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Early Childhood Development Community Child Care Programme 

Introduction 

A series of three modules have been developed to support the training of practicing caregivers who may or may not have any previous 

qualifications. Each module builds on the work and knowledge gained from the previous module. The whole course together with field support and 

assessment leads to a Community Child Care Certificate. 

Each module comprises: 

 A five day face to face training which is very practical and interactive. It is assumed that each module will take place in the school holidays.  

 Review meetings:   After each training and during term time, the participants will receive ongoing support in the form of review meetings. 

The face to face trainers hold at least one local review meeting each term. The purpose of this is to give further support on areas of the 

training that the caregivers might have found difficult, to give further training that was not covered in the face to face session, and  to allow 

extra time and support to make good quality play materials to be used in the centres. 

 Field based support. During term time the participants receive continuous assessment and support in their place of work from the trainers. 

This will lead to a final assessment for the Community Child Care Certificate after successful completion of the whole course. 

Overview of topics and things in Module two: 

Module two reinforces some of the learning in Module one and adds more topics.  It has sections concerning: 

 Principles of Early Childhood  and how young children learn    1 hour 

 Special Educational needs         2 ¼ hours 

 Peace building2 hours 

 Introduction to the Learning Framework                                                                

 Daily Routine           4 ¼   hours 

 Planning           5 ¼ hours 
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 Literacy           6 ½  hours 

 Mathematics            1 ¾  hours 

 Concept of a good ECD Centre                                                                        

 Making learning aids          2 ¾ hours 

 Caregivers‟ professionalism- 

 improving handwriting skills and code of conduct     1 hour 

 Making resources of good quality        1 hour 

 Links with  parents          1 ¼  hours 

 Continuous assessment and record keeping      1 ¼ hours 

How to use the module 

It is suggested that facilitators use the document as it stands and do not flick from day to day or topic to topic as the module has been written in the 

current format so that:  

 one section builds on another 

 a section that is difficult to grasp is followed by an easier concept or  another that is more practical  

 a theoretical section is followed by a practical one 

Each module is laid out in the same format:  

Section 1:  Overview of what will be covered and the time spent 

Section 2:  The module itself 

Section 3:  Reference documents needed 

Section 4:  Key terms 
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Section 5:  Materials needed for TOT preparations of each module 

Section 6:  Handouts 

Section 7:  Pictures 

Section 8:  Case studies 

Section 9:  Support supervision tools 

Section 1: Overview of what will be covered and the time spent. 

Before training starts the facilitator should note which aspects of the training will be in the face to face week and which are to be left to the Review 

Meeting/field support. This has been done to avoid overload during the face to face week and give extra support to important topics 

Section 2:  Each module has five columns:  

Day and 

Time 

Topic Content/ 

Activities 

Methods Resources 

 

Day and Time: This allows the facilitator to note how much time has been given to each section.  

Topic: This gives an overview of the topic to be covered. 

Content and Activities: This gives a full description of what the facilitator needs to say and does not cover the topic (at that stage). 

Methods: This supports the facilitator so that she can see quickly whether there is brainstorming, a practical activity, question and answer session 

etc needed. 

Resources:  A list of resources required for that particular session is listed. One copy of each handout, picture, case study and support supervision 

tool is provided after section 2.Handouts, case studies etc. will also need to be photocopied in advance. 

Play equipment will be needed for practical sessions and demonstration. Basic items required are listed in the modules in the „resources‟ column. 

Learning Frameworks will need to be in place for every one.  Other documents listed at the end of the module will be necessary for reference. 
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It has been assumed that the participants will have little or no formal knowledge of the topics but their practical life skills will add to discussions, 

question and answer sessions. 

The facilitator will have to undergo training before using the modules.  Once trained, she/he will need to have developed a basic „kit‟ in order to 

properly carry out the training. 

At the end of each face to face training session the facilitator should reflect on sessions that went well and topics that may need further support in 

following Review Meetings. 

A planning time (after the module which has been completed) will need discussion.  

 Review meetings 

o Who will lead and support the meeting? 

o What content will be prepared? 

o What resources will be needed? 

 Field support 

o Who will carry out supervision and when? 

o Photocopy support supervision sheets. 

o Agree on who will receive copies of the continuous assessment. 

 

Collect the minimum resources required for training module 2: 
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Section 1: Early Childhood Development Community Child Care Programme -  

Overview of Module Two 

Day Time given  

Pre- day 

one  

evening Arrival 

 

Day one   Face to 

Face  

Review 

Meetings  

Centre based field 

support 
Page no. 
 

¾ hour Registration and administrative issues 

Introduction and ground rules 

*   

 ½ hour Recap on difficulties found from evaluation sheets *   
 ¾ hour Caregiver sharing of work carried out in classrooms since last 

training 

*   

 ½  hour Daily Routine *   
  Tea Break    

 ½ hour Daily Routine- support for formats of mathematics and literacy 

lessons 

*  * 

 ¾ hour Daily Routine – free play session *  * 
 ¾ hour  Continuous assessment  *  
  Lunch Break *   

 ½ hour Listening *   
 ½ hour  Speaking and listening *   
 55 mins   Reading introduction *   
 40 mins Phonics * *  
 40 mins Reading introduction to look and say approach * *  
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  Homework *   

 Total 7 ½ 

hours 

    

 

Day two      

 2 hours & 10 

mins 

Special Educational needs *   

  Tea Break *   

 One hour Phonics cont‟d *   

 ½ hour Handwriting practice *   

  Lunch Break *   

 2  hours  Learning Framework LA4 Mathematics ( Cont‟d from 1st training) 

Making and using local resources ( LA4) 

*  * 

 40 mins Using and storing materials 

Recap.  Homework –Make a local ball. Also Save bottles for 

tomorrow. 

*  * 

Total  6 

hours, 20 

mins 

     

 

Day three      

 20 mins Morning Circle *  * 
 40 mins Role play *   

 1 hour Planning year overview Step one * *  
  Tea Break *   
 30 mins Planning for a term Step two * *  
 1 .20hours Daily Routine – Outdoor Activities *  * 
  Lunch Break *   
 30 mins Recap. On how young children learn ( Value of play) *   
 25 mins Peace building through play *   
 2 hours Making a game to encourage peace building through play *   

Total 6 ¾ 

hours 
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Day four      

 30 mins Relating Activities to the Learning Framework *  * 

 20 mins Revision of the Daily Routine *   
 I hour Planning for Outdoor Activities *   
  Tea Break * *  

 40 mins Planning Step one  and two revision  * *  
 45 mins Planning step three  * *  
  Lunch Break *   
 One hour Further work on phonics  * * 

 ¾ hour Planning a reading and writing lesson *  * 

 One hour 

 

2 hours  

Technical support for making learning aids 

 Golden rules for making  the same 

Making learning aids 

* *  

Total 8  

hours 

     

 

Day five      

 ¼ hour Morning Circle *   
 ¼ hour Assess caregivers knowledge- LF to Competences *  * 

 ½ hour  Revise planning process learned on Day 4 *   
 1 ½ hours Planning Step 4  * * * 

 ½ hour Record Keeping *  * 
 1 ¼ hours Reporting to parents and  

links with parents 

 

*  * 

 ½ hour Role of Head Caregiver *  * 
 ¾ hours The way forward *   
 Total 5 ½ 

hours 
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Section 2: Early Childhood Development Community Child Care Programme -  

Module Two 

 

Sunday Arrival and registration.  

Registration and signing for materials 
 

  

Day one Climate Setting:                                                    Module 2 

Time Topic Content/ Activities Method Resources 
30 mins  Orientation and pastoral care 

Introduction of hosts and facilitators 

Organisation of teaching groups   

Programme for the day 

Opening of the workshop 

Move to classroom groups 

 Registration 

sheets, Registers  

15 mins Introduction 

Ground Rules 

Introductions 

Appointment of Officers 

Reminder of  ground rules 

Background to the initiative- purpose of this second training and that there 

will be three modules and caregivers are expected to implement each training 

in between. 

Only those who were trained for the first module should be attending today 

Administrativ

e 

 

30 mins Facilitator 

Present the 

areas that 

showed the 

greatest 

challenges on 

the evaluation 

sheets 

 

Remind participants of the positive aspects of the last training 

Their active participation 

Willingness to learn 

Commitment in lessons 

Working together and supporting each other  

The areas where participants did not completely understand were noted by the 

facilitators will need to be included in the second training alongside some new 

material instruction. 

Understanding of the Learning Framework 

The concept of play as a vehicle for learning 

Lecture/ feed 

back 

Analysis of 

Evaluation 

Sheets 
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 The daily Routine 

 Continuous assessment 

 

ECD Policy-  
When caregivers left the first training they were given targets 

Make at least 8 types of learning aids 

Organize  and store them well so that they are in easy reach of the children 

Use the new daily routine  

 

25 mins Caregivers share 

experiences of  

work done in 

ECD Centres 

since the first  

training 

 

 

 

 

 

Warm up- 

Caregivers should move into groups of 4 and discuss what they have been 

doing since the last training. Note down success and challenges 

Resources made 

How are the children using them? (Groups/ whole class/ are they robust enough 

etc.) 

Classroom layout and storage of resources 

Daily routine 

TOT visit 

Any other  

Facilitator allow four groups only to feed back 

Group work  

20 mins Sharing 

caregivers‟ 

Learning 

Materials 

In groups as above Caregivers share one material that they have made since the 

last training 

Together the group discuss at least 4 different ways in which it could be used 

in the classroom 

 

Sharing 

materials.  

Caregiver‟s 

Learning Aids 

that were made 

after the last 

training 

15mins Daily routine 

 

Facilitator put up copy of the daily routine for all to see 

Daily Routine Activity 

Monday 

Morning Circle/ Assembly 

20-30mins 

 

First lesson – Mathematics (LA4) 

10 mins introduction 

30 mins activities 

10 mins plenary/ reflection 

 

Explanation Copy of daily 

routine needed  

 

Chart No?  

 

Module 1 
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Outdoor Activities 

30 mins 

 

Snack Time 

30 mins approximately 

 

Oral Literacy 

30 mins 

 

Free Choice 

30 mins 

 

Speaking, Listening, Reading and Writing 

10 mins introduction 

20 mins activities 

10 mins plenary/ reflection 

 

End of day/goodbye 

10 mins 

 

 

15 mins Detailed support 

for parts of the 

daily routine 

 

Two lessons have been divided into three sections;  the Mathematics lesson and 

the Speaking, Listening, Reading and Writing lesson 

Both these lessons have been split into three sections 

1. Introduction by the caregiver 

2. Activities to be carried out by the children 

3. Plenary /reflection 
 

Brainstorm: What are the reasons these lessons have been split into three 

sections? 

( suitable answers – 

 Section 1. Introduction.So that children are not sitting listening for too 

long 

 Section 1. So that the teacher introduces  a  competence from the learning 

framework and children listen and interact as a class for only 10 minutes 

 Section 2. Activities so that children learn and practice the concept 

through play and being active. They are working at their own pace and 

their own level.  

 Section 3. Plenary so that children „do and understand‟. 
 

 At this time they are also practicing other competencies ( e.g. showing 

Lecture 

 

 

 

 

 

 

Discussion 
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acceptable behaviour, developing manipulative skills, interacting with others, 

express original ideas, reporting  what they hear etc.) 

 Section 3. The caregiver has the opportunity to reinforce the competence 

introduced. S/he can allow children to celebrate work carried out. S/he 

can clarify misunderstandings. ) 
 

  Break Tea   

30 mins Planning an 

introduction and 

a plenary for the 

mathematics 

lesson 

Caregivers to go into groups of 4  
 

The class is middle class.  

There are three competences  for the lesson  but the major one is LA4 

mathematics  

LA4 LOiiiI can tell similarities and differences among things and 

numbers 

                  I can tell more, less and equal quantities 

LA 5 LO iv I can use my hands and eyes to perform different activities as 

instructed 

LA 2 LOi    I can identify plants  and other things at the Learning centre 

Resources available are;  

leaves, stones, bottle tops, water play, sand play. 

Five activities that have been planned for the second part of the lesson are 

 Group one making pictures with leaves 

 Group two playing with the stones and ordering them according to 

size, smoothness, colour etc. 

 Group three sorting bottle tops and making patterns with them 

 Group four water play 

 Group five sand play 
 

 

In this mathematics lesson the activities will be rotated for the week so that 

when the week is complete all children will have taken part in all the activities. 

Group work has been planned because the caregiver does not have enough 

bottle tops for the whole class or enough water basins and containers. 

You are going to plan the mathematical introduction and plenary to the lesson 

Group work  

 

 

 

 

 

 

 

 

 

 

 

Learning 

Framework 
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(10 minutes each).  Will the introduction be the same for all five days or will it 

change? 

Brainstorm the sorts of whole class  activities that could be included in an 

introduction to a mathematics lesson 

Answers could include: 

 Whole class counting forward and backwards to 10/20 according to age 

 Show some number symbols to the whole class. Give 1,2,3,4,5 to 5 

different children and the class help them to stand in the right order 1 to 5 

 Whole class singing a mathematical song/ rhyme 

 Whole class singing an active  mathematical song outdoors 

 Caregiver demonstrate a new concept to the whole class e.g. Full and 

empty or shape names ( triangle, square etc.) or aspects of time 

discussing what happened yesterday, what will happen today, use terms 

like morning , afternoon etc. 

 Caregiver outline the activities that the children will move on to and tell 

each group what they will play with. 

