 to spearhead gender mainstreaming in the Education Sector. The mandate 

of the Gender Unit is;  

i. Support coordination and consistency of approaches to gender mainstreaming in 

Ministry of Education and Sports. 

ii. Develop structures for linking and networking the different activities on gender 

that are being implemented by different departments. 

iii. Strengthen the Ministry of Education and Sports linkages with all ministries, 

development partners and NGOs as far as gender issues are concerned. 

The  Gender Unit Mandate 

25 years of Constitutionalism: strategies in the education sector to  

promote gender equality. 

Learning amidst COVID-19 lockdown. 

Reflecting on gender equality as buttress to purpose quality education  

Finding  a solution to Violence Against Children (VAC) data collection at school 

level 

The Enigma of COVID- 19 on Education 

How Stereotypes widen the achievement gap. 

COVID- 19 and gender based violence: impact on girls and women in Uganda 

A flash into the women’s manifesto 

Assessing equality for quality using a joint monitoring visit perspective 

Social and Environmental Safeguards a tag of equality for quality: our  

shared responsibility 
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iv. Liaise with the Ministry working groups to develop tools for Gender programs 

and activities. 

v. Review and provide technical inputs to the Ministry to effectively participate in 

national and international frameworks regarding policies, strategies, programs 

and develop action plans to ensure that the gender perspective is mainstreamed. 

vi. Assist the MoES in lobbying and mobilization of resources for gender 

mainstreaming activities; 

vii. Assist with the development of guidelines for operationalizing the Gender and 

Education Policy and; 

viii. To support specific and targeted gender programmes to tackle issues of social 

cultural norms including early and forced marriages, female genital mutilation, 

and abduction of girls and violence against children in schools all of which hinder 

girls' attendance and completion of school.   

The following specific Education Sector Policies and Plans inform the programmes 

and activities of the Gender Unit: 

i. Gender in Education Policy (2017) and its Gender in Education Strategic Plan, 

2015-2020, 

ii. National Strategy for Girls Education 2014-2019,  

iii. National Strategic Plan on Violence against Children in Schools, 2015-2020.  

iv. Children Act (Amendment) 2016. 
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Rosette Nanyanzi 

Ag. Gender Technical Advisor 

 

The year 2020 is a landmark to the international community as well as the people of 

Uganda.  This year marks 25 years of Uganda’s constitution as well as the 25th 

Anniversary of the Fourth World Conference on Women and the adoption of the Beijing 

Declaration and platform for Action.  Although the world is currently struggling with 

the global pandemic of COVID-19, we at the Ministry of Education and Sports, take 

off time to celebrate the gains we have made as far as promoting gender equality in the 

education sector and Sports Sector is concerned. 

We appreciate that our sector is pivotal in Uganda with very wide and extensive 

outreach.  So we highly prioritize gender mainstreaming as a key strategy to achieving 

equality in the education. In the current Education Sector Strategic Plan (2015- 2020), 

the ministry re-echoes its commitment towards promoting gender equality as well as 

addressing specific barriers that undermine girls’ education. Reflecting on this 

commitment, the Sector has put in place a Gender in Education Policy (2017), the 

Gender in Education Strategic Plan (2015-2020), a National Strategy for Girls’ 

Education (NSGE, 2014-2019) and the National Strategic Plan on Elimination of 

Violence against Children in Schools(2015-2020).  

 

In order to operationalize the Gender in Education Policy and the attendant strategic 

Plans, the Ministry has developed several guidelines and is implementing a number of 

programs to promote gender equality and equity in education.  Over the years, the sector 

TWENTY-FIVE YEARS OF 

CONSTITUTIONALISM: 

STRATEGIES IN THE EDUCATION 

SECTOR TO PROMOTE GENDER 

EQUALITY. 
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has registered several gains especially in access to education at various subsectors. For 

instance, by 2015, the sector had registered the following achievements;   

 In the pre-primary sub-sector, gender balance had been achieved with enrollment 

at 49.5% for boys and 50.5% for girls 

 The primary sub-sector had also registered great improvement in enrollment from 

49.9% for girls and 50.1% for boys in 2008, to 50% for both girls and boys in 

2015; and completion from 47% for girls and 51% for boys in 2008 to 72% for 

both girls and boys in 2015 (EMIS, 2015). 

 Enrolment of girls in BTVET institutions had  increased from 31% in 2008 to 

42% in 2015 (EMIS 2015) 

 Females’ enrollment into tertiary education level had also   increased from 43% 

in 2008 to 44.2% in 2015. 

How did this happen?  

Over the years, the education and Sports sector has been engaged in a number of 

programs aimed at increasing access, equity and ensuring that the learning environment 

is safe and conducive for all learners.   

 

Through construction of gender responsive facilities, the ministry has been in position 

to attract and retain learners in institutions of learning.  For instance under the 

UTSEP/World Bank Project, the Ministry constructed facilities in 138 schools across 

the country in 2019(MoES, 2019).  We believe that with conducive facilities in place, 

enrolments will continue to improve over time.    

