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Foreword

Over the last decade the Ugandan Government has prioritised quality education for all as 
a key national priority. We have made good progress in establishing universal primary and 
secondary education and have been committed to improving the quality of education for 
all learners. We have published our expectations in the manual on Basic Requirements and 
Minimum Standards (BRMS). All districts, education establishments, foundation bodies 
and governing bodies should be working to achieve these standards. Indeed, they should 
be striving not only to meet these standards, but to provide a quality of education that goes 
beyond the minimum expectations identifi ed. Quality improvement is the overall priority of 
the Ministry of Education and Sports (MoES).

This series of booklets aims to help schools and other education establishments improve 
the quality of their work by focusing on the needs of learners. Learners are at the centre of 
the work of every school, sub-county and district.  The Directorate of Education Standards 
(DES) has produced these guides to help education professionals improve the experiences 
and achievements of learners in schools and technical/vocational institutions. Improvements 
in learners’ experiences will only be achieved if all the key players work closely together on 
these shared goals.  DES therefore anticipates that, for example, DES inspectors,
local government inspectors, coordinating centre tutors (CCTs), headteachers, foundation/
governing bodies and education specialists working in international and non-governmental 
organisations will use these guides to support improvement in the education institutions 
with which they work. 

I wish to express my appreciation to all those who have contributed to the development 
of these booklets. Consultants within the Directorate of Education Standards initiated and 
coordinated the work with considerable support from Link Community Development and 
Voluntary Service Overseas (VSO). Particular thanks are due to those who were consulted 
and contributed to the editing process, notably district inspectors, headteachers, Link
Community Development and VSO offi cers.

Finally, I urge all stakeholders in the education sector to engage fully with the improvement 
agenda. The booklets will help you to: 

• evaluate the quality of education you provide;

• identify and address the gaps;

• identify key strengths on which to build; and

• select priorities for improvement to include in your improvement plans.

I commend the booklets to all of you in the education sector who have the shared goal of 
improving the learning experiences and achievements of our children and young people. 
 

Hon. Major (Rtd) Jessica Alupo (M.P)

Minister of Education and Sports
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Introduction to the series
Evaluating and improving the quality of education

Learners are at the centre of the work of every school, sub-county and district.  This series of 
guides by the Directorate of Education Standards (DES) aims to help education professionals 
improve the experiences and achievements of learners in schools and business, technical 
and vocational institutions (BTVET). Each guide covers a key area of the school’s work, one 
with a major and positive impact on the learning, achievements, safety and happiness of 
young people. Guides can be used in any order, to address the specifi c needs and priorities 
of individual schools. 

Each guide explains how your school or district can:

• evaluate the quality of education you provide;
• identify key strengths on which to build;
• identify gaps between what you are aiming for and actual practice; and
• select priorities, targets and measures of success to include in your improvement plan.

Who are the guides for?

This series of guides is for use by the following groups of people.
• Headteachers and school staff (primary, secondary and BTVET)
• Members of governing bodies, including  Foundation bodies
• Local government offi cials responsible for quality assurance and improvement
• Tutors in primary and national teachers’ colleges, both pre-service and outreach
• Ministry offi cials, including national inspectors working for DES
• Education specialists working in international and non-governmental organisations
• Associations for headteachers and other education professionals

How can the guides help you in your work?

Each guide can be used to:

• identify areas of focus for support supervision, performance review and inspection;
• provide topics for discussion at meetings with learners and staff;
• select priorities for improvement to include in the school/sub-county/district improvement 
 plan, and to strengthen performance agreements at sub-county level;
• train education professionals at all levels within the system;
• provide advice about educational priorities to a range of audiences; 
• evaluate, monitor and report on the quality of education in individual schools, within
 local areas and across the country as a whole;
• encourage consistent, valid and reliable  approaches to evaluation among education
 professionals working at local and national level; and
• foster partnerships among education professionals.

Each guide is based on the quality indicators (QIs) taken from the Handbook for School Inspectors, Education 
Standards Agency 2005, and refers to Basic Requirements and Minimum Standards (BRMS), MoES March 2010.
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Section 1: How to use this guide

You should not try to work through the entire guide at one time. Each section has a specifi c focus.

Section 1:      explains how different groups of people working in education can use the 
        guide to help them evaluate and support schools, and contribute to 
        improvement.

Section 2:      explains why leadership is important and describes best practice.

Section 3:       asks questions about leadership and governance, for use in evaluation and
        when identifying strengths and areas for improvement. The questions relate
       to specifi c features which inspectors look for when they visit schools
       (quality indicators).

Section 4:          suggests actions which schools can take to improve the quality of 
       leadership.It also provides guidance for inspectors and CCTs in their work
       to help schools to improve.

The guide also makes reference to BRMS. BRMS outlines the key aspects of provision 
which schools should have in place to provide a basic standard of education. Schools 
which are already meeting most of these requirements should use the guides to improve 
their practice beyond BRMS standards so that the education they provide is of good
quality. All the guides focus on making improvements in key aspects of learning, teaching 
and achievement.

You should use each guide fl exibly and choose the sections which are most relevant to your 
current priorities. Here are some suggestions for use.

 Target group Use Suggested activities

Headteachers,
deputy headteachers,
senior education
assistants (SEAs),
senior staff and CCTs

In support
supervision

•   Choose a specifi c issue from the guide related to an area of 
     focus which you wish to monitor.
•   Select a group of questions from Section 3 which cover the
     aspects you are interested in.
•   If necessary, adjust the wording to suit your needs.
•   Use the questions to help you plan your supervision, and to 
     identify strengths and areas for improvement  in what you
     observe. Praise teachers where you fi nd strengths. Record what 
     you have found.
•   Use BRMS and the rest of this guide to help you and your teachers
     plan for improvement.

CCTs and
headteacher

In training and CPD •   Choose a specifi c issue from the guide when planning
     training for teachers, e.g. on aspects of BRMS.
•   Select a group of questions from Section 3 which cover the 
     aspects you are interested in. If necessary, adjust the wording 
     to suit your needs.
•   You can use some of the questions as discussion topics for
      group activities, perhaps using approaches like think/pair/share.
•   Ask the people you are training to evaluate their own school 
     practice, using the questions, and develop a plan for improvement.
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The purpose of these guides is to help teachers build on their strengths, develop their
professional skills and grow in confi dence. These guides should not be used to criticise or 
demoralise teachers. Petty fault-fi nding does not encourage people to improve their practice. 
In fact, they may become resistant to efforts to help them to change. Teachers carry out a 
diffi cult job in diffi cult circumstances. These guides aim to help headteachers, CCTs and 
inspectors support, advise and guide the teachers with whom they work.