Caregivers plan the introduction and plenary/ reflection in their groups. 

 

Facilitator – it is acceptable to use the same introduction throughout the week). 

 

Facilitator - take three  groups only for feed back 

45 mins Daily routine 

Free Choice 

session 

In the Daily Routine there is a free choice time.  

This is a very important time and the caregiver needs to be active throughout. 

During the free choice time the caregiver will have thought about the learning 

opportunities s/he wants to provide and decided which resources s/he will 

allow the children to choose from. 

 

When the children are free playing with dolls or looking at picture books or 

modeling with clay what they are learning may be different. 

 

Playing with dolls will be encouraging social development, roles of people at 

home, emotional development, speaking and listening skills 

 

Modelling with clay will be encouraging manipulative skills, expression of 

Explanation 

 

 

 

 

 

 

 

 

 

 

 

Group work 
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creativity, identifying textures and forms of objects. 

 

Work in Groups of 8. Each group takes one resource and use the learning 

framework to identify which competencies could be supported  during the free 

play 

a. Toy cars  

b. Wooden off cut blocks 

c. Picture books 

d. Sand play  

e. Number games  

f. Stones 

g. Drawing on slates  

Ask three of the groups to report back. 

 

How to organise free play: 

 

1. The resources need to be ready and laid out ( in corners  on mats etc.) 

for use 

2. Children need to be told what they can choose from 

3. Caregiver sits all children in front of her. She then allows the first 8 

children to choose what they want to play with. Once they are settled 

the next group can go and choose, etc. This ensures that the caregiver 

can monitor that no activity is too overcrowded. 

4. The caregiver has to know the maximum number allowed for any 

activity (e.g. 4 for the wood blocks if there are not many or 6 for sand 

play according to the size of the sand pit). Children also need to know 

this. 

5. The caregiver must go round the groups talking to individuals, playing 

with them, stimulating their play, encouraging  acceptable behaviour, 

encouraging good social development and making her continuous 

assessments 

6. Children need to be given good warning of packing up time so that they 

can finish playing and carefully put away their resources tidily. 

Show the free Choice video and discuss afterwards 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Explanation 

 

 

 

 

 

 

 

Watch video 

List of activities 

on chalk board 

 

 

 

 

 

 

 

 

 

 

 

Computer & 

projector needed. 

 

Video of a Free 

Choice Lesson 
(College has a memory 

stick with it). 
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40 mins Continuous 

assessment 

 

Ask caregivers to feedback how they managed continuous assessment last 

term. Discuss successes and challenges. 

Brainstorm: 

Why do we assess children? What is the purpose? 

What should we do with the assessments we make? 

What should be assessed?  

Activity. Show the caregivers the picture of the three children playing with the 

sand. Caregivers discuss and write down their assessments for the girl in the 

picture Note the competences that you are able to assess against. 

 

 Based on that one assessment- 

Can you identify what those children might need more help with or how you 

could develop that activity on another occasion? 
 

One assessment is not enough to gain good information. However when you 

have made a few assessments they can help you to  

1. plan better  for  the children  

2. give more individual support for them in the classroom  

3. report to  their parents about their children‟s  strengths and weakness 

a. their parents can also support their children better  

when they have full knowledge 

Feedback 

from 

Caregivers 

Note to 

facilitator. These 

are the questions 

discussed on 

training one. 

Look back for 

the answers! 

 

 

Picture 1.  of  

children playing 

with the sand 

 

 lunch    

10mins Listening, 

Speaking , 

reading and 

writing LA5 

Listening, Speaking , Reading and Writing can be within any part of the daily 

routine but there are two parts where they will take precedence.  

Oral Literacy and the time at the end of the morning  „Speaking, listening, 

reading and writing‟. 

It is clear that children learn best in their own language.  However it has not 

been clear about the language that should be used for these two parts of the 

daily Routine. The local language is very important and yet we want children 

to start grasping some basic elements of English. 

Lecture  Copy of the daily 

routine on the 

wall 
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It has been agreed that on Monday and Tuesday Local language will be 

promoted throughout.  On Wednesday, Thursday and Friday English  will be 

promoted in these two areas of the Daily Routine.    

 

All the other parts (Morning circle, mathematics, Free Choice, Outdoor 

activities etc. will continue to have the local language as the medium of 

instruction. 

20 mins Listening ( and 

Speaking) 

LA5 Loi:  Listening with acuity for information and enjoyment and responding 

appropriately in a wide range of situations. 
 

In the 3-4 yr. old class Caregivers need to help the children to listen carefully 

 It is important that children learn when they should listen and when they 

can talk freely. If there is a good daily routine children soon learn when 

they  should listen and when they can talk and play 

 Caregivers need to know that the younger the child the simpler the 

commands should be and the shorter the time expected for listening. 

 The children should be given very many varied opportunities for 

listening. 

 Listening to the caregiver will be one opportunity. 
 

Children will enjoy listening and responding in a wide range of situations.  

There should be many activities to promote listening and speaking skills 

including stories, rhymes, songs, play activities that involve other children, role 

play corner etc. 
 

 The children will listen to sounds in the environment around them (The 

sounds of traffic, animals, mosque etc.) 

  the adults around them ( family members and caregiver)  

 and also to each other. 

It is the caregiver‟s role to provide a wide variety of situations where children 

can enjoy listening and improve their listening skills.  As their listening skills 

develop so do their speaking skills as they learn new words and phrases from 

each other and from songs and rhymes and practice using them in a variety of 

Lecture 
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situations. 

An ECD Centre should not be a quiet place. Of course there will be times when 

the children listen to the caregiver but there should also be many times when 

children are playing and speaking and listening to each other and to the 

caregiver. 
 

Activity:   
 

 In Groups Make a list of activities that the children age 3-4 should experience 

that would promote their listening ( and maybe speaking) skills 

The list can go under the headings of the daily routine if it is easier 

 E.g. Morning Circle-Clapping a rhythm as they sing 

 Listen to each other as they greet each other by name 

 Listen to instructions from the caregiver 

 Sing a question and answer song 
 

 

 

 

 

 

 

Develop a list 

of listening 

activities for 

3-4 year olds 

 

 

 

 

 

 

 

 

 

Daily Routine on 

wall 

 

 

 

15 mins  Developing 

Speaking  skills 

both in the local 

language and in 

English 

When the children arrive at the ECD Centre they will have a varying command 

of their local language.  As already discussed in Module one children go 

through stages of development. Some children may be confident speakers and 

others may still be using simple phrases or even single words. It is the job of 

the caregiver to give the children activities and situations where they can 

communicate confidently, effectively and meaningfully in a wide range of 

situations. 

 

Most children attending the ECD Centre for the first time will have no 

command of English (except muzungu how are you!!!) 

 

Caregivers are not primary teachers so it is not the role to formally teach 

vocabulary and grammar. It is the job of the caregiver to expose the children to 

some simple songs and rhymes, greetings and appropriate words so that the 

children can enjoy beginning to learn a new language in an informal and 

enjoyable way. 

 

Lecture  
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Caregivers should use a good number of pictures, actions and objects to back 

up the children‟s understanding of new vocabulary  and songs/ rhymes should 

be repetitive 

e.g. 

The wheels on the bus go round and round, round and round, round and round. 

The wheels on the bus go round and  round all day long 

The driver on the bus goes beep, beep, beep etc. 

The people on the bus go chatter, chatter, chatter etc. 

When a new song or rhyme is taught the caregiver needs to articulate clearly 

and accurately and allow the children to sing the same rhyme on a few 

consecutive days to aid their mastery of it and their memory. Children enjoy 

songs with actions and repetition. What actions could have been included in the 

song The Wheels on the bus? 

 

 

 

 

 

Sing song 

with 

caregivers 

 

 

 

 

 

 

 

 

 

10 mins 

Pre-reading and 

writing 

activities 

Background. 

Ask caregivers to discuss in pairs the definition of reading and then of writing? 

Facilitator: write up the agreed definition of reading/writing. 

 

Brainstorm Why do we want children to learn to read and write? 

Brainstorm When children enter an ECD classroom at 3 years of age what 

experiences have they had of reading and writing? 

 

 

 

Brainstorm 

 

45 mins.  

Getting ready 

for reading 

 

Children need many experiences to get ready for reading and writing 

Good speaking and listening skills should come before reading. Children need 

to have command of a wide vocabulary and be able to communicate easily to 

their peers and those around them 

Good speaking and listening skills are  necessary pre-reading skills 

 

SPEAKING 

 As has already been said -Children need many opportunities to practice and 

develop their speaking skills. 

 It is at this age that they are developing a wider vocabulary and practicing 

more and more complex sentence structures( in their own language) 

 They are learning to express their ideas and thoughts  

Lecture 
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 They are learning to relate to one another and play with others rather than 

alongside others. 

Caregivers need to give the children many varied opportunities to develop all 

these speaking skills in their own language. (The shy retiring children need as 

much if not more support as the confident talkative ones!). 
– 

Learning Area 5 in the Learning Framework has four Learning Outcomes  

LO i Listening. LO ii Speaking   LO iii reading   LO iv Writing 

Each competence is linked in some way to the other competences. For example 

we read what we write. We speak what we read. We listen as others speak and 

read. 

Listening activities in the 3-4 year old class are the firm foundation for good 

listening skills that can be built on when teaching phonics in reading. Children 

need to be able to listen well to hear the difference between sounds that are 

similar e.g. b and p or f and s. 

 

Activity one Listening competences in the three age groups. 
 

LA5 LO i I can differentiate between sounds (3-4yrs) 

 Listen to different sounds and to be able to make the sounds (sounds of 

animals, birds, cars, motor bikes etc.). Ask the caregivers if they know a 

song/ game that would help with that skill and sing it?  
 

Activity two:  LA5 LOi   I  can respond to different sounds( 4-5yrs) 

 Facilitator tap a rhythm on a desk (or similar) and ask caregivers to repeat 

back. 

 Choose a person‟s name and clap it according to its rhythm (Pen-e lope- O-

kell-o etc.) Caregivers imitate the pattern 

 

Activity three:  LA5 LOi I can identify sounds made in the environment 

(5-6yrs) 

Have three items that can make a sound when tapped (e.g. pen, stone, stick) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity 1,2, 

&3 

 

Share three 

activities 

with 

caregivers to 

show the 

different 

competences 

for listening 

that become 

more 

complicated 

as the child 

gets older 

discussion 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Pen, stick and 

stone to tap 

rhythms 
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Ask caregivers to close their eyes and identify which item is making the sound 

pattern. 

 

 Brainstorm Can the caregivers think of any other games that require the 

children to listen carefully? 

 

All these listening games are preparing the children for the listening skills they 

will need when learning letter sounds (phonics). 

 

20 mins  Letter sounds 

We know that letter sounds can be written down and read. For young children 

this is a completely new concept.  

 

Learning has to come in stages and be built on. Remind participants of the 

stages needed in learning to run. We do not expect young children to be able to 

run when they cannot sit up or stand. It is the same for learning to read, 

children have to move from one step or stage to another. 

 

1. Children need to recognize similarities and differences in objects, then 

pictures and then letter shapes. 

 

Group activity.  Groups of 4 answer all three questions. 

Play means that the children will not be watching the caregiver but they will be 

interacting with the objects.  They will need a good number of the resource and 

a good place on a mat so that they can play with them (usually with another 

child). 

 

1. What play activities can we give children to help them recognize 

similarities and differences in objects? What resources would be needed?   Two 

can help you to think. As the children play what will they be noticing? 

Lecture  

 

 

 

 

 

 

 

 

 

Group 

activity using 

pictures 

 

 

 

 

 

 

 

 

 

 

2.Picture 

showing sand 

play, blocks, 

leaves, stones 

and sticks, 

number of snap 

cards. 

 Many cards big 

triangle, small 

triangle, big and 

small circle, 

oval, rectangles 
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2. What play activities can we give children to help them recognize 

similarities and differences in pictures?  Picture three.  How could the 

children sort these cards? 

 

3.          What play activities can we give to children to help them recognize 

similarities and      differences in symbols and letter shapes?  

 

20 mins What are 

phonics 

Every letter has a name and a sound that it makes. When we recite the alphabet 

we usually use the letter names. However the letter names are not helpful to 

young children when they are learning to read. We need to teach the young 

children the sounds of the letters. This is the case whether we are teaching 

children reading in their own language or English. 

Many letter sounds are the same in English as they are in local language but 

not all of them are the same.  Facilitator goes through handout and help the 

participants pronounce the sounds of the letters (phonics) in English. Discuss 

which of the phonic sounds are the same in the local language ( e.g. they may 

be b,d,f,h,j,l,m,n,p,r,s,t,v,w, or more) 

 

Activity Each caregiver write a sound in clear lower case about 15 cms high. 

Caregivers make a circle and bend down. One caregiver is chosen and s/he 

walks round the inside of the circle showing her card to each person she passes. 

„I am walking round the ring, tell me now which sound I bring‟. Everyone calls 

out the sound and another caregiver is chosen to walk round. 

 Ensure participants understand where sounds are different from local language 

to English. 

Lecture  

 

 

 

 

Practice 

saying the  

phonics 

 

 

Activity to 

practice 

further 

Handout 1. 

Showing 

phonics.  

 

 

 

 

 

 

Markers and card 

or paper sound 

cards for the 

game. 

10 mins Reading 

introduction 

 

Reading is not easy for children 

 Mug activity. Show a (picture or real) mug with its handle to the left/ 

then to the right/ then upside down left and right. Each way it is a mug. 