 

The Ministry has worked with several partners, district local governments, religious and 

cultural leaders, community members, parents and learners through dialogues to 

promote access, equity, equality and relevance of education.  The dialogues have been 

key in creating awareness, appreciating as well trying to address some of the barriers to 

girls’ education such as child neglect, poor parenting and  negative cultural norms and 

practices leading to child marriages and child labor.  Discussions have also been held 

on poor parenting, child neglect among others.  From these dialogues, the sector is 

beginning to realize gains in terms of responsiveness to the issues affecting girls and 

boys by the various stakeholders. 

 

In order to address menstrual hygiene challenges that have for over time affected the 

participation of adolescent girls in school activities, the Ministry has enhanced capacity 

building programs for girls and boys as well as teachers on menstrual hygiene 

management (MHM).  Resource materials such training manuals, readers and key 
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messages have also been developed and disseminated through electric and print media.   

We believe that education about menstruation changes everything. 

 

Capacity building programs have been held with head teachers and their deputies 

especially on management and governance issues, teacher absenteeism among others.  

Because of this intervention, teacher presence and time on task has improved especially 

in districts that were struggling with absenteeism of head teachers, teachers and 

learners. 

 

Efforts to promote Science, Technology, Engineering and Mathematics (STEM) are 

also on going with the support of SESEMAT structures in secondary schools.  Since 

2018, Ministry has conducted two science fares in Karamoja and West Nile based on a 

theme Innovations for solving everyday problems and improving community 

livelihoods. As a result of the science fares, learners have been empowered with 

knowledge and skills to make sense out of science subject and make them functional in 

their day today lives. We hope to see more learners undertaking science and technology 

courses which are required for the fourth industrial revolution. 

In line with the sector wide approach to planning (SWAps), the Ministry is working 

together with development partners and other actors to support education in the country. 

Education development partners (EDPs) in particular Irish Aid, Belgian Development 

Corporation (ENABEL), USAID, UNICEF, UNESCO, UNFPA, World Vision, Plan 

International and Global Partnership for Education (GPE) among others are funding 

programmes and projects on infrastructural development, retooling, and capacity 

building which are intended to promote gender equality in education.  

Gaps 

Although the sector has registered several gains as far as promoting gender equality in 

the last 25 years of the constitution, we still have some challenges, which the education 

sector has to address.   

 

They include wide gender gaps especially in retention and performance for girls, 

transition to secondary schools for girls, very few women undertake science courses at 

the university, early marriages, dropout, poor performance in National Examinations 

and of course very few female teachers to work as role models for girls.  

What needs to be done? 

There are a number of ongoing national level processes that the education sector should 

ride on in order to change the status quo.   
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1. The review and development of a new Education Sector Strategic Plan (2020/21- 

2015/26) is an opportunity to ensure that gender issues are integrated in all sector 

processes.  

2. Mobilize resources of resources to implement existing policies that promote the 

wellbeing of women/men and girls/boys such as the Gender in Education Policy 

and its strategic Plan, School Feeding Guidelines among others. 

 

3. We need to  embark on the process of developing  a Science Policy to promote 

STEM education in Uganda 

4. Finalize the school health policy  to address issues affecting adolescent girls and 

boys 

5. Continuous engagement of communities on elimination of negative cultural 

norms and practices such as Female Genital Mutilation, early marriages and child 

labor. 

6. Ensure that the school learning environment is safe and conducive for all learners.  

7. Continuous engagement of the communities to appreciate the sexuality education 

framework. 

 
Dialogue held with Education Stakeholders at Kaliro NTC 
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Learning in the home environment 

amidst COVID lockdown. 
 

 

 
 

 

 
 
 
 
 
 

Gobally, schools are closed, travel is restricted and the immediate future is 

unpredictable.  There is no doubt that life is going to be quite different for a whilethus 

the need to implement any changes we consider essential to our families’ well-

being. But we’d also like to remind ourselves that in uncertain times, a routine can be 

what we crave for. As we all do our best to adapt to the current exceptional 

circumstances, it is time to get used to a new kind of normal with the children’s best 

interests at heart.  

 

It is not known how long children will be out of school, but one thing that we are sure 

of is that children need to keep learning. 

 

Unlike other normal holidays when parents could afford, hiring coaches, taking children 

for adventure, sending children for remedial teaching, at the moment it is not possible 

since every child and teacher or trainer is supposed to stay home.  

  

Covid-19 is affecting us all.  Children are now locked with parents. Some wondering 

how teachers do their gigs to sustain a violence-free learning environment amidst 

children's noises, tantrums, cries, whimpering, nagging, and intolerance by the beloved 

children. Many reflect on what life would be like if children stayed home locked with 

them for more months. Decipherable insanity-it would be with all the clatter, patter, and 

litter. We are in the midst of an unprecedented global response to the severe health 

threat that this virus presents and as a result, there is much uncertainty about the future.   

  

Agnes Grace Nabachwa,  

Project Officer, Trailblazers Mentoring Foundation (TMF), Yumbe 

District 
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The home should be a safe place.  But as families stay at home, children are increasingly 

exposed to the risk of violence/abuse-emotional abuse, sexual abuse, child labour, 

forced child marriage as well as neglect. There are many pressures exerted on the family 

as difficulties stretch through to the parents.  Regardless of or status quo, inspiration to 

be resilient, courageous, and pro-active to bring about a brighter future is much needed 

than a rigidity to the usual. These hard times should force us to adopt to new behaviors 

and coping mechanisms as parents and to pass them on to children under our care.  Its 

time to learn with them. 