Of course, when very poor teaching places learners’ education at risk, you must deal with
it fi rmly, working with the governing body/district to take action as necessary.

You may also fi nd it helpful to refer to the following publications:
Competence Profi le for the Primary School Teacher in Uganda, MoES 2011
Guidelines for Stakeholders: Monitoring and Supporting Policy, ESA 2005
Guidelines on Teacher Professionalism and Competences, ESA 2005 Training Manual for 
District Education Leaders, USAID/Unity/MoES 2010 (This manual used for the Certifi cate 
of profi ciency in education leadership is also relevant to the work of headteachers and other 
school leaders)
School Management Committee Handbook, MoES, revised edition 2007
Teachers’ Code of Conduct, MoES 1997

 

Headteachers, 
governing bodies, 
CCTs, local 
government
inspectors and AAs

In school 
performance review 
and school 
improvement
planning

•   Select some of the questions in Section 3 to help you evaluate
     the quality of education in your school.
•   Add the areas for improvement to your plan.
•   Use Section 4 to identify strategies for improvement.

Headteachers and 
governing bodies

When monitoring 
specifi c aspects of 
school provision and 
practice

•   Choose a specifi c issue from the guide related to an area 
     of focus which you wish to monitor.
•   Select a group of questions from Section 3 which cover the
     aspects you are interested in.
•   If necessary, adjust the wording to suit your needs.
•   Use the questions to help you plan your monitoring, make
     judgements about quality, record what you have found and 
     report to the governing body/district.
•   Use BRMS to help you and your teachers work on the areas for 
     improvement.

Headteachers 
and senior staff

When involving 
learners, staff or 
parents in evaluating 
and improving the 
work of the school

•   Select a few questions which are about issues which matter to
     learners, staff and parents.
•   Rephrase or translate them so they are in the kind of language    
     learners and parents would use.
•   Discuss in meetings for learners, staff or parents’, and
     identify strengths and areas for improvement. Use the fi ndings
     to help you write your improvement plan.

Inspectors and AAs In monitoring and
inspection

•   Select sections from the guide to produce inspection templates
     and questions to include in meetings and interviews.
•   Choose, combine, add to and edit the questions so that they
     cover the areas of focus for the inspection.
•   Use Section 4 when preparing to give feedback.
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Section 2: What makes a good leader?

The answer to the question What makes a good leader? depends on the context. Being a
general in the army, the captain of a football team, or a community elder may have some 
similarities. One example could be the importance of being clear about exactly what you 
are aiming for. In many other respects, however, leadership in these contexts may be quite 
different.Army generals can expect total obedience, although it helps if they have personal 
credibility as well. Community leaders, however, need to persuade people, listen to them, 
explain the advantages and disadvantages of particular actions and deal with those people 
who cannot be forced to do things they don’t want to do.  Leadership in a school is more 
like leadership of a community than leadership of an army. You can probably think of many 
other similarities and differences as well.

However, successful leadership is judged by the same criteria whatever the context. Successful 
leadership has a positive impact.We know a school is well led if the learners are doing well and 
the teaching is of a high quality. The whole purpose of a school is for young people to learn. If they 
are not learning well enough, then there is something seriously wrong. It is the responsibility of 
school leaders to fi nd out what the problem is (evaluation) and to do something about it (improvement).

Everything which goes on in a school should therefore focus on improving young people’s learning, 
including every aspect of leadership and every management activity. This is leadership for learning.

It is not just the headteacher who has a leadership role in the school. The governing body, 
senior staff such as the Director of Studies (DoS), SEA (primary) and heads of department 
(HoD) also have formal and accountable leadership roles. So do those leading and contributing 
to school committees, for example the fi nance committee. Other staff, like the senior man 
and woman and class teachers as well as learners themselves, particularly prefects and 
head boy/girl, may take leadership roles in specifi c aspects of school life. Whenever this 
guide mentions ‘leaders’ it is referring to a wide group of people who are responsible,
individually and collectively, for ensuring that learners experience the best quality learning 
and achieve as highly as possible.

The differences between leadership and management

• Strategic leadership is about doing the right things.
• Operational management is about doing things right.

Management relates to all the everyday activities which keep the school going, like making sure 
that fi nancial and material resources are used well for the benefi t of learners, and that they are not 
stolen or their use directed elsewhere. Management also includes activities like drawing up
timetables and making sure that teachers are doing what they should. Each section of BRMS 
contains lists of the key management activities in schools, to which you should refer for guidance. 

Many people are responsible for aspects of management within a school.

• Teachers are responsible for managing their own classes effectively. 
• Senior staff like the DoS and HoDs are responsible for managing the curriculum. 
• SEAs are responsible for mentoring teachers in primary schools.
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• The headteacher, bursar and governing body are responsible for managing fi nances
  so that they support improvements in young people’s learning and care.

Leadership relates to the personal and professional qualities and skills of  the headteacher, 
other senior staff and members of the governing body which enable them to motivate learners 
and staff so that they all perform to the very best of their ability. Good leaders act as models 
of values, attitudes and behaviour within the school. Good leaders ensure that everything 
which happens in the school focuses on improving young people’s learning and achievements. 
To be successful in this they have to make sure that everyone has a clear vision of what the 
school is aiming to accomplish.

Creating and sharing a clear vision for the school

Good leaders have a strong strategic (high level) vision for the school: they know what they 
want the school to be like in a few years’ time and how they are going to get there. They are 
positive about the school’s future. They make sure that in their leadership and management 
they achieve a good balance between working to deliver their strategic vision and ensuring 
that operational (everyday) management is effi cient and effective.

Good leaders ensure that the school vision focuses on improving young people’s learning 
and achievements and is shared across the whole school community. Good leaders are 
clear about the values by which the school community needs to live to make this vision 
a reality. They emphasise the importance of developing personal responsibility, caring for 
others and promoting access, equity and inclusion. They ensure that the school welcomes 
and supports learners from different social and ethnic backgrounds, those with barriers to 
learning and disabilities and those of both genders.

Good leaders model the vision and values through their own behaviour and are successful 
in persuading others to follow their example. They involve the whole school community in 
improvement: learners, staff and parents. 

Good leaders:

• are clear about what they are trying to achieve in the school and are good at communicating
 this to others, for example learners, staff and parents; 
• are open to and eager to learn new ideas, and keen to try them out in order to
 improve the quality of young people’s learning and achievements;
• use available resources imaginatively to improve the quality of learners’ experiences; and
• constantly focus on ensuring that ALL learners do as well as they possibly can.