Now show a card showing the letter b (let the writing soak through to the 

reverse) now turn the card over, then upside down etc. to see how the 

letter changes from b to d, to p to 9 

  

Facilitator needs 

mug  and card 

showing the 

letter b 
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Children do not learn to read by just one method.  

They use word length, use word shape ( look and say). 

They use phonics and building up syllables or word parts 

As they become more fluent they use context.  

 
 
 

30 mins Reading  

Look and Say 

The first class in ECD (3-4 YR OLDS) are not ready for formal reading 

lessons. Those children should be  doing many pre-reading activities as 

described in the Learning Framework.( LA5 LOiii) 

The 4-5 yrs. and 5-6 years can be introduced to words and sounds. 

 However children learn better when they are interested and they understand 

what is being taught. 

 

Look and say approach- 

 Choose basic words that can be interesting to children (e.g. action words 

or family members‟ names, children‟s own names.) Put them on cards so 

that they can be used for many different activities. 

 Use the words in different orders so that the children are thinking and not 

just repeating. Use them during the daily routine (e.g. „stand up‟. „Snack 

time‟. „Time to say goodbye‟, etc.) on Monday , Tuesday these can be 

written in local language and on Wednesday, Thursday and Friday they 

can be written in English 

 Each word or phrase should be written on a card large enough for all 

children to see. Use lower case writing (except where a proper name 

begins with a capital letter like Mary) with clear ascenders and 

descenders. 

 Let the children see them often and let them also use them during role 

play times and in other parts of the daily routine 

Group work in 8s. In local language Choose four action words and two names 

from the group.  Take a piece of manila paper. Cut 6 cards of equal size (about 

25cms by 10 cms each). Write one word on each piece of manila clearly. Go 

outside and show how they can be used.  This activity could also be carried out 

in English on the appropriate days of the week. 

Explanation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Experiment 

ways of using 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Group work. 

Need manila card 
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Alongside the mechanics of learning to read children should see a purpose for 

reading. They should learn how to handle picture books and get enjoyment 

from them. The caregiver should read to them interesting stories and 

information and share picture books with them 

word cards  

in groups 

and markers for 

the group work 

 
 
 
 
 

Homework Caregivers to use rulers and pencil and make 26 blank cards out of cardboard. 

Each card should measure approximately 16cmx8cm 

These will be used to make sound dominoes tomorrow   (just blank cards/no 

writing until the lesson!) 
 

Homework - Sing me a song in English and one in local language 

 

Activity:   

 

 Caregivers make a list of songs and rhymes  in English that could be 

appropriate  and within the children‟s experience ,and then together agree 

which ones should be taught in middle class and which ones kept for top class. 

Ensure the participants write the songs in their notebooks. 

 

Activity 2:   

 

 Do the same for the local language and again agree which ones are suitable for 

each age group ( simple to more complex) 

 Sing some of the songs together with actions 

 Cardboard, rulers 

and pencils. 

Scissors 
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Day two                                                                                          Module two 

Time  Topic Content/ Activities Method Resources 

 
 
 
 

2 hours 

10 min 
 

Special 

Learning 

Needs 
 

(5 min) 
 
 
 
 
 
 

Some pupils acquire skills, knowledge and behaviours to help them learn more 

readily and easily. The teacher‟s job is to differentiate approaches and 

materials to find ways of providing appropriate access to the curriculum for 

every child. Despite differentiation, some children need additional support to 

overcome barriers to learning. 
 

Brainstorm: List the types of special learning needs you have experienced in 

your ECD Centre or that you have heard of. 
 

We can group difficulties under different headings; 

 Speech and Language. 

 Social and Communication  

 Cognition and Behaviour 

 Sensory and Physical  

Lecture 
 
 
 
 

Brainstorm 
 
 
 
 

 

(10 min) 

 

Talk with a partner – what is meant by each heading? 

 

Pair/share 

 

 

(15 min) 
 

Feedback with a few comments, then add the following…. 

 Speech and Language – may include difficulties with interaction and 

play, attention and listening; understanding and interpreting language; 

giving information and expressing thoughts and ideas clearly; speech 

production and impaired use of language in social situations. 

 Social and communication – often have problems with social 

development, imagination (thinking is quite rigid). 

 Cognition and learning – demonstrate features of general learning 

difficulties (ranging from mild to severe) or specific learning difficulties 

e.g. Dyslexia. They are less well developed in areas of thinking, 

understanding, and learning, remembering and communicating. 

Difficulties may be in one or several areas of the curriculum. 

 Behaviour, emotional and social – may be withdrawn/isolated; immature 

social skills; disruptive/disturbing behaviour; hyperactivity and lack of 

Lecture 
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concentration; challenging behaviours. 

 Sensory and physical – hearing, visual, physical impairment, (or children 

with medical needs.), physical and sensory skills.  
 

Because the children are so young and are still developing, the characteristics 

of ECD children may make it difficult to identify children with Special 

Educational Needs. We would expect many children at this age to demonstrate 

the following (and they would not have special needs); 

 May need to stop an activity in order to process new information 

 Have a short attention span 

 May need instructions broken down into smaller elements 

 Are still developing the skills to share experiences and play cooperatively 

 Are still developing social conventions e.g. taking turns 

Therefore, where a teacher has questions/suspicions about a child, continuous 

assessment is especially important in order to track performance/behaviours, 

etc. to determine whether that child does have special educational needs or is 

simply at that stage of development. 

It also helps to track their progress once support has been given. 
 

30 min 

 

Participants go into groups of 4 to discuss the following scenarios and 

questions. 

 

Case study 1: 

 

Child is an average student- follows instructions, responds well, has good 

social skills but, whenever the child writes, he starts at the right and reverses 

everything. 

What is the problem? 

What impact can this have? 

What steps would you suggest to enable him to progress? 

 

Case Study 2: 

 

Visitors to a centre were greeted eagerly outside the classroom by a child who 

Group work Case studies no. 

1, 2 &3 
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grabbed at their clothing and remained with them during the visit. Child had no 

other apparent difficulties but the teacher informed visitors that the child 

defecates all around the compound and cannot use the latrine. 

What is the problem? 

What impact can this have? 

What steps would you suggest to enable her to progress? 

 

Case study 3: 
In the teacher‟s continuous assessment, she notes that a child prefers to play 

alone, when others try to join in, he grabs the play equipment and becomes 

aggressive. He does not enjoy joining in circle time and when asked to 

participate, pulls roughly on his neighbours. 

What is the problem? 

What impact can this have? 

What steps would you suggest to enable him to progress? 

 

30 min Participants go into groups of 8. They share real life scenarios, discuss and 

advise. 

Some examples are then fed back to the whole group. 

Group work  

 40 min Plenary: Summarise how caregivers can help children with special needs; 
 

Key things caregivers can do to help children with special needs. 

 

 Help them to take part in all activities by making it easier for them e.g. 

make sure they can reach/access materials. 

            Arrange the classroom so they are seated in a suitable position. 

            Present lessons using more visual aids and real objects. 

            Give instructions clearly and keep them short. 

 Praise the child for every attempt or small success that s/he makes. 

 Give him/her individual attention so you get to know him/her very well. 

 Encourage other children to have a positive attitude to him/her. 

 Show the other children how they can help the child to access activities. 

 Talk to his/her parents regularly about the child‟s progress. Discuss what 

they can do to help. 

 Plenary Flip chart 
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 Be positive. Do not focus only on what the child cannot do. 

 Make sure you observe the child carefully (continuous assessment). 

 Carefully assess what the child can do. 

 Use your assessment of the child to plan suitable activities that match 

his/her development. You can use the Learning Framework for ideas 

about activities suitable for younger children. 

 Talk to the child. Ask what s/he likes to do. 

 Encourage the child to communicate and develop social skills. 
 Break/tea   

One hour Reading 

Phonic 

Approach 

Cont‟d 

 

Phonic Approach 

Alongside the Look and Say approach, children can start learning the sounds of 

letters in  K2/3 Middle/top class (4-5,5-6) 

The children should be introduced to one new sound each week or fortnight. 

 As they are introduced to the sound so they also need to learn to write the 

sound. 

 See hear say and do approach. –This the sound „m‟ (do not say the letter 

name but say the letter wound).  This is how you write it – all the way 

down, over the hump and over the hump. m. 
 

 If they are introduced to the sound on Monday they should also practice 

remembering and using the sound on other days of the week so that by the end 

of the week/ fortnight they confidently know that sound.  Where appropriate 

the same sound can be taught in the English and the local language time. On 

Wednesday, Thursday and Friday children will link the sounds to English 

words and on Monday and Tuesday to local language words. 

 

Then they are ready to learn a second sound. During the second week both 

sounds will be practiced and used. 

 

In the third week three sounds will be used, etc. according to the children‟s  

capabilities. Do not hurry the acquisition of many sounds. It is better that 

children know and can use a few confidently at this stage. 

 

Lecture 
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Research has found that an average child needs to see a word or a sound 64 

times before s/he remembers it!! Therefore it is important that you allow the 

children to play many games and have many experiences using and playing 

with the sounds learned. 

 

Many children enjoy role playing „schools‟ and if the cards are in the role play 

area they may imitate the caregiver and the class  and practice them as part of 

their play. 

 

Making learning to read fun and interesting. 

Sounds games can make learning phonics fun 

Play the following game with caregivers.   
 

Game one:  

The following pictures should be drawn on the board and the letter m beside 

each. Mat, mouse, moon, mug, mud, mother. 

 A child is chosen to think of one of the pictures (or draw it on a piece of 

paper, but no other child should see it) and say „I can see with my two 

eyes something beginning with the letter m. What can I see?‟( note: m 

sounds mmmm not EM) 

 The other children in turn ask „Can you see a mug?‟ etc. until the answer 

is yes.  The one who gets the right answer comes to the front for the next 

go. 
 

Game two: 

This is similar in that the pictures are drawn on the board. The chosen child 

walks out of the  

classroom while the whole class decides which picture they want (quietly). 

The chosen child comes in and with a pointer asks “Is it mug?” etc. Children 

answer no until correct answer is given.  

 

These games are good as young children are learning the sounds as only one 

sound is used and they cannot make a mistake and choose the wrong sound. 

Through these games the child is 

 

 

 

Play two 

games with 

the 

participants 

 

 

 

 

 

 

 

 

 

 

 

 

 

Explanation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chalk 
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 refining listening skills  

 beginning to understand what sounds are  

  differentiating between them. 

 seeing the written sound together with the spoken sound 

 enjoying learning to read  
 

 Both these games can be played with a group or with the whole class. 

What other games can be made for individuals/ pairs or small groups? 
 

Group Work List games /tasks  

Below are some suggested activities that can be compared with caregiver lists. 

( if possible show some from your resource room/ own selection) 

 Sound to sound Dominoes 

 Matching board  game with dice 

 Sound to picture dominoes 

 Cars with sound on the side( cardboard „passengers‟ with sound written 

on them are put in the corresponding car) 

 Making the shape of the sound with bottle tops, seeds etc. 

 Making the shape of the sound with clay 

 Making the shape of the sound in sand/ compound 

Finish by showing two more games : 
 

Bingo with slates.  

 

Each child has their own slate (or area in the murram compound) Divide slate 

into 9 squares. Learning two letters m and b. Children write with the caregiver 

the letter m and b. one in each square.  Writing together. 

  For the last two squares, let half the class write bb and the other half 

write mm.  Play bingo.  Caregiver calls out a sound and the children 

cross it out on their slate. When all their letters are crossed out they shout 

„bingo!” 

The taxi’s going round the ring, round the ring, round the ring, the taxi‟s 

going round the ring and now it‟s going to stop. b  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

2 more phonic 

games to play 

 

 

 

 

 

 

Card with the 

letter b ( lower 

case)  

 

 



30 
 

 Children stand in a circle and one child (or caregiver) is the taxi driver. 

She walks round the outside of the circle holding a card with letter b on 

it. Children chant the rhyme. When it stops the taxi driver taps the nearest 

child shows and says the letter and waits for the child to say a word 

beginning with that letter. If he is correct he can get on the taxi and 

follow the driver. As the line increases when the driver stops he says the 

letter and all the children add their word before the new child adds his to 

get on the taxi. 

30 mins 

 

 

Handwriting 

practice 

 

 

Continuation of yesterday‟s handwriting session.  

Participants write out the alphabet in lower case in their books, ready for 

checking by facilitator. Once checked, caregivers take prepared dominoes and 

write the letters carefully and clearly in lower case, noting ascenders and 

descenders. 

 

 

a 
 

 

b 
  

b 
 

C 

 

demonstrate 

Activity 

Cards made by 

the caregivers for 

homework 

yesterday are 

needed 

10 mins The Learning 

Framework 

10 mins. 

Last training session we briefly looked at the Learning Framework and the 

Learning Areas. 

There are five Learning Areas.  

Brainstorm:  What are they and what page are they found on? 

 

Recap. 

(Continuous 

assessment of 

caregivers!) 

Learning 

Framework 

 Lunch   

 

20 mins 
Mathematics 

(LA4) 

 

Activity: Game – What‟s the time, Mr. Lion?  