  

A multitude of children are already vulnerable and almost lost on how to cope with this 

pandemic. Many keep wondering whether things will go back to normal and what they 

will move ahead with. The government, the United Nations, and CSO partners are 

working to ensure that there is no interruption in services for at-risk/survivors of 

Violence against Children and Gender-based Violence.  Organizations like Trailblazers 

Mentoring Foundation through its communication for development strategy is applying 

the social-ecological model to work with stakeholders from district, sub-county, 

schools, and community to ensure support and strengthen Key parenting practices.  A 

supportive environment for children especially adolescents is very key to upholding 

children’s rights as they are most susceptible as weak for frustrations accruing from 

fear, uncertainty, and neglect from their families.  

In times such as this where Uganda is under lockdown with no school, no 

church/mosques, and no free movement because of the ravaging outbreak of 

coronavirus parents are obliged to uphold the rights of children with an understanding 

of gender issues that affect each sex. Many children especially girls in our communities 

are being loaded with all housework and child-rearing responsibilities leaving them 

with no time to play and build their social skills as would be in the child development 

process. I encourage parents to use this time to creatively engage children in the age 

appropriate responsibilities regardless of sex in order to support all children enjoy their 

rights.  

Space for them to participate in dialogues with parents and caregivers’ decisions that 

affect them for example education and health.  Decision-making amidst this time where 

contact with teachers is so limited calls for parents to bring out their teacher role vividly. 

Agreeing on time for housework and designating time for play, academic revisions, and 

skills building should be done in a friendly manner that enhances care and trust between 

parents and children.  It is also appealing for children to love doing activities that they 

see their parents engage in.  How sweet it was to see our parents play the ball with us, 

make dolls and balls out of the banana fibre, going to the garden to harvest food and so 
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much more. Parents engaging together in teaching Youngsters are in a stage where 

everything is done by parents, peers and trusted adults impact greatly on their 

character.  What they learn now is key in building future responsible citizens who can 

meaningfully participate in making key social and economic decisions.  

 

 
Bead Handbags made by some of TMF Girls Education Club Members of Kanair Primary School, in Kotido District. These 
are some of the skills adolescents can learn during this lockdown. 

 Every cloud has got a silver lining and so is this Covid-19 pandemic. As we look at 

learning, it's not just about what children learn in class. It encompasses everything 

exposure to various stimuli. Child-rearing responsibilities are not limited to the family 

but stretched throughout the community. We need to protect and promote child 

development and learning. Our ancestors through uncles, aunts, and grandparents told 

stories, shared, narrated riddles, brainteasers, shared experiences with girls and boys to 

shape their future. We too can tap into their overflowing pot of wisdom alongside our 

reliance on supervised media which provide for knowledge acquisition through phones, 

radio and television messages, and the internet.  The rights of girls and boys must be 

protected and we are the custodians. Therefore, the need to create corridors of safety 

for all children including children with special needs.  
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REFLECTING ON GENDER EQUALITY AS BUTTRESS TO 

PURPOSE QUALITY EDUCATION  
Daniel Amanyire -Gender Unit 

 

 

 

 

Taking direction from the same school of thought the paradox then is how we transition 

into actualizing bigger impact of gender equality in attaining the best desired out comes 

for the case of education. It is evident enough to note that indeed gender equality is a 

precondition for quality education and as such - Take away gender equality and throw 

great doubt on achieving quality education. 

Uganda has made significant progress in promoting gender equality. Policies improving 

access have led to a drastic increase in enrollment for both girls and boys, and more 

girls than ever are completing school at all levels. Policies like  Gender in Education 

Policy and National Strategy for Girls’ Education clearly highlight the importance of 

gender equality - seeking to ensure that all learners have equal opportunities to learn. 

Teacher Training and Quality Assurance, the provision of a Safe Pupil Learning 

Environment, Community Involvement, Strengthening Systems of School Governance 

and Accountability all these are steps building up to quality education yet directly or 

indirectly speak to gender equality.    

By the simplest of all standards, what could be the measure of quality education?  

 “There are some who argue that the threshold of quality education is met by focusing 

only on literacy and numeracy, but the SDGs are recognition that this definition is 

insufficient and outdated. Education is not simply a content delivery system; rather, it 

is a system designed to help children reach their full potential and enter society as full 

and productive citizens”.  

These were the great thoughts of former UN Secretary General Ban Ki-moon as he set 

the SDG process in motion 2012 by declaring that every child must be in school, and 

“Gender equality is more than a goal in itself. It is a precondition for meeting the 

challenge of reducing poverty, promoting sustainable development and building 

good governance”, Kofi Annan.   