The emphasis of good leadership is always on the learners, on making sure that:

• each individual learner is happy and safe at school; 
• each individual learner is learning to the best of his or her ability; 
• each individual learner is making good progress and achieving success in learning; and 
• no learner will want to drop out of school.

Headteachers who ‘persuade’ some learners to drop out of school or sit their examinations 
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elsewhere, so that their performance does not affect the school’s examination results are 
NOT good leaders. Such headteachers deliberately neglect the needs of some of their own 
learners, learners to whose current and future success they should be committed. They 
damage the future lives of the young people in their care. They have the wrong values.

Making the vision a reality

Good leaders also make sure that the school is well managed. They ensure that both learners 
and staff are well supported so that learners are able to achieve as highly as possible. Good 
leaders are well organised and use school improvement planning and school performance 
review to ensure that the quality of education is the best it can possibly be. Where there are 
weaknesses, fi rstly they recognise that the weaknesses exist and then they take prompt well-planned 
action to address them. (See Part 1 How can we improve our school?)

Good leaders are prepared to make diffi cult decisions and carry out unpopular tasks for the 
benefi t of learners. For example, they will not accept inadequate approaches to teachers’ 
planning in schemes of work and/or lessons. Similarly, they rigorously follow up teachers’ 
absences from school and ensure that any explanations given are recorded for future reference. 
They are prepared to report absent teachers to the governing body and district so that appropriate 
disciplinary action can be taken. NO good leader will EVER be absent unnecessarily from school 
him- or herself.

Good leaders follow up learners’ absences rigorously to ensure that every child receives his or 
her entitlement to education. Such leaders confront diffi cult legal issues such as child labour, 
early marriage, defi lement and violence against young people; they don’t avoid them. Young 
people’s safety and security will ALWAYS come fi rst, even if it means that leaders have to tackle 
diffi cult issues with community members or even local politicians and offi cials. However, the 
most effective leaders avoid confrontation if possible. They know the best ways of discussing 
such issues with the community and agreeing practical solutions. They have well-developed 
interpersonal skills.

Working with people within and beyond the school

Good leaders involve others in improving the quality of learning, teaching and achievement. 
They use ‘we’ rather than ‘I’ when discussing the work of the school. In other words, they 
think collectively. By helping learners to adopt leadership roles they nurture the talents and 
energies of the leaders of the future. 

Good leaders delegate effectively. They entrust staff with responsibilities, for example for 
implementing aspects of the improvement plan. They ensure staff are accountable for the 
quality of their day-to-day work and assigned responsibilities. However, they also give them 
the support and training they need to do a good job.

Good leaders foster productive teamwork. They realise that effective communication and 
consultation are key to people working together effectively.

Good leaders work in partnership with the community to make the school as good as it can be. 
Good leaders recognise the importance of listening to parents and helping them to support their 
children’s education. They welcome suggestions from parents about how to improve the school. 
They encourage the governing body to visit the school and monitor the quality of education provided, 
using, for example, advice in Guidelines for Stakeholders: Monitoring and Supporting Policy.
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Good leaders work well with a variety of people at national and district levels: community 
leaders, politicians, district offi cials and NGOs. They make sure that their contributions 
focus on addressing the real needs of the learners in the school, not just the priorities of 
people outside it. 

Good leaders exert their infl uence to ensure that young people’s learning and happiness 
come fi rst.They work alongside other professionals such as health service providers and 
offi cers from social services and the police to improve the care and protection of young 
people.

Good leaders insist on all staff demonstrating positive approaches to managing learners’ 
behaviour. They do not tolerate any use of corporal punishment or other violent behaviour, 
or any harshness in speaking to young people. They ensure that they and their staff nurture 
a positive environment for learning.

Good leaders focus on achieving the best possible outcomes for learners.

Focusing on learning, teaching and achievement

Good leaders have high expectations of every learner in the school. They expect them all to 
achieve and ensure that the school provides a range of opportunities for them to achieve in 
different ways in line with their needs, talents and interests. Good leaders actively cultivate 
a positive environment for learning in all classes and across the school.

Good leaders know their schools well. They know how effective the teaching and learning 
are in every classroom and across the school. They know the strengths and areas for
improvement of individual teachers. They support them so that their practice improves, 
referring to published competences. They help staff to introduce changes to their practice.

Good leaders are not afraid to address any serious weaknesses, calling on support from the 
governing body or district as necessary. They believe that in schools the needs and interests of 
learners always come fi rst. They know how well learners are doing in each class and frequently 
discuss their attainment with teachers. They also have a clear view of attainment across the 
school, as measured by school assessments and national examinations.

Using support supervision to improve the school

Good leaders are well organised and monitor the quality of all aspects of the school’s work 
regularly and systematically. 

It is important that they are transparent in their actions. All the school community – staff, 
parents and learners - should know that senior staff are monitoring what goes on in the 
school, even though the details of their fi ndings may remain confi dential between them and 
individual staff, depending on circumstances.

The grid on the next page suggests the range of activities involved in support supervision and 
monitoring. This support supervision and monitoring is a key aspect of the internal evaluation (or 
self-evaluation) of the school. Responsibility for these activities may be shared among senior staff.



How well is our school led?                        Evalua  ng and improving the quality of educa  on 

     Directorate of Education Standards          Ministry of Education and Sports10

Example of a programme for support supervision and monitoring

When good leaders carry out support supervision, they refer to specifi c criteria which they 
share with all staff. They recognise and praise teachers’ strengths, speaking to them 
personally and before the whole staff at meetings. They also give realistic and practical 
advice on how teachers can improve their work, both individually and collectively.