All participants stand in a row facing the facilitator and ask „What‟s the time 

Mr/s Lion? The facilitator answers e.g.  2 o‟clock. The participants have to 

move forward two steps. They ask again „What‟s the time Mr. /s Lion?‟ The 

facilitator chooses another time (O‟clock) and the participants move forward 

that number of steps. When the participants are close to the facilitator they ask 

„ What‟s the time Mr./s Lion?‟ and the facilitator says „Dinner Time‟ and runs 

Game outside 

Role play 
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forward and catches one of the participants who then becomes the Lion. 

Do they know any other outside games which support Mathematics? 

(Preferably in local language) 

Ask them to lead the group in some.  

30 mins Activities and 

resources for 

Mathematics 

 

 

Resources for mathematics can be quite simple and easily found in the 

environment. Demonstrate the counting stick. ( Facilitator count all the stripes 

from beginning to end ( 10) then choose any stripe and ask the number- then 

the stripe before and the stripe after etc. Counting forwards and backwards. For 

top class counting every other stripe ( 2,4,6,8)What Learning Outcome(s) 

would this support? 

 

 Look at the list of Learning Outcomes for Mathematics in the Learning 

Framework (p 40). There are 9 but note the last 2 are only for 5-6 years. 

 

Group Work:  Divide into 7 groups. Each group take one Learning outcome 

and list the resources and activities you could use to support these Learning 

Outcomes? ( each group takes one Learning Outcome) 

Warm up 

game 

 

 

 

 

 

 

 

Group work 

Counting stick 

needed. ( A 

straight stick 

about a metre 

long divided 

into 10 equal 

stripes of 

alternating 

colours 

One hour Mathematics 

cont‟d 

 

Working in same groups: Look at the picture and agree how the children could 

play these games ( there may be lots of different ways) and what they would 

learn from the game 

Design a game that two children could play together.  

Think about : 

 what learning you want to take place 

 how the game will be played 

 what other  resources you will need ( e.g. counters, dice ) 

 Picture could include- hopscotch, board game, dominoes ( with 

spots)Children walking along numbered foot prints ( each foot print a 

separate card) 
 

Choose one game and make it. 

Share with the whole class. 

Ideas for games:  on separate sheet. 

Practical 

activity 

Picture3. 

showing 

different maths 

games 

 

 

 

 

 

 

Resources for 

Maths games. 

 

15 mins Using and 

storing 

After spending time on making these learning materials, you need to make sure 

they are used but also taken care of.  How will you store your materials? 

 

 

Use pictures 

from Module 1 
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Day three Module two  

Time  Topic Content/ Activities Method Resources 

20 mins Morning Circle Use morning circle to greet, recap and have fun! Circle 

Outdoors 

 

materials 

 

Activity: What learning materials have you already got in place in your 

room/centre? 

They need to be accessible to the children. Where will you keep them? 

They need to be stored in containers. What will you use? 

Children need to be trained to collect them and return them correctly when 

finished. What will you tell them and how will you organise that? 

Look at the Picture provided and discuss 

 

Song can be sung while the children are packing away.  It can be in local 

language. 

Pair/share good classrooms:  

Local storage on 

the floor in 

boxes, baskets 

etc.  in a 

classroom. 

15 mins Recap of the 

day 

 

Review the important things learned today. 

Key points: 

 Special needs – different kinds and how you can help them access 

learning 

 Handwriting 

 Phonic approach. 

 Mathematics – rhymes, games and resources. 

 Looking after resources 

Brainstorm  

 Homework 

10 min 

Make a local ball each and bring it to the training tomorrow. 

Ask participants to save an empty water bottle each as they will be needed 

tomorrow. 

Homework  
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5 mins Role Play 

Background 

information 

 

 

One way that children learn is by imitation. Role play is a very natural way for 

them to learn and understand adult roles and the world around them. 

There are different types of role play; 

Children demonstrate in front of others  e.g. demonstrating greetings 

Children are given a scenario or story to act out 

Children are given the opportunity to freely act out experiences and situations 

they have seen in the home/hospital/shop, etc. i.e. the teacher does not dictate 

how the children act out the situation. 

Lecture  

5 mins The Learning 

that takes place 

through role 

play 

Activity:  

 

What learning could take place during these free activities (Number 3 above)? 

Look at the competences in the Learning Framework to help you. 

Possible answers could include: 

Cooperating and sharing with each other 

Developing speaking and Listening skills 

Problem solving 

Decision making 

Peace building 

How to protect/take care of myself and others 

Responding to commands/instructions 

Learning and using new vocabulary 

 

 

Discussion 

 

20 mins Resources for 

role play 

How can an area for role play be defined? A curtain, or a stick „ house‟ in the 

corner of the classroom, a mat  with appropriate play materials on it 

How can the caregiver enrich the learning taking place during these activities? 

 

Possible answers: 

 Provide stimulating resources/play materials 

 Include role play in the planning 

 Play alongside the children and introduce appropriate vocabulary e.g. “I 

think I need an injection” or “The baby is crying. What does she need?” 

 Encourage those that seem not to have an interest. 
 

List resources that should be collected  for role play around the following 

Group work Picture 4 of role 

play corners 



34 
 

themes; 

 Home 

 Hospital/clinic 

 Shop/market 

 Facilitator ensure that all items suggested are safe ( especially for 

Hospital/ Clinic) No needles, tablets etc. 

10 mins 

 

Planning 

Overview 

 

The Learning Framework is a good document. However inside it there is 

guidance for  

 A whole year 

 Five Learning Areas 

 Three different age groups 

We need to make it helpful and manageable. We need to be able to use it to 

plan activities for the children in each class 

In order to do that we need to identify   

1. Which age group am I catering for? 

2. What parts of the Learning Framework am I going to follow each term/ 

each week. 

Breaking up the framework into manageable chunks is called planning  
 

Lecture  

20 mins Breaking up 

Learning Area 

Three  

 

Turn to page 26 or  27 (English version)Learning Area 3 

There are 13 Outcomes for LA 3 Taking care of myself for proper growth and 

development 

 

Activity in groups of four. 

Look at the thirteen outcomes;  

1. Identify which outcomes are related and could be taught in the same 

term. 

2. Are there any concepts that are more difficult and should be left for 

term three and vice versa for term one? 

3. Discuss: how do you allocate the work so that some is covered in term 

one, some in term two and some in term three?  

Feedback 
 

 

 

Group work 

Learning 

framework pg 

27. 
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30 mins Planning  for 

each term 

( Yearly 

Overview) Step 

one 

Planning for each term.  

Look at Learning Area one. Learning Outcome i, ii and iii and identify the 

number of competences for 4-5 yr olds  for each  Learning Outcome 

These competences have been written in a long list to help you plan easily.  
 

Facilitator give Handout  Planning  – Year Overview Class 4-5 yrs 

 Note how the competences that you have just been looking at are there 

with page reference number. 

 Note that all the competencies for the five Learning Areas are listed in 

order from LA1 to LA5 

 Show the caregivers the three columns, one for each term.  
 

Facilitator: take the caregivers through the other  sections as below: 
 

Together with the whole class discuss the first competence and the second 

competence together. 

 The first competence is asking the children to observe people at home 

and the Learning Centre and the second one is asking them to tell the 

roles of people at home and the Learning Centre. 
 

Which is more complex? 

Therefore the children can observe the people in term one and tell the roles in 

term two. A star is put to show where that competence will be placed. 

LA1 LOi competency three. I can show acceptable behaviour to people I play 

with. 

When should we be asking and encouraging children to show acceptable 

behaviour? All three terms. 

 

Continue taking the caregivers through the sections until the end of LA2.  

This is how the termly scheme has been formed for K2  (4-5yr olds) 
 

Assessment of understanding of caregivers:  

1. Ask caregivers to count how many competences will be covered in term 

two 

Explanation 

of Step one  

 

 

 

Discussion 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Assessment 

activity 

Handout 2,  

pg 53 

Yearly Overview 

– K2 4-5 year 

olds Planning 

Handout needed 
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2. Ask caregivers what page LA2 LO v is found  

3. Ask caregivers to find four competences that are not taught in term 

three on this planning.  

Ice breaker: action song etc. 
 Break/tea    

30 mins  Moving from  

the year to a 

term 
Step two 

 

Competences have been starred for each term. 

The planning needs to be broken down further so that caregivers know what 

will be covered each week. 

 

Handout:  Planning. Term Two 4 – 5 year olds. 

Take caregivers through the column headings 

LA/LO, competencies, Ref. T2 (Term 2) week numberings 1 to 10.  

Show caregivers how the competences starred for term two have been lifted 

from the previous Handout . 

 

Term Two. 

The weeks identified are ten  to give some flexibility as the first week of term 

will often be induction, getting the children into a good routine. The last week 

of term may be open day and covering any missed content.  

There are only five columns for 10 weeks as young children need a lot of 

consolidation and variety in their activities to support each competence. As the 

planning is further broken down you will see how each week is planned. 

Facilitator goes through the  weeks and describe how each competence was 

further broken down –  

 

 

 

 

Handout 4. 

4-5 yr. olds Step 

two planning for 

each term 

  Note - planning is going to be continued tomorrow so that caregivers can 

develop activities within the daily routine that reflect the fortnightly planning.  

  

15 mins 

 

Daily Routine 

Outdoor 

activities 

 

We talk about „outdoors‟ and „indoors‟. What are the differences between 

outdoors and indoors? What do we see and hear outdoors and indoors? 

Make a list. (Let caregivers go outside in pairs and together make a list of at 

least twenty things that are found outside.) 

Share with your partner what is found indoors in your ECD classroom? Make 

second list. 

Do you think the outdoors or indoors are most interesting to young children? 

 

 

Pair/share 

Participants go 

outside to look 

and listen to 

what is there in 

the environment 
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Why? 

15 mins Identifying play 

materials for 

outdoors 

How can we make more use of the outdoors? 

Look at the list of the things found in the outdoors. 

( Facilitator make chart  to support activity below) 

 

Put a triangle by all the things that children could play with (e.g. leaves, stones, 

sticks, grass etc.). 

 

Put an x by all the things children could sort (according to size, colour, texture, 

shape, weight etc.). 

 

Put a circle by all the things children could use for construction/modeling. 

Put a tick by all the things children could use to make pictures or patterns with. 

Put a square by the things that could be counted. 

Put a star by the things that could be used to develop speaking and listening 

skills 

Which of the resources are the most versatile (have the most symbols beside 

them)? 

Use symbols 

to sort 

activities 

Make a chart to 

help caregivers  

20 mins Practicing 

outdoor 

activities 

Outdoor activities can be many. 

They can be all or any of the above. They can also be using the good space of 

the environment for physical education activities. 

Children need many opportunities to practice and play with a variety of 

materials in order to develop their physical skills. Let us see what can be done 

using a local ball. 

Facilitator takes participants out and encourage many single/paired activities 

using a ball. 

Balancing on head/ arm/ knee, back of hand/ shoulder, etc. alone 

Throwing high to oneself 

Throwing long to another 

Throwing to person or at an object ( such as a skittle) 

Drop from one hand to another 

Aiming into a circle of stones 

Rolling, bouncing 

Kicking, dribbling 

Outdoor 

activity 

Ball for each pair 

of participants 
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Dribbling round an object (stone) and back. 

Return to class and make a list of the activities carried out 

 

30 mins Identifying the 

range of outdoor 

activities and 

materials that 

should be 

available 

Brainstorm. What other apparatus are good to help with physical education. 

List. (remind participants that climbing frames , logs, tyres, etc. are exciting 

and useful as well as small moveable apparatus such as ropes) 

In the daily routine there is a time that says Outdoor Activities. 

The activities do not always have to be large movement activities (such as 

running, jumping, skipping, playing with a ball etc.) 

They can also be quieter reflective activities such as the ones already 

identified. 

Sand and water play are also outdoor (or indoor) activities. 

What can children learn from sand and water play? 

In the daily routine there is a part that says Outdoor Activities. This is not like 

the primary school break time. It is a planned part of the daily routine.  

 

The caregiver is very important in this time as she will  

 play with the children ( helping them to throw and catch, helping them 

with skipping skills) 

 watch the children to make sure they are safe and playing  

 encourage and support children who are attempting a new skill ( e.g. 

climbing a climbing frame) 

 Encourage imaginative skills and increase the children‟s vocabulary by 

joining in some of their role play (Oh you are taking your motor bike to 

Kampala. What is the fare? How long will it take to get there? Have you 

got a helmet?) 

 Help children with problem solving skills. 

 Help caregivers to assess learners as they play. 

 Ensure children with special needs are included. 
 

Facilitator:  Ask participants to list the variety of materials that they can use 

on when planning children‟s outdoor activities. 

 Answers could include: 

. 

Brainstorm 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Party expects 

group work. 

 

 

 

 

 

 

 

 

 

 

 

 

Pictures 5. 

Outdoor 

playgrounds with 

fixed apparatus 
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 Using balls, ropes , bean bags and skittles 

 using leaves, sticks, stones and grass for the children to make structures 

 Playing with sand 

Role playing with dolls, boxes, pieces of old material 

 Playing with  water 

Playing with Small vehicles made from Jerry cans, pieces of wood etc. 

Wooden blocks 

As well as fixed apparatus 
 
 

 

 

 

1.00 p.m. Lunch  

 

Lunch  

15 mins Recap on How 

Young Children 

Learn 

 
 

Remind participants of the Chinese proverb. 

 

 I hear and I forget, I see and I remember, I do and I understand 

ECD‟s policy and foundation is that young children should learn through play 

and doing practical activities. That is how young children gain a firm 

understanding and concept. 

 

Learning Framework page 3, Box 1. How young children learn. 