 

https://www.education.go.ug/files/downloads/GENDER%20IN%20EDUCATION%20SECTOR%20POLICY.pdf
https://www.education.go.ug/files/downloads/GENDER%20IN%20EDUCATION%20SECTOR%20POLICY.pdf
https://www.unicef.org/uganda/NSGE__Strategy_FINAL__January_2015.pdf
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the quality of schools must improve so that students are prepared to be productive 

citizens, ready to lead the future. I will differ not from the above narrative as emphasis 

is made to the fact that quality education should give life purpose.  

 

Therefore, gender equality provides an opportunity to measure the impact of quality 

education without merely basing our conclusions on abstract statistical figures which 

dehumanize marginalization and glaring unfairness, but rather taking keen interest in 

knowing which category of persons are tangibly benefiting from education through 

entire cycle.  As we strive to attain quality education, our advocacy is to lobby for 

resources and direct policy to ensure that each child enters school healthy and adopts 

life skills, learns in an environment that is physically safe for all learners regardless of 

their social economic background/ physical and psychological abilities and such 

fairness is the true sense of gender equality feeding into quality education.  

Five years into the 2030 Agenda of Sustainable Development, the world over is in high 

spirit to see the light of the transformative agenda. Cognize the linkages between SDG 

4 and SDG 5, to fully realize the former there must be at most attention given to the 

later and yes this should galvanize actors across the board and help forge promising 

partnerships to continuously step up the engagement agenda to leave no one behind. 
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Ronald Kabunga/ Gender Unit 

Creating a Violent free Learning Environments in schools is of critical concern to the 

Ministry of Education and Sports.  In fulfillment of its obligations, the sector has 

spearheaded a number of policies, programmes, strategies, guidelines and interventions 

including; banning  corporal punishment in schools,  revising the Basic Requirements 

Minimum Standards (BRMS) to  include the Organization and Management of 

Institution Safety and Security as one of its indicators, creation of the Inter-sectoral 

Committee (ISC) on Violence against Children in Schools (VACiS) to galvanize 

support and provide a multi-sectoral approach to tackling VACiS, developing the 

Reporting, Tracking, Referral and Response (RTRR) Guidelines and the National 

Strategic  Plan on VACiS, training education stakeholders on VACiS and among other. 

 

All the above interventions call for timely and consistent school level data collection 

systems that does not only help the sector track the progress made but also aid the case 

management and decision making process. However until recently, the sector has been  

Grappling with a reliable and consistent data collection system on VACiS. Data 

collected by national support information systems like the OVC (hosted by MoGLSD) 

and U-report (hosted by UNICEF) are good but rather faced with challenges of being 

too general, not consistent and sometimes unable to give real-time data. This affects the 

timely follow-up of the various VAC cases that happen in schools. The sector also relies 

on one-off studies, surveys and rapid assessments which are costly, inconsistent and 

quickly become outdated. For instance, the last time the sector conducted an 

independent VAC study for primary and secondary schools was in 2012. This data has 

already been overtaken by many interventions by the sector and therefore relying on it 

for key decisions would be misleading.  

Finding A SOLUTION TO 

VIOLENCE AGAINST 
CHILDREN (VAC) DATA 

COLLECTION AT SCHOOL 
LEVEL 
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Based on the above background, MoES with support from the Strengthening Education 

Systems for Improved Learning (SESIL) project is piloting data collection on key 

VACiS indicators on physical and sexual violence using the Managing for Results 

(M4R) platform. The project is being piloted in four Local governments of Kapchorwa 

and Arua Municipality, Kween and Moyo.  

 

Under this intervention, all the project school level stakeholders (especially the Head 

teacher (HT), Senior Woman Teacher (SWT), Senior Man Teacher (SMT) and School 

Management Committee (SMC) chairperson) have been trained and pupils sensitized 

on the different forms of VACiS including prevention and response mechanisms, based 

on the RTRR Guidelines. The SWT or SMT were issued with VACiS case register 

template/book to record VAC cases directly reported by children at school level daily. 

The project also introduced anonymous data collection tool, from which senior teachers, 

once a month collect data from pupils, class by class on cases of VAC that might have 

been missed in direct reporting. The schools through the Head teachers are then tasked 

to submit monthly status data on the M4R platform.  

 

While direct reporting is the best way to ensure cases of violence are handled, prevented 

and managed appropriately, children face many barriers to reporting. Anonymous 

reporting of physical and sexual violence by pupils is key to encouraging them to 'speak 

out. Anonymous reporting does not replace direct reporting but rather provides more 

data on the extent of the problem. 

 

 
Cases Recorded on the M4R Platform since February 2020 
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This innovation could be a lasting solution towards addressing the VAC data gap at 

school level if scaled up countrywide and mainstreamed in the education management 

information system (EMIS). However, successful implementation of this intervention 

is dependent on continuous sensitization of both parents/guardians, teachers and learner 

to change their attitude towards corporal punishment as well as gain the confidence to 

speak and report all forms of VACiS at school level. Focus should also be put on 

building stakeholder’s awareness on prevention strategies in line with the national 

policies and guidelines.  