 

Activity Purpose By whom How often

Analysis of exam
results and 
trends

To identify areas for improvement 
for the school and for individual 
subjects and stages

Headteacher, 
DoS, HoD, CCT,
district

Annually, reporting to SMC, BoG

Monitoring of class
assessments and
learners’ progress

To identify areas of improvement for 
learners and aspects where 
individual teachers may need support

DoS, HoD, class 
teachers, CCT

Termly, reporting to headteacher 
and SMC, BoG

Monitoring
headteacher
attendance

To ensure the school is well 
managed and led

SMC/BoG, CCT,
district

Monthly, reporting to district and 
DES

Monitoring
teacher
attendance

To ensure that learners receive 
effective teaching

Headteacher,
SMC, BoG, CCT
district

Monthly, reporting to district and 
DES

Monitoring
learners’ 
attendance

To ensure that no learner falls
behind in his or her work or is the 
victim of child abuse

Headteacher or 
teacher on duty,
senior man and
woman, class
teachers

Teachers daily,
reporting weekly to
headteacher, SMC, BoG, CCT
(and ultimately to the district and 
DES)

Monitoring 
health, safety
and security

To ensure that learners are safe, 
happy and well cared for

SMC/BoG, senior
man and woman, 
sanitation teacher, 
all teachers as
appropriate

Termly, reporting to headteacher 
and district

Monitoring
timetable, lesson
plans and
schemes of work

To check curriculum coverage and
continuous assessment, identify 
aspects where teachers need
support and ensure that learners‘ 
needs for support are met

Headteacher/
DHT/DoS as 
appropriate,
HoD, CCT, district 
(as appropriate)

Termly followed by feedback 
to, and support for individual
teachers

Lesson observation 
and monitoring of 
co-curricular 
activities

To monitor the quality of teaching 
and of learners’ experiences in
individual classes and learning 
activities

Headteacher,
DoS, HoD, CCT,
district
(as appropriate)

Weekly, followed by feedback
to and support for individual
teachers

Monitoring the
quality of learners’ 
work

To monitor how well learners are 
doing in their classwork, how good 
the work is in their exercise books 
and how well they have covered 
the curriculum for their stage.

Headteacher, 
DoS, HoD, CCT,
district 
(as appropriate)

Twice each term for each class, 
with feedback and support for
individual teachers
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Section 3: Evaluating the quality of leadership and management

This section is based on a group of quality indicators (QIs) from the Handbook for School 
Inspectors (see Appendix 5).

How well is our school led?
 

The section suggests some questions you can ask about the quality of leadership and 
management in your school. They are the same kinds of questions which inspectors ask 
when they visit schools.  In fact, inspectors may select some of the questions for use in 
inspection.

A selection of these questions appropriately adjusted and adapted for the local context, can 
be used with headteachers, senior staff and others in workshops on developing leadership 
skills.

Refl ective leaders ask questions like these about their own leadership. They also discuss 
them with their staff and make sure that they are regularly included in the agenda of meetings 
by the governing body.

You do not need to work through all the questions. Choose the questions which are most 
relevant to your own school and context. You can always move on to other questions later on. 
You may fi nd it helpful to have a copy of BRMS at hand as it suggests practical improvements 
you can make to aspects of operational management.

The questions can apply to the work of all the staff with leadership roles within the school.
If you want to evaluate and improve the quality of your own leadership, you may fi nd it helpful 
to use the template in Appendix 1. 
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How good is the leadership of the headteacher and senior team? (QI 7) 

• To what extent do the headteacher and other school leaders have a clear vision of  
 what they want the school to be? How good are they at sharing this vision with learners,

 staff and parents and at listening and responding to their views?

• How well respected are the headteacher and other school leaders in the local community?

• How thorough and accurate is the headteacher’s and other senior leaders’ understanding
 of the strengths of the school and its areas for improvement? How effective are the steps
 they have taken to improve areas of weakness?

• Are the headteacher and other leaders supported and trusted by the staff body? How
 good are they at managing staff and bringing out the best in them? Do they 
 explain the roles and responsibilities of individual staff and make their expectations
 clear to them? Are they good at understanding, defusing and managing any negativity?

• How successful are leaders at developing teamwork among staff?

• How effective are the headteacher and senior leaders at challenging and supporting
 staff and ensuring that learners’ needs always come fi rst?

• How good are school leaders at communicating and consulting with staff, parents
 and learners? Do they take their views into account and provide them with feedback
 about the fi nal decisions made, explaining them where necessary?

How good is the leadership provided by the governing body? (QI 15)

• How often does the governing body discuss the quality of young people’s learning?

• Does the governing body challenge the headteacher and senior staff to explain and
 account for their actions and school performance? Does it provide them with advice 
 and support?

• How good is strategic planning? Does the governing body take an active role in
 school improvement and school performance review? Does it monitor the work of
 the school using the Guidelines for Stakeholders? Does the headteacher keep it well
 informed about learners’ attainment, drop-out rates and attendance, and relevant
 staff issues?

• Is school performance improving? Have the governing body, headteacher, senior
 staff and class teachers taken clear decisive action to improve the experiences and
 achievements of learners? How successful have their actions been, for example in 
 improving attendance and completion rates?
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• What kind of decisions does the governing body take? Are they decisions about
 important issues relating to young people’s learning and care? Are these decisions
 implemented?

• Does the governing body have a good understanding of school fi nances? Does it
 take an active role in preparing the budget and ensure that all expenditure is properly 
 accounted for? Does it investigate and access wider sources of funding as necessary?
 Is there a fi nancial and development committee? Does the vote controller report key 

 decisions on fi nancial matters to the full governing body for approval?

• Does the governing body take appropriate steps to communicate with, and involve
 the wider community?

• Is the governing body properly constituted according to The Education Act 2008?
 Is its approval up to date?

How good are staff management (QI 11) and support supervision? (QI 10)

     • Are the operational arrangements outlined in BRMS indicator 3 (Staff organisation 
 and development) in place?

• How well supported are staff? Do they undergo an effective programme of induction 
 on appointment? How good is the continuous professional development they receive
 within the school? Do those who attend training beyond the school share the messages
 and outcomes with their colleagues?

• How well do senior staff monitor teacher attendance and punctuality and follow up
 any issues? Do they report persistently absent staff to the governing body and 
      district? Has effective action been taken as a result?

• How effective is performance appraisal in improving the work of teachers? Does it
 result in agreed targets for support and improvement? Is it based on the outcomes
 of support supervision as well as self-assessment by teachers?

• Is there a regular programme for support supervision? Is lesson observation carried
 out regularly based on set criteria shared with all teachers? How effective is the
 feedback and support which teachers receive? 

• How knowledgeable is the headteacher about the strengths and areas for improvement
 of individual members of staff? How good are senior staff at encouraging teachers and
 recognising their strengths? How good are they at addressing diffi cult issues with them,
 like poor teaching and class management, in constructive ways so that teachers are supported
 in making improvements?

• Do senior staff systematically monitor the quality and appropriateness of lesson
 plans and schemes and check on their implementation in the classroom? How effective
 is the feedback and support they provide to teachers?
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• How accurate and rigorous is the school’s analysis of overall performance? Are
 examination results evaluated in relation to drop-out rates? Do senior staff analyse
 trends and report on improvement or otherwise to the governing body? (See Part 3 
 How well are our learners doing?)