Active learning is so important for proper learning to take place.  

 

Young children must have access to concrete operations. Children are 

active learners. They do not learn by topic or lesson. If you observe young 

children, you will see that they learn by doing and talking. That is, not through 

rote learning or through abstract concepts. 

 

The brain has many facilities. We have memory, understanding, 

reasoning, thinking, explaining, knowing etc. All of them need to be used 

to develop holistically. 
Learning is in stages. We cannot miss out stages and coach children. We have 

to give them time and experiences for proper understanding and development 

(physical, intellectual, social, emotional, moral and spiritual). 

 

Recap 

 

 

 

 

 

 

 

 

 

 

 

 

 

Learning 

Framework. 
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15 mins Recap on 

Learning 

Through Play 

 

 

 

Learning through play is one of the key principles of Early Childhood 

Development. Play and playfulness are shared across all cultural groups. 

„Those who undervalue the place of play are frequently not sufficiently 

knowledgeable to appreciate how remarkable play is as a vehicle for learning’ 

(Fisher 1999) 

Through play children can; 

 Explore and develop learning experiences that help them to make sense 

of the world. 

 Practice and build up ideas, concepts and skills. 

 Think creatively and with imagination, investigate, explore and solve 

problems. 

 Learn to take risks, make mistakes, and develop resilience. 

 Communicate with others as they explore or problem solve. 

 Play alone or alongside others. Cooperate with others. 

We know that many parents and even proprietors do not understand the value 

of play. It is the responsibility of the caregivers, as professionals, to convince 

them of its value. How could you do this? 
 

Recap  

25 mins Peace Building 

Through Play 

 

 

Activity: Team ball game(s). Take participants outside.  

Explain and demonstrate how to play the game (s). 

 

Game 1: Played in teams (maximum 20 in a team) with 1 ball for each team.  

                Each team stands in 2 straight lines, facing a partner. 

                Starting at one end, the ball is thrown to the person opposite, then 

back to next person opposite. 

                Each throw is counted i.e. 1, 2, 3,…. etc. 

                If the ball is dropped the count begins from 1 again. 

                Keep throwing the ball forwards and backwards until caregiver says 

time is up. 

 

Game 2: Played with any number of teams, with 1 ball for each team. 

                Each team stands in a straight line, one behind the other. 

                Starting at the front, ball is passed to the person behind  

BUT first person passes to 2nd person overhead,  

Outdoor 

activity 

Local balls, bean 

bags. 
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                2nd passes to 3rd under their legs, then 3rd to 4th overhead, and so on. 

                The last person to get the ball then runs to the front and begins again. 

                Game ends when each member has had a turn of being at the front. 

                Team sits down when completed. 

                Winners are first team to finish. 

Participants can demonstrate their games and sample playing with others‟ 

games. 

Ask „What peace building skills were being developed during that game? 

         What other skills are being developed? 

Answers should include; 

 Cooperation 

 Sharing 

 Team work 

 Gross/fine motor development 

 Acceptance 

 Friendship 

 A culture of no blame. 

 

2 hours  Using local 

materials ( 

bottle) to make 

a play resource 

Show participants a plastic bottle. Think about how this could be used in play – 

share ideas with a partner.  

Feedback and list as many creative ways of using a bottle as possible. 

Discuss how this play would support learning. 

 

Activity: Participants go on to make a game for play, using plastic bottle(s). 

 

Pair/share 

 

 

 

 

Practical 

making 

activity 

At least one 

plastic bottle per 

person 

 Homework Participants look at the planning handouts with friends and make sure they 

understand them. 

Come with questions for Thursday morning. 

FBO Tots give out full pack of planning for the three age groups in participants 

own language. One pack per centre 

  

 

Planning 

documents in 

local language 
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Day four 

Module two 

 

Time Topic Content/ Activities Method Resources 
30 mins Relating 

Activities to the 

Learning 

Framework 

 

Activity.  5 caregivers are asked to hold up the five learning areas from the 

Learning Framework. 

The other caregivers copy one of the  12 suggested activities below onto a 

piece of paper 

singing songs related to 

movement 

Story telling about good 

and bad behaviour 

Playing listening games 

Water play Singing Hymns Playing with blocks 

Using clay to make a 

model bird 

Look at picture book 

about family members 

Draw pictures of my 

friends 

Play with a local ball Use a local musical 

instrument ( shaker) 

Role play in the home 

corner 

Go outside. The five caregivers stand in a row facing the other participants 

showing their Learning Area. In turn each of the 5 caregivers calls out her 

Learning Area and the other participants decide whether their activity could be 

placed in that Learning Area. Caregivers can move if they then find their 

activity also fits another Learning Area. At the end ask the participants which 

activities fitted under more than one Learning Area. Encourage the participants 

to appreciate the integral nature of Learning Areas and activities. 

 

Outdoor 

activity 

Learning Area 

Headings on 

separate cards. 

List of 12 

suggested 

activities 

20 mins Revising  

Daily Routine/ 

planning 

 

Remind caregivers of the daily routine. Brainstorm the different elements in the 

daily routine and how long they should last. 

Activity  

A new group of caregivers stand at the front holding a part of the daily routine 

(morning circle, mathematics etc.) Other caregivers hold their activity and play 

the game that was played earlier- going to stand by the part of the daily routine 

if they can relate their activity  to that part of the day. 

Brainstorm 

 

 

Game 

 

Daily Routine 

Headings on 

different cards. 

40 mins  

Planning for 

Outdoor 

Ensure that participants have handout of full planning for three age groups in 

appropriate languages. One pack to each ECD Centre 

Go over it. Pages for 3-4 yr. class, 4-5 and 5-6 class. 

 

 

 

Full planning 

pack  in 

caregivers‟ 
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Activities ( as in 

the daily 

routine) 

40 mins.  

Caregivers find Term two 4-5 yr olds . Not more than six in a group 

All groups take the same activity.  

Outdoor activities first two weeks of term 2 

1. Look at the competences highlighted for the first two weeks  

2. Which ones are appropriate for outdoor activities 

3. Which ones do you want to use for planning. 

4. Discuss resources that should be available to you. Remind caregivers of 

the twenty things they found outside on Wednesday that could be useful 

for them as well as other resources such as sand, water, balls, ropes, 

skittles etc. 
 

Now plan activities for week one and two (planning for group work may need 

to happen if resources are scarce) for outdoor activities. 

Group work language for all 

three age groups 

( already given 

by Tots) 

 Energiser using 

phonics 

20  

Mins 

Energiser before the second session of planning. Go outside and play the taxi 

game using phonics and any others in local language. 

Energizer 

game 

 

10.30 Break tea     

10  mins  Planning- step 1 

Revision  

Year overview 

 

Facilitator reminds class about planning - yearly overview from the 

Framework. 

The issues are  

 Spreading the competences out over the year, depending on difficulty and 

importance. 

 Making sure that the number of competences for each term is 

manageable. 

 Making sure that the terms are balanced. 

  Number and Speaking and Listening, Reading and Writing are in all 

terms. 

 Other competences which should be in all three terms. (e.g. Showing 

acceptable behaviour) 
 

The completed yearly overview is Step one. 
 
 

Lecture  

 

Yearly overview  

handouts needed 

from earlier in 

the week 
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30 mins   Planning – Step 

2 –  Revision 

Termly planning  

Step two  

Participants compare the yearly overview with the termly/ fortnightly scheme 

for Term two and note that the competences identified for Term 2  have been 

copied into the column on the fortnightly planning sheet (only those starred for 

Term 2 have been copied over). 

In the completed plans it has been decided  

 when  each competence is to be covered within the term ( at the 

beginning , middle or end) 

 And how many weeks it is going to take so that the children achieve the 

competence.), this will depend on its difficulty, importance, the level of 

the children etc.  

 Note that some competences are to be taught over more than 2 weeks and 

number work and speaking and Listening, reading and writing are to be 

taught every week.  
 

 

Group work 

Termly planning 

documents Term 

two  

( handout 3) 

 45 mins  Step three  

New Work  

Activity  

weekly planning 

to daily routine  

 

Note that the planning is in steps. 

Step 1.The planning for the year divided the competences into three terms 

Step 2.Divided the competences between the weeks so that you can clearly see 

what competences should be covered for every two weeks 

Step 3. Deciding where in the Daily Routine the competences could be taught. 

This is the step we are now covering. 

 

If you go back to the last session you will see that competences have now been 

identified for each of the weeks in Term two. 

How many competences are to be covered in week three and four? (these are 

the ones that have been starred) 

These competences have been listed below. 

Some of the competences will not come into specific lessons or times of the 

day but will be incidentally taught as appropriate. E.g. I can show acceptable 

behaviour to those I play and work with. 

Others can be more easily covered during certain parts of the daily routine e.g.  

I can protect and care for my body is easily supported in Snack time when 

children are taught to wash their hands etc. 

 

 

Recap. 

 

 

 

 

 

Explanation 
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1.Paired Activity 

Look at the list of competences and agree in pairs when, in the daily routine, 

different competences could be covered. Where there is more than one part of 

the daily routine that could be appropriate then list them all.   

E.g. .I can tell the roles of  people at home and the learning centre. This could 

be covered in   

a. free choice (role play (in market corner, home corner etc.), drawing of 

people in their occupations)  

b. oral literacy (discussion of different people, storytelling, news, singing)  

c. Speaking, Listening, reading, writing time (e.g. reading, writing and drawing 

–mother, father, e.g. talking about people at home and their roles etc.) 

Paired 

activity 

 

 

 

Paired 

activity 

 

 

 

 

 

 

 

 

 

 

 

Facilitator to 

have list 

prepared 

  List of competences for 4-5 yr. olds weeks 3-4 end term.   
  I can recognize and interpret pictures and letter shapes.   
  I can use my hands and eyes to perform different activities as instructed.   
 Plenary Plenary. Play game.  

8 headings for the parts of the daily routine to be displayed. Each pair of 

Caregivers take one of the competences from the list. ( from the competences 

activities will be defined in Step four) They decide which part of the daily 

routine they would teach it in.  

After discussion caregivers move to a different part of the daily routine where 

their competence could be taught. 

 

 

Game 

Daily routine – 8 

cards to be ready. 

  Lunch   

Review 

Meeting 

1 hour 

Further support 

for Phonics 

 

 

 

 

 

 

 

 

What skills are needed to support the development of early reading? 

The following should be included; 

 Knowledge of letter sounds 

 Being able to discriminate between different letter sounds 

 Hearing rhyme and alliteration (words beginning with the same sound) 

 Being able to split words into different sounds and syllables (and do they 

know the difference?) 
 

Activity: Hearing rhyme/alliteration. Participants get into circles of 10. Real or 

Brainstorm 
 
 
 
 
 
 
 

Game 
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End of review 

meeting. 

pretend cooking pot and stick/spoon to be passed round circle. Teach them the 

following rhyme; 

I’m making lots of silly soup 

I’m making soup that’s silly 

I’m going to cook it in the pot to make it nice and chilly…. 

In goes ……a pen…….a hen……..some men ……..number ten, etc.     (rhyming) 

OR –     ….. A lamp……a lock…… a lady, etc.                                          

(alliteration) 

 

Activity: Splitting words into sounds. Facilitator says a word and participants 

hold up fingers, indicating how many sounds they heard e.g. chair (3), g nut 

(5). Now do the same with a few examples in your local language as well as in 

English. 

 

Activity: Splitting words into syllables. Facilitator says a word and participants 

hold up fingers, indicating how many syllables they heard e.g. ta/ble (2), 

ca/ssa/va (3). Now do the same with a few examples in your local language and 

English. 

Sometimes it is helpful to tap a pencil on a desk/beat a drum/ shake a 

shaker/clap your hands to mark the syllables as you say the word. Demonstrate 

then let participants try some of their own. You can also try it with names e.g. 

Ma/ry, Mar/gar/et etc. 

 

Knowledge of letter sounds – remind participants of the work done on these on 

Monday. Revise to ensure they are confident. (Facilitators refer to handout on 

letter sounds). 

 

 

 

 

 

 

 

Game 

 

 

 

Game 

45 mins Planning for  a 

reading and 

writing lesson in 

local language 

 

Fortnightly planning. Now look at the Handout for term two. Here you will see 

some of the competences have been split into themes. Eg I can  

protect my self against dangerous things in the environment has been divided 

into themes for different weeks- dangers in the home, road safety, dangerous 

plants and dangers in the ECD Centre, dangers of drugs and other substances, 

dangers of talking to strangers. This makes it easier to identify activities each 

week when planning. 
 

Explanation 

 

 

 

 

 

 

 

Handout 3 . 

Planning for term 

2 

( 4-5 yrs) 
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Look at  handout Term 2  weeks 7 and 8  

Choose another part of the daily routine- Reading and Writing  

Reading  and writing  

1.Look at the competences highlighted for week 7 and 8 

2. Which ones are appropriate for reading and writing  

3. Which ones do you want to use 

4. Look at the suggested activities in the Learning Framework for the 

age group. 

5. The theme is doctors and nurses. Do you want to use that as a focus 

for reading or writing activities or do you want to ignore it? 

             6.Introduction by the teacher will stem from the competences( and  

maybe the theme) and will be appropriate for the age group  

The following resources for the children‟s activities should be available to you. 

Role play, writing labels, matching games, jigsaw puzzles, picture books,  

drawing,  bead threading, sorting seeds, writing in the sand, practicing letters  

taught etc. 