 

For more information visit (https://medium.com/sesil-news-impact-stream), or use 

article at this link: https://medium.com/sesil-news-impact-stream/interventions-to-

ensure-children-are-safe-in-and-around-school-initiated-in-west-nile-and-eastern-

49a453c8d9ab 

 

 
Rosette Nanyanzi 

The year 2020 started like any other year, though it raised a lot of hopes and 

expectations to parents, teachers and learners.  It was the beginning of a ‘New Decade’.    

To the learners, they were being promoted from one class to another; others were 

excited that that they are finishing one level of education to another; and to some, this 

was their final year in school.   

On the side of the secondary school teachers, there was this whole excitement about the 

new secondary school curriculum and the debate around government’s readiness to 

implement the long awaited curriculum.  On the side of government, plans were being 

made to re-tool as many teachers as possible to ensure that the curriculum is 

implemented as planned.  To the learners, especially those joining Senior One (S1), this 

was a time to venture into some new way of learning, away from “social studies”. 

The Enigma of COVID- 

19 on Education 

https://medium.com/sesil-news-impact-stream
https://medium.com/sesil-news-impact-stream/interventions-to-ensure-children-are-safe-in-and-around-school-initiated-in-west-nile-and-eastern-49a453c8d9ab
https://medium.com/sesil-news-impact-stream/interventions-to-ensure-children-are-safe-in-and-around-school-initiated-in-west-nile-and-eastern-49a453c8d9ab
https://medium.com/sesil-news-impact-stream/interventions-to-ensure-children-are-safe-in-and-around-school-initiated-in-west-nile-and-eastern-49a453c8d9ab
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As usual, the parents had endeavored to pay at least half of the school fees and were 

expecting results from their schools, teachers and learners.  Remember, this is hard 

earned money after a long Christmas Holiday.  Shopping for the basic requirements was 

done, so all were ready and set to learn. 

The government on their side, were ready to enforce all the standards to ensure that 

schools are ready to receive the children and that learners will continue learning in a 

safe and secure learning environment. The inspectors of schools were ready to do their 

job supported by other stakeholders. 

Globally though, there was rumor about Corona virus diseases that was killing people 

in the  People’s Republic of China.  Uganda being a praying nation, we believed that it 

was not going to be our portion in 2020.  We had bigger problems more than ‘just flue’.  

Little did we know that the virus was becoming a pandemic!  Those of you who studied 

science you know the difference between an epidemic and a pandemic, but is not our 

discussion today. 

We started hearing stories how ‘wild’ the virus was spreading to other countries and 

how it was killing hundreds of people, but still as a country, we had other challenges 

and flue was not our portion.  Before we knew it, it was near us and many of our 

neighboring countries had started registering cases. 

As sector, it was time to enforce our WASH guidelines in schools to ensure that we 

continue with our business of teaching learners.  Before we knew it, reality hit us hard.  

Uganda registered its first case of COVID-19 on 22nd March, 2020 from a 

businessperson who had travelled to Dubai four days earlier.  That was the beginning 

of the CORONA SAGA which we are still grappling with. 

The His Excellency the President of Uganda had no choice but to issue a number of 

guidelines including closing all schools and institutions of learning to ensure that the 

biggest population, almost 20 million learners are safe and secure from the CORONA 

virus.  This is working but how about their education?? 

This is something we had not planned for as a sector and it is still giving us headache.  

We have introduced home schooling programs, which is beneficial in such a situation.  

However, we have to think outside the box to support continued learning amidst the 

pandemic.  

What is being done?  
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1. The Education Sector has developed a Preparedness and Response Plan with the 

main aim to ensure better preparedness of and effective response by Ministry of 

Education and Sports, local governments and stakeholders to COVID-19 

outbreak. 

2. Parents are encouraged to participate in the learning of their children through the 

use  of the text books 

3. Use of media houses to deliver learning lessons to all learners.  

4. Use of past papers has been encouraged especially for learners in candidate 

classes. 

5. Some schools have set up ICT resources which can be accessed online 

Future programing for Education 

As a sector, this has been a good lesson to us.  We need to take learning from the 

classroom and be more innovative; 

 We should embrace ICT learning technologies starting from primary level with 

a blend of competence based assessment.  

 This is the time to strengthen our policy of putting books in the hands of learners 

 We should venture into long distance learning or virtual classes at lower levels 

of education 

 Schools should be equipped with electricity and internet services starting at 

primary level 

 Revive the functional adult literacy programs for parents to be able to support 

the learning process of children. 

  
 

 

 

Our children are 

now out of school 
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Stereotype Threat can widen the Achievement Gap in 

all spheres. 

Angella Nansubuga 

MoES 

Stereotypes have an extremely powerful influence on society. Stereotype is a 

generalization that has to do with the characteristics of a group of people. It is usually 

known for segregation between one group of people and the other showing superiority 

over one group against the other and  this affects children’s behavior, attitudes and beliefs 

about themselves negatively These stereotypes can also affect adolescent boys’ and girls’ 

self-image, self-esteem, academic achievement and eating habits. They can also lead to 

hostility and aggressive behavior. When we look at achievement in education for example, 

negative stereotypes about intelligence or capability of a given gender could lead to poor 

performance on tests and class performance. Females tend to score lower in math and 

science subjects since they are always reminded these are masculine subjects.  