How good is the school at planning for improvement? (See Part 1: How can we improve 
our school?)

• Is the school improvement plan a practical working document which genuinely drives
 and manages improvement in the school? 

• Were all members of the school community – learners, staff, parents and community
 members – involved in developing the plan? Do they all have access either to the full
 plan or a summary or have they heard about it in a meeting within the community,
 at church or at the mosque? Have school leaders talked to them about how improvements 
 are going to be made?

• Do school priorities focus on improving the quality of teaching and learning and
 learners’ achievements? Do they relate to national policies and priorities and the
 needs of the school? Are resources (for example, time and money) focused on
 improving aspects which have an impact on learners? 

• Has the governing body taken an active role in developing the improvement plan?
 Does the plan cover a period of three years as required by the Education and Local 
 Government Act?

• Has the plan been properly costed? What evidence is there that the governing body
 expects the headteacher to be accountable in the use of time and funds? Does it 
 monitor whether these have made a positive difference to learners’ achievements 
 and experiences? Has the plan been authenticated by relevant authorities (the district,
 the governing body)? Do they monitor the school’s progress in implementing the plan?

• To what extent are capital development projects spread over years as appropriate
 to avoid distorting critical school activities? Are they restricted to no more than 20%
 of the budget?

• Is the plan reviewed regularly so that any diffi culties can be dealt with as soon as 
 possible? Do school leaders regularly report to the governing body and district on
 progress with the plan?
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How well are fi nances (QI 8) and resources (QI 9) managed?

• Are the operational arrangements outlined in BRMS indicators 2 (Provision and management
 of school structures and facilities) and 7 (Finance generation and management) in place? Are 
 they used effectively? Are all the necessary vote books, cash books, records, ledgers and
 account books in place, accurately fi lled in and audited?

• How effective is the work of the staff who handle fi nancial matters? Do they have
 appropriate qualifi cations? Have they received appropriate training? Do they have
 access to key statutory documents, circulars and guidelines concerning the use and 
 management of funds? 

• How regularly does the fi nance committee meet? How representative is it?  Does
 it agree on all signifi cant fi nancial expenditure? Is the budget properly prioritised so
 that it can be adjusted easily if necessary? Are there clear links between the budget
 and the school improvement plan? Are payments provided “in kind” refl ected in the
 school budget?

• How secure are the school’s arrangements for safeguarding valuable fi nancial documents
 and cash? How well does the school track and record the purchase of supplies and
 resources in the various sections/departments in the school? How effective is any
 independent internal audit system?

• Do the governing body and headteacher have a good understanding of the budget,
 monitor it regularly and authorise it properly? How effectively is the work of the 
 bursar supervised?

• Does the school meet the relevant requirements for transparency and accountability
 in the management of funds and resources? Does it display offi cial information publicly
 as required, for example grants for universal primary and secondary education, budget
 requests/fi nancial summary, staff list, termly and annual progress reports to MOES, 
 payment of teachers’ salaries and any extra charges?

• Are parents kept well informed of the use of the budget through meetings as well as 
 public displays? Do school leaders make efforts to explain fi nancial issues clearly to
 parents?

• How effective are any income generating projects? Are proper fi nancial records and
 log books kept of such projects? Is the profi t from income generation refl ected in
 income and expenditure? Has the fi nance committee or governing body reviewed
 these projects and their cost-effectiveness?

• How well cared for are school grounds, resources, storage and facilities? Are inventories
 up to date? Is the movement of stores in and out properly recorded? Are orders properly
 recorded and managed? How well does the school adhere to procurement legislation?
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• How good is the school at making creative use of the space available for learning, 
 including classrooms, other school buildings, the compound and community facilities?

• How accessible is the school to learners and members of the community with disabilities,
 for example those who fi nd it diffi cult to move around and those with visual impairments?
 How well are classrooms organised to enable learners with disabilities to learn effectively? 
 How well adapted are furniture, sanitation and boarding facilities for learners with disabilities?

• Are the necessary safety and security and health and sanitation policies in place and
 implemented? (See QI17, QI 18 and BRMS 12 and 13)

How safe and secure is the school? (QI 18, BRMS 12 Organisation and management 
of school safety and security and the checklist in Appendix 4)

• Does the school have appropriate policies and procedures for safety and security?
 How well has it implemented these policies?

• Has the school introduced and tested all the fi re prevention measures outlined in
 BRMS 12, including lightning conductors and fi re extinguishers?

• Has the school developed a policy and procedures for disaster risk reduction and
 allocated roles and responsibilities as specifi ed by government policy?

• How well does the school manage and reduce risks and distractions relating to the
 local environment, for example unsafe hillsides, rubbish tips and sewers, ponds, 
 rivers and water sources, local bars and markets and trespassing by the public and 
 grazing animals? 

• How secure are perimeter boundaries? How effective are procedures for restricting 
 access to the school to ensure learners’ safety? How effective are procedures for
 ensuring that learners do not wander away from school premises during school 
 hours?

• How well does the school work with the community and parents to prevent sexual 
 abuse, early marriages, drug and alcohol abuse and child labour? How well does
 it work with parents to encourage positive approaches to managing learners’
 behaviour? (See Part 5 How well do we support our learners? which covers these
 aspects in detail.)

What next?

As you answered the questions you selected, you will have identifi ed some strengths and 
some areas for improvement. You may have also come across some questions which you 
found it diffi cult to answer, as you did not have enough information about this aspect. You 
should discuss what you have found with the rest of the school community, showing that 
you are pleased with the strengths. You should also discuss the areas for improvement and 
agree on how you can deal with them. Include these areas in your improvement plan for 
next year.
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Other guides in this series will help you improve leadership and management of the school, 
for example Part 1 How can we improve our school? and Part 4 How can we improve our 
teaching?.

Share your fi ndings with your CCT so that s/he can help you with improvements.  You should 
also let the local inspector know what you have found. The fact that you have evaluated the 
quality of your own work is an indication that you are committed leaders who are keen to 
improve the school. Inspectors will take the fact that you have carried out an evaluation like 
this into account when considering the quality of leadership in the school.  

Finally, in another year or two, when you have carried out the improvements in your plan, 
you can look at the questions again to see if leadership and management in your school 
have improved.
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What do we need to do? How are we going to do it?