The sound the caregiver has chosen is the sound m and the 3 „look and say‟ 

words that are being introduced come from a simple song she is going to teach 

the class 

 

Now plan  a lesson in local language  for 4-5 yr. olds  that will support reading 

and writing for one week ( group work may need to happen if resources are 

scarce)  

Remember to start with Introduction (10 mins.) Children‟s activities and then 

Plenary or reflection. 

 

 

 

 

 

 

Group work 

45 mins 

 

 

Technical 

support for 

making learning 

aids/ play 

materials 

 

Making learning aids and play materials for young children is extremely 

important. 

Young children learn through being active. They are naturally curious and 

learn through all their five senses. 

 

Therefore we must collect and make many interesting materials for them to 

use. 

Making a learning aid or play material takes a lot of time therefore.  

1. They must be of good quality strong and durable so that they last a long 
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time. 

2. They must be cared for and stored properly. 

3. Children should be taught how to look after them and put them away 

neatly and carefully. 

4. They should be versatile (that is can be used in many different ways on 

many different occasions). 

5. They must be safe for the children. 

 

Brainstorm What is the difference between a chart and a play material? 

              A chart is much less versatile than a play material and does not allow 

so much interaction and play. 

e.g. Chart that shows matching number to number of objects with line drawn 

between 
 
 

1                                                              +++ 
 
2                                                                * 
 
3                                                             ||||       
 
4                                                              ##                                                                                                                                   

 

This chart can be used in a limited number of ways. However if it is cut up into 

8 cards it can be used in a number of ways. 

Facilitators ask caregivers to make the 8 small cards out of a piece of paper. 

Fold a piece of paper in half, then quarters then in 8 (do not take long it is only 

for demonstration purposes) write numbers 1,2,3,4 on four pieces and then the 

corresponding pictures on the other four. 

How can they play with them? 

Give participants five mins. and list all the activities suggested 

Below are some suggested activities that can come from the cards 

1. Putting the numbers in order forwards and backwards 

2. Putting the pictures in order forwards and backwards 

 

 

 

Brainstorm 

 

 

 

 

Demonstratio

n 

 

 

 

 

 

 

 

 

Practical 

activity- 

making 8 

cards 

 

Caregivers 

play with 

cards 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Chart needed  
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3. Matching the number to picture and then putting them in order 

4. Counting all the cards and putting them in order ( seeing that there are 

two for each number 

5. Turn all cards face down. Game for two- In turns face one up and if the 

child recognizes the number he keeps it. The child with the most 

numbers wins 

6. Put the cards face down. Memory game. Can the child pick up the pair 

that go together 

7. Snap. Two children have half the number of cards each. In turn they put 

down one card. If the two showing match then the first child to say‟ 

snap‟ wins the two cards. 

Show a second chart showing shapes ( triangle, square, rectangle, circle, star, 

oval)  

How can this chart be used? 

 

Now presume that the caregiver has cut up many different shapes (large and 

small circles, rectangles etc.) for the children to play with. 

How many different ways can they be used? 

Charts can make a classroom look attractive but do not have nearly so many 

learning opportunities as play materials. 
 

 

 

 

Brainstorm 

 

 

 

 

 

2nd chart needed 

matching shapes. 

 

 

15 mins Golden rules for 

making aids  

 

How can we make versatile play materials that are good quality and long 

lasting? 

There are  some golden rules/ guidelines 

1. Sketch out your idea on a piece of scrap paper or on the floor ( in the 

sand) 

2. Ask yourself” how will the children use this”? If you can only think of 

one thing they can do with it then it may be a waste of time making it. 

3. If you can think of many ways in which the child can use it then 

continue 

4. Ask your self – „What materials can I use that will not tear or break 

easily.” 

5. Once you have gathered all the materials you need then you need to 

consider how you will make it look presentable  and of good quality 

Lecture  
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6.  Look at the sketch again and more carefully decide what the end 

product will look like.  

7. Find a clean place where you can sit properly to work. 

8. Any lettering must be in lower case, properly spelled and written 

carefully from left to right. If you are not good at lettering practice first 

and then draw a faint line in pencil to guide you. 

9.  Any cards or pieces in a game should be cut after a guiding line has 

been drawn with a ruler. ( for a circle find a plate or lid of a container to 

draw round) 

10. If Matching cards are to be the same size , they should be measured s. 

e.g. dominoes 

11. If possible mount flimsy papers on to thick cardboard  ( Jigsaws, other 

games that will be used by the children) 

12. If you are glueng pieces on to a picture put them all in place first before 

gluing so that you can see the positions you want. 

13. If you are using glue make sure that it is strong enough ( e.g. You 

cannot stick bottle tops on to a game using office glue , they will just 

fall off) and use the right amount ( not too little or too much) 

14. If you are making a board game it is strongly recommended that you 

cover the surface at the end with strips of wide selotape as this makes 

the game much more long lasting and attractive . 

Rest of the 

afternoon 

2 hrs. 

Making learning 

materials 

Rest of the 

afternoon. 

Decide which learning area you want to make a learning resource for. ( LA 

1,2,3,4,or 5) 

On this occasion no charts are to be made. 

Sketch out ideas and follow the advice above.  

 

Making play 

materials 

Local materials, 

cardboard, glue, 

scissors, rulers, 

crayons, recycled 

materials. 
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Day five Module two  

Time  Topic Content/Activities Method Resources 
15 mins Morning Circle Morning Circle   

15 mins Recall of 

planning  

(assessment of 

caregivers 

knowledge) 

15 mins.  

Caregivers In pairs – tell each other 

What does LA stand for? 

What does LO stand for? 

What is a competence? 

What is the difference between a competence and an activity? 

Facilitator  

Go over the different parts of the daily routine briefly and write them up on the 

board. 

 

Pairs 

 

 

 

 

 

Lecture 

 

 

 

 

 

 

30 mins Revising  

planning from 

Day 4 

 

In groups of four  

Take the following learning Outcomes/ competences and discuss which part/s 

of the daily routine they could fit into most easily. 

Facilitator needs to write up each  LA and LO on the board so that caregivers 

can easily look them up in their Frameworks 

LA1 LOiii  I can show sympathy and empathy for others. 

LA2 LOiii  I can keep my environment clean. 

LA3 Lox    I can use my body to express original ideas. 

LA3 LOxi   I can practice personal hygiene. 

LA3 LOxiii I can appreciate God‟s love and care for his creation. 

LA3 LOix   I can use my body  parts to perform activities confidently. 

LA4 LOii    I can show relations among things in serial order . 

LA4 LOv    I can describe sequence of events. 

LA5 LOi     I can retell stories. 

LA5 LOiii   I can recognize and interpret picture and letter shapes. 

LA5 LOii    I can express myself well. 

 

1.     Write down all the parts of the Daily Routine.  

2.     Assign competences to each. A competence can go beside more than one 

part of the Daily Routine if you wish. 

Group work 

 

Copy of Daily 

Routine on 

board, the 

LA/Los needed.  
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3.     Think of two activities (that embrace all the competences assigned)  that 

would be appropriate at that time of day ( if caregivers cannot think of 

activities themselves  let them look in the Learning Framework) 

E.g. Morning circle LA4 LOv and LA5 LOii.  

 

Activity : Children telling each other what happened before they came to 

school. 

 

1 ½ hours Planning  

Step four  

Activities in the 

Daily Routine 

 

Remind participants of session before  

a. Used fortnightly planning sheet to identify the competences to be 

covered each fortnight 

b. Took Term term weeks three and four for 4-5yr olds - looked at the 

competences and agreed which parts of the daily routine they could be 

in. 

 Now we are moving to Step 4. 

Step four is  

c .identifying the activities that could come from the competences  

 writing them against the different  parts of the daily routine  

 

Activity 1: 
Step 4 Handout 5  and 6 

Explain Handout 5 The Daily Routine is on the left.  

Look at Handout 6. The caregiver planned for the fortnight at the same time 

 First she took each competence for that fortnight and decided where in 

the daily routine it would be for each of the weeks. If she thought the 

competence would be throughout all the parts of the day she wrote it at 

the very top of the page. 

 Once all the competences had their place in the fortnight she looked at 

the competences identified for each part of the day and decided what 

activities she wanted to the children to do to meet the competences. 

 When deciding on 5 activities for maths and Literacy she ensured that 

not more than two of the activities needed her support and the others 

were activities that the children could carry out unsupported. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Group work 

 

 

 

 

 

 

 

 

 

 

 

Handout 5 and 6.  

(Handout 5 is a 

blank example of 

a fortnightly 

planning sheet) 

Handout 6 

completed 

sample  two 

weeks by a 

caregiver 
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In SMALL groups (not more than 4) complete the planning for the fortnight – 

Term two Weeks 5 and 6  for 4-5  year olds. These two weeks will follow on 

from the two weeks in the sample ( Handout 5) 
 

 Break tea     

30 mins. Record Keeping  

 

In any profession there is record keeping that needs to be done. 

In groups of 8 write down what records you think you should keep? 

Share the lists and make sure that those below are included 

 Attendance register for children  

Ask caregivers when the register should be taken and how? Taking it early in 

the day encourages good time keeping from the children. 
 

What is the reason for keeping a register every day?  

Answers should include; 

     Keeping track of potential drop outs 

     Safety of the children 

     Encouraging children to attend every day and at the proper time 

     Keeping good information for other stake holders about the numbers of 

children in each class. 

Registers can be ruled in the planning books if no other books are available. 

 Planning records (as taught) 

 Admission and  health records 

 Growth monitoring record 

Do you know if a child has home difficulties? 

Do you know if the child takes regular medication (e.g. anti-retroviral?) 

Do you know if the child has any special needs? etc. 

 Continuous assessment records 

Continuous assessment records are needed to give parents proper feedback 

about their children‟s progress and to support the caregiver in his/her planning. 

Group work 

 

 

 

Discussion 

 

30 mins Formal 

reporting to 

parents 

 

Reporting to parents 

 What is the purpose of reporting to parents? 

 What should we report? 

 How should we report (verbally, in writing, in local language)? 

 
 
 

 

Whole class 
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 How often should we report? 

Whole group discussion 
 
 

discussion 

 Look at these two reports to parents and talk about  and compare them. 

Thomas Okidi 

Maio ECD Centre Middle Class 

Term 2 

 Thomas Okidi 

Maio ECD Centre Middle Class Term 2 

Relating with others 

60 % good 

Relating with others 

Okidi plays with the other children well. Sometimes 

he grabs other children‟s toys and doesn‟t like to 

share 

Understanding and using the 

environment 

70 % very good 

Understanding and using the environment 

Okidi enjoys using construction blocks and is 

creative. He participated well  in  the visit to the 

Church and could talk about the visit afterwards 

 

Taking care of myself 

40% more effort needed 

Taking care of myself 

Okidi comes to school with dirty hands and he does 

not wash his hands after using the latrine.  

Mathematics 

80% very good 

Mathematics 

Okidi can count to 20. He quickly sorts and counts 

objects accurately. He likes mathematics 

 Speaking and listening reading and 

writing 

60% good 

 Speaking and listening reading and writing 

Okidi‟s pencil control is good. However he still 

writes some letters back to front 

Okidi knows a few  sounds of letters and can match 

ones that are the same 

Discuss the two handouts 8a and 8b.  

These show a sample report card.  

 

Thomas tries in academics but he 

needs to make more effort in caring 

for himself 

Thomas tries in academics but he needs more 

support and guidance from home  and the centre in 

caring for himself 

   
 

Discussion Facilitator needs 

to write the two 

reports on the 

board or chart. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Hand out 8a and 

8b. 
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45 mins. Informal links 

with parents 

Reporting to parents is the formal process of telling them how their children 

are progressing. However liaising with parents is more informal. Informal links 

are very important.  

 They help a parents understand their responsibilities-  especially that of 

providing a snack for the morning 

 They help parents understand what the children are learning and why the 

learning is carried out through play 

 They can encourage parents to make and donate learning aids 

 They help parents to appreciate the work of the caregivers and pay school 

fees regularly 
 

Lecture  

  How can informal links be fostered? 

Facilitator 

Group work to answer the following three questions. Feedback and general 

discussion 

1. What can you do and say to the parent when they bring a new child 

to register at your centre? 

Possible answers 

 Complete the child profile 

 Discuss the responsibilities of the parent. E.g. uniform, 

feeding/snack, picking the child from school for safety, school fees, 

other support the parent can give to the ECD Centre 

 Tell the parent the caregiver responsibilities e.g. how they teach the 

children through play, what the curriculum contains, the hours of the 

school day, safety procedures of the centre etc. 

2. How often can you call parents meetings and what is their purpose? 

 These should not just be fund raising. They can be a celebration of 

work done by children 

 Visits to the classrooms to see the resources and work carried out by 

children on the walls and in books etc. 

 Asking for parental support to make simple play materials from 

local resources 

 Asking for parental support for making a school garden or simple 

Group work  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ECD policy 
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outdoor play materials 

3. What use can you make of the CMC, Local Church/ mosque, and 

local leaders? 

 

30 mins. Role of the 

Head caregiver 

Head caregiver‟s role. There is no set role for a Head caregiver but by the name 

s/he must be doing something different from an ordinary caregiver. In your 

ECD Centre what is it that the Head caregiver does to make him/her become 

the Head? 

What do you think is the role of the Head Caregiver? 

Groups of 4 write. 