A growing body of studies and evaluations (Ugandan adolescents’ descriptive gender 

stereotypes about domestic and recreational activities, and attitudes about women and the 

Formative evaluation of United Nations Girls Education Initiative) indicate that 

performance of learners is affected by genetics or cultural differences especially the girls. 

Negative stereotypes also raise inhibiting doubts and high-pressure anxieties in a learners 

mind, resulting in the phenomenon of "stereotype threat." Psychologists have found that 

even passing or failing reminds us that someone belongs to one group or another, such a 

group stereotyped is as inferior in academics, which can wreak havoc on performance. 

Group stereotypes can threaten how students evaluate themselves, which then alters 

academic identity and intellectual performance. This social-psychological predicament 

can, affect members of any group about whom negative stereotypes exist. 
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From a number of innovative research the true nature of the barriers to equal educational 

achievement is stereotypes much as there are other factors as culture, social norms, 

inadequate or lack of facilities, poverty etc.  

It should however be noted that stereotyping isn't usually productive or beneficial to 

children’s mental and emotional development since its judgmental about an individual 

based on real or imagined characteristics of a particular group.  The stereotype threat 

appears to be sufficiently influentially heeded to by teachers, students, researchers, 

policymakers and parents. When an adolescent is stereotyped, he/she might assume she 

has to measure up to certain standards and this makes little room for growth beyond 

society's limited labels and often-unjustified expectations. The other effects of 

stereotyping also include; poor self-image, discrimination, generalization and missed 

opportunities. 

Beyond school, well-intentioned face-to-face encounters ironically draw on stereotypes to 

reinforce the alleged competence of higher-status people and sometimes the alleged 

warmth of lower-status people. At a variety of levels and life stages, social-class 

stereotypes reinforce inequality, but constructive contact can undermine them 

Stereotypes are manifested at societal, family and individual levels, and attitudes, 

sociological trends, economic forces and cultural practices motivate them. Therefore, it is 

important to overcome / deal with them through meaningful and honest discussions about 

race, gender and age differences, in order to change societal attitudes and beliefs. People 

should also be trained to disapprove stereotypes and seek media messages that are factual, 

realistic and positive. 

For instance, one of the Sectors that acknowledges stereotypes have adverse effects on 

children’s performance and education achievements is the Ministry of Education and 

Sports and has come up with interventions to change this. Some of the measures 

undertaken by the Education Sector to deal with stereotypes include but not limited to; 

 Life Skills Education in schools 

 Mentoring of learners with use of role models to reshape character 

 Supporting gender sensitive club formation and activities 

 Gender Responsive  learning methodologies 
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 Community engagement to appreciate the value of education for girls and boys 

 Gender Responsive STEM programs 

 Capacity building and retooling for teachers and other school staff on Gender and 

equity and any other relevant aspects. 

 

It is therefore important to note that if we have to stop stereotyping, we all have to be 

mindful of our own biases and assumptions and their effects on society. Mindset change 

takes time but if we embrace it, we can change the achievement gap in all spheres. 

“Learning more about the stereotypes can also help men, women and minorities to prevent 

stereotypes from interfering with intellectual performance”. 
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COVID 19 and Gender Based Violence: IMPACT 

ON GIRLS AND WOMEN IN UGANDA 

 

 

 

 

The novel Coronavirus commonly referred to as Covid-19 has caused a Pandemic of 

global proportions with many countries struggling to contain it and its effects. In 

Uganda, the Covid-19 pandemic has caused government to take action in order to curb 

its spread. This has resulted into a total lockdown with public services like transport 

suspended, businesses closed, schools and learning stopped, public gatherings banned 

and a curfew in effect. These measures have served their purpose with Uganda’s 

infection curve currently far below the numbers projected by this time.  

However, the measures to tackle the Covid-19 pandemic though necessary have had 

adverse effects on the population, especially on girls and women. There has been a 

notable increase in Gender Based Violence related cases across the country, with girls 

and women being the majority of the victims. Unfortunately, a number of these GBV 

cases have proved fatal. What cannot be discounted is that Uganda was not prepared for 

a Pandemic of this magnitude. The highest percentile of the population was not 

adequately prepared in terms of food security and savings to that would enable them 

negotiate and survive through the severe measures brought about by the lockdown. 

Uganda is still largely a cash economy with people surviving on a hand to mouth basis, 

most of the population is employed in the informal sector with no guaranteed job 

security and count on a daily income for survival. There are hardly any social safety 

nets in place for people, more so girls and women and the lockdown has made this 

everyday reality glaringly obvious. Because families can no longer provide for 

themselves, tensions. Most people are not psychologically prepared to handle the 

Harold Owiny,  

Project Officer, Trailblazers Mentoring 

Foundation (TMF), Lira. 
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tensions that have ensued and therefore vent their frustrations through violence, most 

of it aimed at girls and women. 

The government and its many partners has been addressing the issue of Gender Based 

violence over a number of years and systems have been strengthened right to the 

grassroots to deal with it. With the current lockdown, such systems are no longer 

optimally operating to address issues of GBV. Police is currently implementing the 

presidential directive and in villages, this means that reporting, referral and tracking of 

GBV cases is impacted. As a partner to government, Trailblazers Mentoring Foundation 

has been strengthening capacity of girls and women to report, track and refer cases of 

GBV. Such girls and women have found their ability to report cases greatly affected by 

the lockdown. In most cases, their calls are not responded to and their movements are 

restricted.   