Create and share a clear vision for 

the school

•   Hold meetings with student representatives and groups of learners,
     staff, parents and members of the community at which they discuss 
     what they want the school to be like.
•   Make sure the vision focuses on what is best for learners in this 
     community (locality, faith or other).
•   Make sure the vision includes important aspects of education like
     learning, achievement and caring for all young people.
•   Make sure the vision is practical and can actually be achieved.
•   Use simple language so everyone understands.
•   Display the vision where everyone can see it. Discuss it at meetings.

Make the vision a reality •   Refer to the vision during assemblies and at meetings so that 
      everyone understands it and knows how they should behave and act
     so that it becomes a reality.
•    Build practical steps for achieving the vision into the improvement plan.
•    Make sure that in their work all leaders and staff provide good models 
     of the values they want learners to live by, for example fairness,
     understanding, compassion, tolerance, kindness, caring for others.
     Set high standards and keep to them.
•    Give individual staff the responsibility for practical activities which
     will help the school achieve the vision.
•   Ensure that fi nance and resources are well managed for the benefi t
     of young people’s learning. 
•   Always ensure that your own attendance and punctuality set high
     standards for other staff and for learners.
•    Make young people’s safety in the school and the community a key 
     priority and be prepared to report major issues to local leaders and
     district offi cials, agreeing a line to take.

Ensure the school is well 
managed and led

•    Give individual staff responsibility for specifi c aspects of school life,
     explain how to carry out these duties and check that they are doing
     them properly. Thank them when they do well.
•   Give learners responsibilities for helping to run the school and for
     caring for other learners. Praise them when they do well.
•   Develop a positive atmosphere so that staff, learners and parents
     fi nd the school a good place to be. Do this by acting as a model of
     respect, politeness and caring behaviour.
•    Provide advice to the governing body about its roles and responsibilities,
      using the Guidelines for Stakeholders and the School Management
     Committee Handbook.
•   Ensure that school staff are aware of the role and responsibilities of 
      the governing body and interact positively when representatives visit
     the school.
•    Make sure that local leaders know what you are trying to achieve
      and ask them to help you, perhaps by talking to parents.
•   Make the school welcoming for parents and show that you value
      what they have to say.
•    Make contact with local providers of health and social services and 
     discuss the best ways of working together to support learners.

Section 4: Becoming better leaders
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What do we need to do? How are we going to do it?

Focus on learning, teaching and 

achievement

•   Make it clear to learners that you have high expectations of what
     each of them can achieve and that you understand that they may
     each achieve in different ways. Praise them for achieving even small
     things.
•   Provide training for staff on key aspects of the curriculum, teaching,
     assessment methodology and positive approaches to managing
     behaviour.
•   Make sure you have up-to-date information about recent
     government policies. Check with your CCT.

Use support supervision to
improve the school

•   Check that lesson plans ensure coverage of the curriculum and that
     they are put into practice in lessons.
•    Visit classes regularly so that you can tell if there is a positive 
     atmosphere for learning. Provide advice and support for teachers
     who have poor relationships with young people but also tell them
      that you will not tolerate corporal punishment or other harsh or unfair
     treatment.
•   Observe teaching and learning in classes. Recognise the strengths 
     of what you see and provide advice on how teachers can improve
     their work. Record the details of your visits. Use the Guidelines on
     Teacher Professionalism and Competences and the Competence
     Profi le for the Primary School Teacher in Uganda to explain to
     teachers the skills they need to develop.
•   Make sure all teachers keep records of assessment against the 
     curriculum competences for each learner in the class. Ask them
     about learners’ progress. Help them make the assessment records
     straightforward and easy to fi ll in.
•    Check learners’ exercise books to see if the standard of work is high
     enough and that they are making good progress. Provide feedback
     and advice to teachers.
•   Analyse attainment, attendance and drop-out rates and plan how
     you are going to improve them, using Part 3 How are our learners
     doing?
•    Encourage the governing body to monitor the quality of school
     management, buildings and health and safety. Discuss the data on 
      attainment, attendance and drop-out rates with them. Develop plans
     to improve these rates with the governing body.
•   Include the areas for improvement in your improvement plan and 
     monitor progress in achieving them.
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Features of effective leadership Evidence for any
strength

Areas for
improvement

Vision and values
1.   I have worked with the school community 
      to develop a clear vision of what we want
      this school to be.
2.   I believe that leaders, staff and learners
      should live by certain key values and I make
      efforts to live by these values myself.
3.   The way I do my job provides a good model
      for staff and learners.
4.   Everything I do makes it clear to others that
      learners’ needs and interests come fi rst.
5.   Staff and learners know that I will praise 
        and thank them for any good work that they do.
6.   I have created a strong sense of identity
      and teamwork in the school.
Exerting infl uence and making a difference  
1.   I set high standards of conduct for staff and
       learners and high expectations of achievement.
2.   I am prepared to have challenging
      discussions with staff when necessary.
3.   I ensure that there are regular opportunities
      for staff to refl ect on and discuss learners’ 
      progress.
4.   I have made clear improvements in the 
      quality of learning, teaching and achievement.
5.   I spend time talking to learners to fi nd out
      their views about the quality of education in 
      the school.
6.    I ensure that all staff are clear about their 
       responsibilities and to whom they are answerable.

Strategic direction and planning  
1.   I ensure that we have clear approaches to 
      planning for improvement over the longer
      and shorter term.
2.   I actively involve staff in improvement, 
      delegate worthwhile and rewarding tasks to
      them and support and monitor their efforts.
3.   I ensure that staff have time to meet and
      discuss new policies and developments.
4.   I communicate effectively with staff, learners 
      and parents and listen to their views.
5.   I ensure that budgets and resource 
      allocations are open and transparent. 
6.   I ensure that everybody accepts the importance
      of ensuring the health, safety and security of learners.

Appendix 1: Self-assessment template for school leaders



How well is our school led?                                  Evalua  ng and improving the quality of educa  on 

     Directorate of Education Standards          Ministry of Education and Sports 21

Working with people
1.   I make sure that this is the kind of school
       where people want to work and which learners 
      want to attend.
2.   I support and encourage teamwork.
3.   I encourage staff and learners to take on
      leadership responsibilities.
4.   I ensure that there are effective systems for 
      staff appraisal, support and supervision.
5.   I believe that continuous professional 
      development is very important and ensure
      that staff undertake further training within
      and beyond the school.  
6.   I focus on developing people’s strengths
      and help them improve areas where their
      practice is weaker.