Bring ideas together and discuss the role 
 

 Teaching Role 

 Management role for the smooth running of the centre 

 Financial responsibilities ( school fee collection and records) 

 Curriculum coordinator 

 Responsible for Health and safety  

 Link between CMC/ Parents and the caregivers 

 
 
 

Group work 

 

 Lunch     

45 mins The way forward When caregivers go back to their centres there is much to implement! 

Use the ball game- passing one to another to list what needs to be implemented 

back at the centres. 

Tot visits – what they will be looking for 

 Daily routine being followed. 

 Planning for fortnights up to date and followed. 

 Many play materials in place, properly organized and being used by the 

children. 

 Classroom is a conducive learning environment where children are sitting 

comfortably and able to play both indoors and outdoors. 

 Continuous assessment started for all children. 

 There should be no sticks and positive discipline being used. 

Caregivers need to think about what they need to do as they go back to their 

centres. 

 

Ball game 

Local ball 
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FACILITATOR: Let them write a list of six things they need to do as they go 

back and then prioritize  (number) them to make the list manageable.  TOTs to 

get list of assignments so that they can check when they visit. 
  Discuss what they have found helpful in Review Meetings and what they 

would like support with next term 

  

  Give in evaluation sheets and add comments on them if they wish. 

Remind caregivers of the qualification they are working towards and how they 

will be assessed. 

 Evaluation 

sheets. 
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Section 3:  Reference documents needed 

 Learning Frameworks 

 Analysis of Evaluation sheets from Module one 

 

ECD policy: 

 Metre stick divided into 10 equal sections by coloured stripes 

 Free Choice video clips 
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Section 4:  Key terms 

1.       LEARNING FRAME WORK:  A teaching guide in a home, an ECD center and nursery school. 

2.       LEARNING AREA:  It is a developmental area in which a child acquires knowledge, skills,    

                                               desired behavior and values that help it to grow and develop holistically. 

3.       LEARNING OUTCOME: Is what a child will be as a result of undergoing a learning process. 

4.       DOMAIN:A domain is a representation of different broad aspects of a child‟s development. 

5.       SUB DOMAIN: It is a breakdown of a representation of a broad aspect of a child‟s development. 

6.       EARLY CHILDHOOD EDUCATION: These are the experiences the child undergoes from 0 –  

8 years. 

7.       DAILY ROUTINE: Day to day learning activities. 

8.       OPEN ENDED QUESTIONS: Questions that call for a number of answers/responses. 

9.       CLOSED ENDED QUESTIONS: Questions that call for a specific answer/response. 

10.   LOWER CASE: Small letters. 

11.   UPPER CASE: Capital letters. 

12.   ASCENDERS: Letters shaped going up or above the line. ( f, h ,k ) 

13.   DESCENDERS: Letters shaped going down or  below the line e.g. ( j, p ) 

14.   COMPETENCE: One‟s ability to do something. 

15.   SPECIAL NEEDS: All those who need more than ordinary help in classroom. 

16.   DYSLEXIA: Problem in reading and writing e.g. skipping letters. 

17.   DYSPRAXIA: Unbalanced or unco-ordinated actions. 
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18.   INDICATORS: Clear, specific description of knowledge or skill. 

19.   VISUAL ACUITY: Ability to see something clearly. 

20.   AUDITORY ACUITY: Ability to hear. 

21.   VERSATILE MATERIALS: A material that can be used in a variety of ways to develop various concepts. 

22.   DOMINO: A two sided card with either picture, shapes, letters or numbers written on for children to match. 

23.   PHONIC APPROACH: A way of teaching reading using sounds. 

24.   LOOK AND SAY APPROACH: A way of teaching reading by recognizing the whole word. 

25.   SYLLABLE: A part of a word made up of a consonant or a vowel combination of consonants and vowels. 

26.   ECD: Is a process through which a child of 0 – 8years grows and thrives physically, socially, mentally, emotionally and spiritually. 
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Section 5:  Materials needed for TOT preparations of each module 

Module two 

  

Page no. Materials needed to prepare and /or collect by the Master Trainer/ ToT 

9 Daily Routine chart ( Module one) 

Caregivers‟ learning aids from the last training 

13 Free Choice Video ( One given to each college) 

17 1 small stick,  1 pen,  1 pen 

19 Mug, card showing the letter b 

20 Manilla cardboard, ruler,  pencils,  scissors 

27  1 counting stick 

32 1 ball for each pair f participants 

34 Bean bags or balls 

35 One plastic bottle per person 

36/40 Cards showing the Daily Routine headings 

42 Chart for showing matching numbers to objects ( see p 42) 

44 Many local recycled materials for making leaning resources- cardboard, glue, rulers, crayons, scissors. 

47  Chart needed for report form as p 47 

49 Local ball 
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Section 6:  Handouts 

Handout 1. Showing Phonics (Sounds of letters) 

Please do not use letter names at this early stage. (as in A B C) 

These first sounds should all be stretched slightly. Try to avoid saying uh after each one.:  

e.g. /mm/ not muh, /ss/ not suh, /ff/ not fuh.  

m – mmmmmmountain (keep lips pressed together hard) 

s – sssssnake (keep teeth together and hiss – unvoiced)  

n – nnnnnnet (keep tongue behind teeth)  

f – ffffflower (top teeth on bottom lip and force air out sharply – unvoiced)  

l – llllleg (keep pointed curled tongue behind teeth).  

r – rrrrrrobot (say rrr as if you are growling)  

v – vvvvvvulture (keep teeth on bottom lip and force air out gently)  

z – zzzzzzig zzzzzag (keep teeth together and make a buzzing sound)  

th – thhhhank you ( stick out tongue and breathe out sharply)  

sh – shhhh (make a shhh noise as though you are telling somebody to be quiet!)  
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These next sounds cannot be stretched. Make the sound as short as possible avoiding uh at the end of the sound:  

t – (tick tongue behind the teeth – unvoiced)  

p - (make distinctive p with lips – unvoiced)  

k – (make sharp click at back of throat)  

c - as above  

h – (say h as you breathe sharply out – unvoiced)  

ch - (make a short sneezing sound)  

x – (say a sharp c and add s – unvoiced)  

You will find it harder to avoid saying uh at the end of these sounds.  

d – (tap tongue behind the teeth).  

g – (make soft sound in throat).  

b –(make a short, strong b with lips).  

j – (push lips forward).  

y – (keep edges of tongue against teeth).  

w – (keep lips tightly pursed).  

qu – (keep lips pursed as you say cw – unvoiced).   
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Handout 2. Yearly Overview for 4-5 yrs 

Planning for the year( three terms) 4-5 year olds 

NB. Number and Language should be included throughout all three terms 

CLASS:    4-5 year old                                           CAREGIVER: 

LA/LO Competences Reference Term 1 Term 2 Term 3 
LA1/LOi I can observe and talk about people at the home and Learning Centre LF p13 *   

 I can tell the roles of the people at home and at the Learning Centre LF p13  *  

 I can show acceptable behavior to people I play with LF p13 * * * 

LA1/LOii I can describe how people protect and take care of me LF p15  * * 

 I can communicate to people  who protect and take care of me LF p15  * * 

LA1/LOiii I can show sympathy and empathy for others LF p16 * * * 

LA2/LOi I can identify people, animals, plants and other things at the Learning 
Centre 

LF p19 * 
animals 

* 
people 

* 
plants 

LA2/LOii I can report about important places in the environment LF p21  *  

LA2/LOiii I can keep my environment clean LF p22 * * * 

LA2/LOiv I can protect others against dangerous things  in the environment LF p23   * 

LA2/LOv I can relate the use of wheels to movement LF p24 *   

LA2/LOvi I can tell what I have drawn LF p25 * * * 

 I can model things LF p25 * *  

 I can make pictures LF p25 * * * 

 I can make patterns and prints LF p25 *   

LA3/LOi I can care for and protect my eyes LF p27 *   

LA3/LOii I can protect and care for my ears LF p28 *   

LA3/LOiii I can tell textures, temperatures and forms of objects LF p29   * 

LA3/LOiv I can protect and care for my body LF p29 *   

LA3/LOv I can identify scents of different things LF p30   * 

LA3/LOvi I can differentiate tastes of foodstuffs LF p31   * 

 I can protect and care for my mouth LF p31   * 

LA3/LOvii I can confidently name activities that my different body parts can 
perform 

LF p32  *  
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 I can name my body parts LF p32  *  

LA3/LOviii I can tell my name and my age  LF p33 *   

 I can interact with others freely LF p34 * * * 

LA3/LOix I can use my body parts to perform activities confidently LF p35 * * * 

LA3/LOx I can use my body to express original ideas LF p36 * * * 

LA3/LOxi I can identify food that is good for my health LF p36   * 

 I can appreciate good feeding LF p37   * 

 I can practice personal hygiene LF p37 * * * 

LA3/LOxii I can describe dangerous situations LF p38  *  

LA3/LOxiii I can appreciate God’s love and care for his creation LF p39 * * * 

LA4/LOi I can identify relationship, and differences between different objects 
and shapes 

LF p41, 42 * * * 

LA4/LOii I can show relations among things in serial order LF p43 * * * 

LA4/LOiii I can count things and numbers 1 – 20 LF p44 * * * 

 I can tell similarities and differences among things and numbers LF p45 * * * 

 I can tell more, equal and less quantities LF p45  * * 

LA4/LOiv I can identify the differences in space and quantities LF p46 *   

LA4/LOv I can describe sequence of events LF p47  *  

LA4/LOvi Describing spatial relationships using objects, people and the 
environment 

LF p48   * 

LA4/LOvii I can identify types of money and their features LF p48  *  

LA5/LOi I can respond to commands and instructions LF p52 * * * 

 I can describe what I heard LF p52 * * * 

 I can locate direction of sound LF p52 *   

 I can identify the source of sound LF p52  *  

 I can re-tell stories LF p52 * * * 

 I can report what I hear LF p53 *   

 I can interpret stories LF p53  * * 

LA5/LOii I can express myself well LF p54, 55 * * * 

LA5/LOiii I can recognise and interpret pictures and letter shapes LF p56 * * * 

LA5/LOiv I can use my hands and eyes to perform different activities as 
instructed 

LF p57 * * * 
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Handout  3. Term 2: 

CLASS:    4-5 year old   
LA/LO Competences Ref T 2 1 2 3 4 5 6 7 8 9 10 

LA1/LOi I can observe and talk about people at the home and 
Learning Centre 

LF p13       

 I can tell the roles of the people at home and at the 
Learning Centre 

LF p13 * Immediate 
family 

Extended 
family 

staff   

 I can show acceptable behavior to people I play with LF p13 * * * * * * 

LA1/LOii I can describe how people protect and take care of 
me 

LF p15 * Immediate 
family 

Extended 
family 

staff Doctors, nurses faith leaders, 
police 

 I can communicate to people  who protect and take 
care of me 

LF p15 * * * * * * 

LA1/LOiii I can show sympathy and empathy for others LF p16 * * * * * * 

LA2/LOi I can identify people, animals, plants and other things 
at the Learning Centre 

LF p19  
plants 

  plants   

LA2/LOii I can report about important places in the 
environment 

LF p21 *    Hospital, clinic Church, 
mosque, post, 

station 

LA2/LOiii I can keep my environment clean LF p22 * * * * * * 

LA2/LOiv I can protect others against dangerous things  in the 
environment 

LF p23 * home Road safety Plants, centre Drugs, 
substances 

strangers 

LA2/LOv I can relate the use of wheels to movement LF p24       

LA2/LOvi I can tell what I have drawn LF p25 * * * * * * 

 I can model things LF p25 *  Cars, etc   Church/mosqu
e 

 I can make pictures LF p25 * family transport plants Doctor, nurse * 

 I can make patterns and prints LF p25       

LA3/LOi I can care for and protect my eyes LF p27       

LA3/LOii I can protect and care for my ears LF p28       

LA3/LOiii I can tell textures, temperatures and forms of objects LF p29       

LA3/LOiv I can protect and care for my body LF p29       

LA3/LOv I can identify scents of different things LF p30 *   *   

LA3/LOvi I can differentiate tastes of foodstuffs LF p31 *   *   

 I can protect and care for my mouth LF p31       

LA3/LOvii I can confidently name activities that my different 
body parts can perform 

LF p32 *   *   

 I can name my body parts LF p32       

LA3/LOviii I can tell my name and my age  LF p33       
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 I can interact with others freely LF p34 * * * * * * 

LA3/LOix I can use my body parts to perform activities 
confidently 

LF p35 * * * * * * 

LA3/LOx I can use my body to express original ideas LF p36       

LA3/LOxi I can identify food that is good for my health LF p36       

 I can appreciate good feeding LF p37       

 I can practice personal hygiene LF p37 * * * * * * 

LA3/LOxii I can describe dangerous situations LF p38       

LA3/LOxiii I can appreciate God’s love and care for his creation LF p39 * * * * * * 

LA4/LOi I can identify relationship, and differences between 
different objects and shapes 

LF p41, 
42 

* * * * * * 

LA4/LOii I can show relations among things in serial order LF p43 * * * * * * 

LA4/LOiii I can count things and numbers 1 – 20 LF p44 * * * * * * 

 I can tell similarities and differences among things and 
numbers 

LF p45 * * * * * * 

 I can tell more, equal and less quantities LF p45 * * * * * * 

LA4/LOiv I can identify the differences in space and quantities LF p46       

LA4/LOv I can describe sequence of events LF p47 * * * * * * 

LA4/LOvi I can describe spatial relationships using objects, 
people and the environment 

LF p48 * family transport    

LA4/LOvii I can identify types of money and their features LF p48       

LA5/LOi I can respond to commands and instructions LF p52 * * * * * * 

 I can describe what I heard LF p52   *    

 I can locate direction of sound LF p52       

 I can identify the source of sound LF p52   *    

 I can re-tell stories LF p52 *   * * * 

 I can report what I hear LF p53       

 I can interpret stories LF p53       

LA5/LOii I can express myself well LF p54, 
55 

* * * * * * 

LA5/LOiii I can recognise and interpret pictures and letter 
shapes 

LF p56 * * * * * * 

LA5/LOiv I can use my hands and eyes to perform different 
activities as instructed 

LF p57 * * * * * * 
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Handout 4 – See separate pack of documents. 