It is therefore very clear that the Covid-19 pandemic is not only a health crisis but a 

social and economic one, and none feel the social and economic impacts more than girls 

and women in communities. As government seeks to alleviate the effects of the 

lockdown brought about by the Covid-19 Pandemic, emphasis should be placed on 

ensuring that systems that are supposed to protect girls and women from GBV are not 

compromised. If this is not done, and done quickly, the country will find itself dealing 

with a number of Psycho-social problems brought about by the lockdown. Ending 

Gender Based Violence is a Collective Responsibility. 
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 Doreen Namataka-Gender Unit 

Quality Education is highly acknowledged for fostering human and economic 

development however; the environment within which it exists influences it. The 

Ministry of Education and Sports together with various Development Partners continue 

to prioritize equitable access to quality education in the country. 

UWONET together with its partners held a mid-term review of the women’s manifesto 

2016-2021 aimed at assessing the implementation commitments on the women’s 

manifesto by NRM and opposition political parties in parliament.   

 

The review was held on the 20th February, 2020 at Hotel Africana and among the critical 

issues discussed was Women and Education. 

It was reported that government committed itself to fight against girl-child school drop-

out by continuing to carry out mass awareness campaigns for parents to appreciate the 

importance of education and to create conditions that motivate a girl-child to stay in 

school. 

According to the MoES report on implementation of the Manifesto May 2016-2019 

efforts were made by the Ministry to reduce dropout rates. On the same note, a total of 

3,234 (1,226 boys and 1,908 girls) were mentored and trained on sexual maturation, 

Violence Against Children in Schools (VACiS), life skills and using the Menstrual 

A FLASH INTO 

THE WOMEN’S 

MANIFESTO 
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Hygiene Manual with the intention of creating Gender equality which improved on the 

quality of Education. 

A total of 500 district stakeholders were also trained on the Reporting, Tracking, 

Referral and Response Guidelines in the districts of Kiboga, Kibale, Mubende and Lira 

in relation to elimination of violence against children. A total of 816 teachers and 2,400 

student leaders were trained on elimination of violence against children in schools in 24 

districts. 

The Ministry also conducted media advocacy on violence against children in school 

through radio and television programs to promote retention and completion of both boys 

and girls. 

Finally yet importantly, 245 schools in the Karamoja region were monitored on school 

feeding focusing on enrolment, attendance, food deliveries, and utilization and food 

records.      

 
Executive Director, UWONET addressing the press during a mid-term review of the women’s manifesto 

2016-2021) 

 

ASSESSING EQUALITY FOR QUALITY:  A 

JOINT MONITORING VISIT PERSPECTIVE 
By : Elijah Katende 

“All children need access to education but they also need to receive an education of 

good quality. This is what the right to education is all about.”  
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Education is universally acknowledged as a key factor for human development. The 

right to education is constitutionally guaranteed for every person in Uganda irrespective 

of sex or other economic and social standing (Constitution of the Republic of Uganda, 

Article 30). Base on the that, Government of Uganda has had various initiatives in 

Karamaja that can contribute to reducing the existing gender inequalities in education 

such as UPE; USE; Alternative Basic Education for Karamoja (ABEK); WFP- feeding; 

Irish Aid- Supported UPPET, provision of instructional materials and facilities; OPM- 

PRDP for infrastructure and facilities, and KIDP; NGOs- like ZOA, FENU on 

awareness raising on education and among others. 

In line with the above, in October 2016, Irish Aid signed a Memorandum of 

Understanding with UNICEF to promote access to quality and equitable education to 

most vulnerable children in Karamoja sub-region, by strengthening the capacity of 

MoES at the national and district level through evidence-based advocacy and 

communication, institutional capacity building, building partnerships with different 

stakeholders in the region.  

 

Despite the above enabling environment, there are still wide gaps and key bottlenecks 

in access to education for children in Karamoja region deeply entrenched in cultural 

social norms which do not give much value to education especially for the girl child and 

high poverty rates resulting from effects of climate change. 

 

The Gender Unit organized a joint monitoring visit to schools in Karamoja sub region 

to establish the underlying causes of gender inequality in the region. A quick analysis 

of the findings highlighted that:- 

 

Many schools in the region are surrounded with communities that do not only have 

negative attitude towards education but also harbor perpetuators of Violance against 

Children (VAC) and thus directly contributing to high school dropout rates for 

especially the girl child. Many children join bad peers groups and eventfully give-up on 

education. This calls for mass sensitization of the communities in the region on the 

value of education especially to the girl child so as to attract the required support from 

the school communities. 
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Despite the fact that Water Hygiene and Sanitation (WASH) is an essential aspect for a 

quality education, many schools in this region are still struggling with the basic facilities 

for school WASH. Many schools lack safe drinking water, Hand washing facilities with 

detergents, proper menstrual Hygiene Management strategies with emergency sanitary 

pads/towels, incinerators, changing room and clean wash room, clean latrines accessible 

by all children including pupils with special needs and among other facilities. Many 

schools have safe water source though in many cases these are shared with the 

community members. For the few schools that have them, recommended use and 

maintenance is still a challenge. Open defecation is still common a challenge in most of 

the schools. In brief, WASH in this region is deeply entrenched in cultural social norms 

and therefore one must have a gender lens to address the challenge.  