Leadership of change and improvement 
1.   I am always looking for ways to improve the 
      quality of education we provide to learners.
2.   I prioritise support supervision and 
      being around the school so that I know how
      well things are going.
3.   I encourage staff and learners to be creative 
      and to think for themselves.
4.   I explain improvements to people, help them 
      feel confi dent that they can make the necessary 
      changes and check that they are doing as we
      agreed. 
5.   I analyse trends in performance, identify 
      areas of under-performance and develop
      plans for action.
6.   I monitor and evaluate whether changes are 
      working.

What are you going to do to make yourself a better leader? Points for action:

 

Note, this questionnaire is for PERSONAL use only, to help school leaders refl ect on and develop 
their own practice. It is not intended to be used as part of any performance appraisal system.
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Appendix 3: Example of a record of support supervision (individual lesson)

School_____________Class__________Curriculum area/Subject_________________Date_______

Time: ____________  Learners enrolled/present: _______  Teacher: _______  Observer________

Teaching and Learning Process (+ strengths, - areas for improvement)

Does the teacher:

• explain the purpose of the lesson, revisit it at the end and link it with previous learning?
• use a range of resources and teaching methods as appropriate, e.g. class, group and independent

  learning, practical materials and posters?
• explain things clearly, e.g. by using examples, rephrasing the explanation and checking for understanding?
• encourage learners to apply their learning in practical situations, think for themselves and develop

 independence?
• interact well with learners, involve ALL of them in learning,  leave none of them out and praise
        them when they do well?
• use clear and purposeful questioning e.g. open (not closed) questions, ask learners to explain their

 reasoning and expand on their answers?
• ensure a good pace of learning and use time well e.g., start/fi nish the lesson on time, avoid any

 ‘dead’ time?
• succeed in managing learners’ behaviour positively by keeping them interested, attentive and on

 task and ensuring they are not bored or confused?
     • take account of individual needs and ensure all learners are treated fairly and are supported so
 that they learn e.g. able, less able, equality and access, special needs?

+ Teacher explained purpose of lesson at beginning, and what pupils would 
learn.
-  Did not refer to purpose again during lesson.
+ Good challenging questions which got learners to think for themselves.
- Many boys had hands up but hardly any girls.  Teacher ignored girls 
throughout the lesson.
- Teacher made no attempt to include a group of pupils who did not 
understand, provide support or give them tasks which they could manage.

Learners’ Understanding and Attainment (classroom evidence only)

What evidence is there:
• in learners’ written and oral work that they are making good progress?
• that learners are doing well, taking into account their individual learning needs, including those

 with special educational needs and from less privileged families?

- Some learners did not understand.  Exercise books showed that they were 
not coping with the work and had achieved very little both in this lesson 
and during previous lessons.
+ Those learners who were doing well could explain what they had learned 
over the last month and how their work had improved.
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Assessment and Record Keeping

Does the teacher:
• assess a range of knowledge, skills and attitudes, focusing on what learners can actually do?
• match assessment to the competences in national curriculum guidelines and provide a balance across subjects?
• give helpful oral and/or written feedback to learners on their progress and how they can 
 improve their work, including strengths, areas for improvement and next steps?
• integrate assessment with the learning process so that learners use  the advice to improve their work?
• use assessment to infl uence lesson planning for individuals, groups and the whole class?
• let parents know how their children are doing?
• keep careful, comprehensive and accurate records of assessment for all learners, which include
 classwork not just tests?

+ Teacher notes how well learners have responded to the tasks in her lesson
   plan.  
+ Learners say she usually goes over the topics they find difficult.
-  Almost all questioning is to check recall, not understanding.
-  Assessment records only include test results, not continuous assessment of
   classwork
-  Comments on learners’ work are minimal and tend to focus only on 
   negative aspects. Some are not helpful at all eg ‘not good enough’.  They 
   do not include suggestions for improvement.

Other signifi cant points [including curriculum, display, resources and accommodation]:

+  Examples of learners’ work on walls.  Also good posters explaining graphs.
- Too much copying down from board – text books left in store.

Discussion with teacher [strengths and areas for improvement]:

+ positive relationships with learners
+ well-planned lesson
-  Need to ensure all young people are learning, including girls and those
   having difficulty with their work, and give them appropriate tasks and 
   resources.

ANY GOOD PRACTICE FOR SHARING WITH OTHER TEACHERS

+ posters demonstrating graphs

AGREED AREAS FOR IMPROVEMENT

Adapt learning activities to meet the differing needs of learners.

Signed (observer)______________________Signed (teacher)___________________________

Date____________________
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Appendix 4: Safety and security checklist (to be displayed in headteacher’s offi ce/staffroom)

Issue                                                                       Date checked Term 1 Term 2 Term 3
Health and safety policies in place, implemented and regularly revised

Land titles
Architectural plans and drawings approved
Access for users with disabilities
Adequately-sized compound, safe and accessible for learners of
all ages and those with disabilities
      - Weekly slashing
      - Ground checked for safety

Risk reduction policy in place and implemented
      - Emergency contacts displayed
      - Emergency routes displayed
      - Staff and learners briefed and trained twice termly
      - Lightning conductor/s

Security systems installed and operational
      - Access controlled
      - Guard or similar
      - Signing in and out
      - Lockable door and window shutters
      - Perimeter boundaries secured
      - Clearly marked footpaths
      - Clear signs indicating name of school, reception and headteacher’s

             offi ce 
Fire safety systems installed and operational 
      - Fire fi ghting equipment located outside each building
      - Fire detection systems
      - Termly fi re drills (dates)
      - Safe storage of chemicals and hazardous materials

Laboratories and workshops
      - Constructed of appropriate fi re-resistant materials
      - Emergency exit
      - Sinks
      - Fume cupboard and extraction system
      - Fire-fi ghting equipment which is operational
      - Test certifi cates for gas appliances and electrical equipment
      - Safety regulations displayed and users advised of safe
             operation of equipment

All electrical wiring, circuits and equipment installed professionally and 
regularly checked (dates)

Vehicles for transporting learners
      - Meet MoES regulations
      - Licensed and insured
      - Regularly serviced and repaired (dates)

Action needed
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Quality indicators  Themes Strengths Areas for improvement

7. Leadership •   Credibility and esteem of 
     headteacher and managers
     in the community
•   Motivation and morale of staff
•   Extent to which headteacher
      understands the strengths and                                                                                                                                              
     weaknesses of the school and 
     takes responsibility for them
•   Quality of strategic planning
     and implementation
•   Extent to which staff meetings
     are well managed and productive
•   Success of managers in
     communicating their expectations
     and vision
•   Success of headteacher in 
     interpreting and implementing
     policy
•   Clarity of staff roles and
     effective delegation