 

During Focus group discussions with the learners, it was established that the region still 

suffers from “lack of role models syndrome”. Despite efforts put in educating the 

indigenous people, many do not complete the cycle and are therefore unemployable in 

key influential positions in their home districts. But even the few educated people rarely 

opt to work in their home area.  This leaves the young people with few indigenous 

Karamajongs to look up to. The situation is even worse with female role models given 

the low percentages of educated women in the region. This therefore means that 

communities in this region miss out on the diversity of cultures adopted from formal 

education to change the ways of life for both the educated and the uneducated people in 

the region.  

 

Despite the numerous benefits attached to co curricular activities, many schools in this 

region do not accord it the necessary value it requires. We all know for example that 

sports is a great tool for social inclusion and interaction. Many learners tend to like their 

schools for the extended right to play and unlocking their extra abilities from the core 

curriculum. This would ultimately reduce the dropout rates for many children in the 

region. The few schools that were found promoting co curricular activities had high 

enrolments compared to those that lacked such programmes. This therefore highlights 

the need to rejuvenate the love for sports and games within the region.  
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It was also observed that a number of the elected leaders rarely visit or participate in 

school activities. The education act 2008 highlights a number of stakeholders for 

education in the country and their different roles. However many schools visited denied 

effective involvement of key elected leaders in the voluntary school development 

activities. As the saying good “ears on the ground”, district education ordinances and 

guidelines will never be effective if the leaders do not have a grip to key challenges 

experienced at school level.   

 

This short glimpse into the concerns to quality and equitable education in Karamoja 

raises questions on the key strategies currently applied to change the face of education 

in Karamoja. How can the sector apply a gender lens to improve access to quality & 

equitable education for Karamoja children? Which strategies will help the sector target 

the most vulnerable groups?  

 

 

             

 

 

 

 

Updates on undertaken interventions 

during the COVID -19 lock down 
 

Although His Excellency the President of the Republic of Uganda declared total lock 

down to flatten the COVID -19 curve, as the Education and Sports sector we have 

continued to work on line on key gender issues effecting education during this 

challenging period.  Briefly, we share with you our work; 

1. Online Meetings and discussions: 

With gender equality in education we can 

Achieve quality education for all. 
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- Meeting on Child Protection organized by the Ministry of Gender, Labor and 

Social Development to discuss key issues affecting children during this COVID 

pandemic.  An action plan to that effect has been developed and is being 

implemented by the stakeholders. 

- Webinar on menstrual hygiene management (MHM) organized by the Ministry 

of Education and Sports and Uganda Youth and Adolescent Health Forum 

(UYAHF).  The focus of the webinar was ‘Understanding Unique Menstrual 

Health & Management Challenges for Girls and Efforts to address them'. 

Our own Rosette Nanyanzi, the Ag. Gender Technical Advisor shared the 

Ministry of Education and Sports efforts in coordinating MHM initiatives in the 

country. 

- Webinar on dealing with GBV during the COVID -19 crisis organized by FAWE 

Regional Office -Nairobi.  Key issues that emerged from this webinar are that 

there is need to strengthen the multi-sectoral approaches in addressing GBV. 

- Webinar on addressing adolescent girl challenges during the COVID-19 

pandemic.  Our own, Dr. Cleophus Mugyenyi shared the Ministry of Education 

and Sports response interventions for Adolescent girls and young women.  

 

2. Contribution to the implementation of the Education Sector Preparedness 

and Response Plan on COVID-19 

- Development of Key messages targeting parents on safety and security of 

learners during this pandemic.  The messages have been shared with our 

communication department, UNICEF and Ministry of Gender, Labor and Social 

Development. 

- Development of a concept note for conducting Radio and TV talk shows on 

Safety and Security of learners 

3. The Ministry of Education and Sports developed a training manual for 

teachers and other stakeholders on menstrual hygiene management 

(MHM) and it has been approved by the Minister of Education and 

Sports. Schools and other development practitioners working with 

schools and communities on MHM and WASH issues will use the 
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manual. It is also critical to look at sustainable MHM practices during this 

period. 

 

PLANNED ACTIVITIES 

 

 

 

 

 

 

 

 

 

 

 Creation of awareness during COVID 19 Lockdown on the use of the Reporting 

Tracking, Referral and Response Guidelines 

 Finalization of the Guidelines for Senior Women and Male Teachers. 

 Finalization of the Club Formation, Strengthening and Management Guidelines 

 Finalization of Guidelines for Prevention of HIV/ Teenage pregnancy and Re-entry 

of child mothers. 

 Development of Key messages on ending teenage pregnancy and early marriages in 

Uganda 

 Implementation of the Global fund activities in 40 districts 

  