15. School
governance

(Also refer to BRMS 
Indicator 1)

•   Compliance with statutory 
     requirements
•   Effectiveness of meetings of 
     governing body
•   Participation of governing 
     body in planning
•   Participation of governing 
     body in monitoring school 
     activities and holding the
     school accountable for 
     performance
•   Ensuring fi nancial accountability
•   Participation of governing body
      in school improvement activities
     and fundraising
•   Communication between
      governing body and the wider
     school community

8. Financial 
management

(Also refer to BRMS 
Indicator 7)
 

•   Budgeting

•   Account keeping

•   Financial reporting

•   Transparency and 

     accountability

•   Community confi dence

     and trust in fi nancial 

     systems 

Appendix 5: Quality indicators relating to leadership and governance 
(from the Handbook for School Inspectors)
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9. Management of
    resources

(Also refer to BRMS 
Indicator 2a-d)

•    Care, maintenance and use 
      of school property
•    Care, maintenance and use
     of school buildings
•    Care maintenance and use of
     school grounds
•   Action to develop school
     resources
•    Implementation of safety and
     security policy
•    Implementation of health and
     sanitation policy

10. Supervision of
      teaching and 
      learning

(Also refer to BRMS 
Indicator 4g-r and 
Indicator 11)

•    Monitoring of records of work
     and curriculum coverage
•   Monitoring of timetable 
     implementation
•   Monitoring of assessment
•    Headteacher’s involvement in
     classroom teaching
•   Classroom supervision by
     headteacher and other 
     responsible staff members
•   Tracking and analysis of
     learners’ performance,
      retention rates and attendance
•   Examination of learners’ 
     progress and other key data 

      in SMC, BoG and PTA meetings

11. Staff 
      deployment and
    development

(Also refer to BRMS 
Indicator 3) 

•     Effectiveness and implementation 
      of timetable
•   Time management
•   Monitoring of teachers’
     attendance and punctuality
•    Effi ciency of staff deployment
•   Induction of new staff
•   Staff development
•   Staff appraisal

 

18. School safety 
      and security

(Also refer to BRMS 
12 and 13)

•   Implementation of policy for 
     school safety and security
•   Extent of distractions in
     neighbouring and extent of
     trespassing 
•   Compliance of school with
     standard safety and security 
     requirements
•   School and community 
     collaboration in addressing
     social issues affecting the 
     quality of education in the
     school
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Appendix 6: For further reading

African Charter on the Rights and Welfare of the Child
Alternatives to Corporal Punishment, MoES 2008
Basic Requirements and Minimum Standards, DES/MoES revised edition 2010
Competence Profi le for the Primary School Teacher in Uganda, MoES 2011
Competence Profi le for the Primary School Teacher in Uganda (popular version), MoES, 2011
Framework for School Inspection, ESA/MoES 2005
Good Schools Toolkit, Raising Voices, 2009 (www.raisingvoices.org) 
Guidelines for Quality Assurance in Basic Education in Uganda: a guide for Managers, 
Teachers, Inspectors and Community Leaders, MoES 2010
Child Friendly School Framework, Link Community Development 2010
Guidelines for Stakeholders: Monitoring and Supporting Policy, ESA/MoES 2005
Guidelines on institution self-evaluation as a strategy to improve performance in teacher 
education institutions, DES/MoES, 2006
Guidelines on Teacher Professionalism and Competences, ESA/MoES 2005
Handbook for School Inspectors, ESA/MoES 2005
National Policy Guidelines on HIV and AIDS, MoES 2006
Primary School Teachers’ Training Manual, MoES 2010 
School Management Committee Handbook, MoES, revised edition 2007
Self-assessment and evaluation in primary and secondary schools, DES/MoES 2005
Supporting Children in the Era of HIV and AIDS: Primary Schools Teacher’s Guide, MoES, 2009
Teachers’ Code of Conduct, MoES 1997
Training Manual for District Education Leaders, MoES 2010 

List of acronyms

AA        Associate Assessor       IDP         Internally Displaced Person

AIDS        Acquired Immune Defi ciency Syndrome    JAF         Joint Assessment Framework

BoG        Board of Governors       MDG         Millennium Development Goals

BRMS      Basic Requirements & Minimum Standards    MoES        Ministry of Education and Sports

CAPE       Creative, aesthetic & physical education    NGO         Non-governmental organisation

CCT         Coordinating Centre Tutor      PIASCY     Presidential Initiative on AIDS

                Strategy for Communication to the Youth

CPD       Continuous professional development    PLE         Primary Leaving Examination

DEO        District Education Offi cer      PTA         Parent-Teacher Association

DES       Directorate of Education Standards     PTC         Primary Teachers’ College

DHT       Deputy headteacher       QI         Quality indicator

DIS       District Inspector of Schools      SEA         Senior Education Assistant

DoS       Director of Studies       SMC          School Management Committee

ESA       Education Standards Agency (defunct)    SPR         School Performance Review

GEM       Girls’ Education Movement      UNEB        Uganda National Examinations Board

HIV       Human Immunodefi ciency Virus     UPE         Universal Primary Education

HoD       Head of Department       USE         Universal Secondary Education

HT       Headteacher
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The Directorate of Education Standards is the quality assurance arm of the Ministry 
of Education and Sports.

The Vision of the Directorate of Education Standards

To contribute to improvements in the learning experiences and achievements of all children,
 young people and adult learners in Uganda.

The Mission of the Directorate of Education Standards

To provide a rational system of setting and defi ning standards and quality of education and training, 
and to monitor the achievement of such standards and quality to ensure continually improving 
learning and achievement for all learners in Uganda.

This guide is one of a series of guides designed to help schools and districts improve the quality 
of education which they provide.

Guides in the series Evaluating and improving the quality of education

Part 1: How can we improve our school? A guide to self-evaluation and planning for improvement

Part 2: How well is our school led? A guide to evaluating and improving leadership and management

Part 3: How well are our learners doing? A guide to evaluating and improving learners’ 
  understanding, attainment and wider achievements

Part 4: How can we improve our teaching? A guide to evaluating and improving approaches to
  teaching and learning

Part 5: How well do we support our learners? A guide to evaluating and improving access, equity
 and inclusion

Part 6: How we inspect.  An introduction to external evaluation

Copies of these guides may be downloaded from the following websites:

 •     Link Community Development www.lcdinternational.org
 •     Voluntary Service Overseas  www.vsointernational.org
 •     Ministry of  Education and Sports, www.education.go.ug
        Directorate of Education Standards  
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