 

Complete planning for all 3 year groups in local language one per centre.
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Handout 5:  Step four.  From Competences to activities.  Sample planning sheet for two weeks 

 

Middle Class              Term 2                                   Week3  Week 4 

Competences throughout the day/week 
 

 Throughout 
 
 

Daily Routine Competences Activities  Daily Routine Competences Activities 

Morning Circle    Morning Circle   
 

Mathematics    Mathematics   
 
 
 

Outdoor 
Activities 

   Outdoor 
Activities 

  
 
 

Snack time    Snack time   
 

Oral Literacy    Oral Literacy   
 
 
 

Free Choice    Free Choice   
 

L.S.R.W. ( Mon 
and Tues) 
Local language 

   L.S.R.W.( Mon 
and Tues) 
Local language 

  
 
 
 

LSRW ( Wed, 
Thurs and Fri) 
English 

  LSWR( Wed, 
Thurs and Fri) 
English 

 
 
 
 

Goodbye circle    Goodbye circle   
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Handout 6: - Sample completed planning for 4-5 yrs Term 2 Weeks 3 and 4 

Middle Class              Term 2                                   Week3  Week 4 

Throughout 
I can show acceptable behaviour 
I can show sympathy and empathy to others 
I can respond to different commands and instructions 

 Throughout 
I  can show acceptable behaviour 
I can show sympathy and empathy to others  

Daily Routine Competences Activities  Daily 
Routine 

Competences Activities 

Morning 
Circle 

I can name my body 
parts 
I can keep my 
environment clean 
I can keep personal 
hygiene 

Greetings song 
Sing song naming body parts 
 

 Morning 
Circle 

I can describe how 
people protect and 
take care of me 
 I can practice 
personal hygiene 

Sing songs on cleanliness 
News- what happened at home in the 
morning 
 

Mathematics I can count things 
and numbers to 20 
I can tell similarities 
and differences 

Introduction- counting songs and games 
5 Activities ( caregiver give time to groups 
1 and 3) 
1.Dolls- similarities and differences 
2.sticks- counting and playing 
3. blocks to compare shorter and taller 
4.Playing with shapes 
5.sand/water 
Plenary 

 Mathematic
s 

I can tell similarities 
and differences 
among things and 
numbers 
I can recognise 
number shapes 

Introduction-Number songs 
Two sets of numbers and compare and 
match. 
5 Activities-  Caregiver give time to groups 1 
and 2 
1.Matching dolls to objects( plates, pretend 
food etc) 
2.Practice writing numbers 
3.bead threading 
4. Playing with shapes 
5.number dominoes 
Plenary 

Outdoor 
Activities 

I can name activities 
my body parts can 
do 
 I can use my body 
to perform activities 
confidently 
I can protect others 
against dangerous 

Use small and fixed outdoor play 
materials. 
Encourage role play 
Encourage children to notice dangers ( 
eg. overcrowding the slide, walking in 
front of the swing etc) 

 Outdoor 
Activities 

I can use my body 
parts to perform 
activities 
 I can count numbers 
and things to 20 
I can respond to 
commands and 
instructions 

Use small vehicles. Stop and go commands 
Access to balls  and counting as the children 
throw and  catch 
Asking children to run, jump, hop, step and 
use counting at times ( 4 steps, 2 hops etc) 
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things 

Snack time I can appreciate 
God’s love and care 

Praying before snack time  Snack time I can show 
acceptable 
behaviour 

Encourage good sitting arrangement  and 
cleanliness 

Oral Literacy I can describe how 
people take care of 
me 
 I can communicate 
to people who take 
care of me 

Tell story . Children role play it  
Other days-. 

 draw pictures of the story,  make 
clay models of the characters. 

 Caregiver and children recall the 
sequence of the story 

 Talk about the people who took 
care in the story 

 Describe their own experiences. 
 

 Oral Literacy  I can report about 
important places in 
the environment 

Visit Church and talk about it. Other days- 

 Discuss parts of the church ( altar, 
cross) and draw  

  Draw pictures of the building   and 
describe  

 Make up a short prayer. 

 Talk about the vicar and what he 
does. 

 Sing hymns  

Free Choice I can draw pictures 
I can tell what I have 
drawn 

Ensure choice of five different activities 
including drawing in compound and 
drawing on slates/ paper 

 Free Choice I can communicate 
to people who care 
for me 
I can model things 

Five activities-  
1.construction with wood blocks,  
2.sticks. 
3. role play corner 
4.clay 
5.sand/water 

L.S.R.W. ( 
Mon and 
Tues) 
Local 
language 

I can describe what I 
have heard 
 I can identify the 
source of the sound 
I can recognise and 
interpret letter 
sounds 
I can use my hands 
and eyes to perform 
different activities 

Introduction- Song about sounds of 
animals. 
 Introduce letter sound for the week-s 
5 Activities (caregiver support group 2.) 
1.Jigsaws 
2.Writing the new sound 
3.Drawing the animals 
4. Slates free play 
5.picture books  
Plenary 
 

 L.S.R.W.( 
Mon and 
Tues) 
Local 
language 

I can retell stories 
 I can appreciate 
God’s love and care 
I can show sympathy 
and empathy to 
others 
 I can make pictures 
I can tell what I have 
drawn 
 I can describe 
sequence of events 

Introduction-Tell Bible story 
Activities –Caregiver support groups 1 and 4 
1.Describe sequence of events in the story 
2.Draw characters in the story 
Children discuss the drawings 
3. Role play the story 
4.Reinforce  phonic sound for the week and 
write  
5.jigsaws 
 Plenary 

LSRW ( Wed, 
Thurs and Fri) 
English 

Relate the letter sound Introduced-‘s’ to 
3 English words. Play games with them. 
 English ‘ doing’  words-  sit, stand, jump, 
run. Children do the actions.  flash cards 
for reading same words. 

 LSWR( Wed, 
Thurs and 
Fri) 
English 

Reinforce last week’s words and phonic 
sound. Add ‘Clap your hands, stamp your 
feet’ 
Sing known songs 
Activities above- 1 and 3 will be difficult in 
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Activities as above English. Replace with  
1.Write- ‘clap your hands’ and draw the 
picture 
3.Allow the role play in local language. 
 

Goodbye 
circle 

I can tell sequence 
of events 

Talk about the parts of the morning 
Say goodbye and remind about behaviour 
on the way home 

 Goodbye 
circle 

I can keep my 
environment clean 
 I can appreciate 
God’s love and care 

Litter pick. Talk about caring for belongings 
Goodbye song and prayer. 
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Handout 7. Evaluation Sheet (end of Module two) 

Name of College: 

 Understood Partially 

understood 

Not Understood 

Day one     

Recap on difficulties found from evaluation sheets    

Caregiver sharing of work carried out in classrooms since last training    

Daily Routine- support for format of mathematics and literacy sessions    

Daily Routine – free play session    

Continuous assessment    

Speaking and listening    

Reading introduction- phonics    

Reading introduction to look and say approach    

 

Day two    

Special Educational needs    

Phonics cont‟d    

Handwriting practice    

Learning Framework LA4 Mathematics     

Making and using local resources ( LA4)    

Using and storing materials    

 

Day three    

Role play    

Planning year overview Step one    

Planning for a term Step two    

Daily Routine – Outdoor Activities    
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Recap. On how young children learn ( Value of play)    

Peace building through play    

Making a game to encourage peace building through play    

 

Day four    

Relating Activities to the Learning Framework    

Revision of the Daily Routine    

Planning for Outdoor Activities    

Planning Step one  and two revision and step three    

Step 3    

Further work on phonics  *  

Planning a reading and writing lesson    

Technical support for making learning aids 

Golden rules formatting aids. 

Making learning aids 

   

 

Day five    

Planning Step 4     

Record Keeping    

Reporting to parents and links with parents    

Role of Head Caregiver    

The way forward    

Comments: 
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Hand out 8a:  SAMPLE REPORT CARD FOR ECD CENTRES 

Name of centre:……………………………………….Term:  
 
Name of child:…………………………………………..Stream: 
 
Age group:Year: 

LEARNING AREA COMMENTS DEVELOPMENTAL 
LEVEL 

PROPOSED SUPPORT FOR THE CHILD 

1. Relating with others Rubbi plays with others well during play time 
but does not always share his play materials. 

Developing Help Rubbi share his play materials with others. 

2. Understanding and using my 
environment 

Rubbi constructs shapes and numbers using 
bottle tops well 

Well developed Should be encouraged to do even more activities. 

3. Taking care of myself Rubbi always comes to school well dressed 
and smart but finds problems in tying his shoe 
laces.  

Developed More activities required to help him develop finer 
muscles e.g. buttoning, tying etc.    

4. Mathematics Rubbi sorts and matches objects and numbers 
up to 10 correctly. 

Well developed Encourage him to do more challenging activities. 

5. Speaking and listening, reading 
and writing (local language) 

Rubbi speaks and reads fluently in local 
language but finds challenges in holding a 
pencil while writing. 

Well developed 
 

Needs development 

Encourage more manipulative activities like holding, 
grasping etc. 

6. Speaking and listening, reading 
and writing (English) 

Rubbi can read words (5 – 10) well but has 
challenge in pronouncing and writing words. 

Needs development More activities needed to develop literacy.  

Caregiver’s Comments: 
 
Caregiver’s name:                                                    Signature:                   Date: 
 
Head Caregiver’s Comments:      
                       
         
Head Caregiver’s name:                                          Signature:                   Date: 
 
Parent’s/ Guardian’s Comments:        
 
 Signature:                                                           Date:  
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Module 2: Handout 8b:  BLANK REPORT CARD FOR ECD CENTRES 

Name of centre:……………………………………….Term:  
 
Name of child:…………………………………………..Stream: 
 
Age group:Year: 
 

LEARNING AREA COMMENTS DEVELOPMENTAL LEVEL PROPOSED SUPPORT FOR THE CHILD 

1. Relating with others  
 
 

  

2. Understanding and using my environment  
 
 

  

3. Taking care of myself  
 

  

4. Mathematics  
 

  

5. Speaking and listening, reading and writing (local language)    

6. Speaking and listening, reading and writing (English)    

Caregiver’s Comments: 
 
 
Caregiver’s name:                                                    Signature:                   Date: 
 
Head Caregiver’s Comments:      
                       
         
Head Caregiver’s name:                                          Signature:                   Date: 
 
Parent’s/ Guardian’s Comments:        
 
 
                                                         Signature:                   Date:  
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Section 7:  Pictures 

Pictures 

1. Picture of four children playing with the sand 

2. Picture showing sand play, blocks, leaves, stones and sticks, a number of snap cards,  

 

 Ball, bird, yellow sun, boy, girl, moon, hut, tree, jerry can ( yellow), flower (yellow), bottle, pot. 

 many cards big triangle, small triangle, big and small circle, oval, rectangles 

 

3. Different showing different Maths  games. 

 
 

 

 Hop scotch, dice and board game, number cards matching objects( stones), water and containers, child making a picture with shapes ( circle, 

rectangles etc) two children holding a rope and a child skipping, child sorting sticks according to length, child walking from card to card( in 

a line on the floor) labelled 1,2,3,4etc. 

 

4. Of different role play corners (Canon Apolo has one made from grain sacks) grass thatch, small mud hut outdoors, strings of bottle tops to 

demarcate area, Inside plates, containers, mats, dolls, pestle and mortar, etc. 

 

5. Pictures of outdoor playgrounds with fixed apparatus. 
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Section 8: Case studies 

CASE STUDIES NUMBER 1, 2 & 3: 

Case Study 1: 

Child is an average student- follows instructions, responds well, has good social skills but, whenever the child writes, he starts at the right and 

reverses everything. 

What is the problem? 

What impact can this have? 

What steps would you suggest to enable him to progress? 

Case Study 2: 

Visitors to a centre were greeted eagerly outside the classroom by a child who grabbed at their clothing and remained with them during the visit. 

Child had no other apparent difficulties but the teacher informed visitors that the child defecates all around the compound and cannot use the 

latrine. 

What is the problem? 

What impact can this have? 

What steps would you suggest to enable her to progress? 

Case Study 3: 

In the teacher‟s continuous assessment, she notes that a child prefers to play alone, when others try to join in, he grabs the play equipment and 

becomes aggressive. He does not enjoy joining in circle time and when asked to participate, pulls roughly on his neighbours. 

What is the problem? 

What impact can this have? 

What steps would you suggest to enable him to progress? 
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Section 9:  Support supervision tools 

Name of Assessor 
 

Sex Name of Centre No of children in class Name of caregiver M F Date 

M  F Total  
 

Performance Indicator Performance key:  WD – Well Developed    D – Developing     ND – Needs 
Development 

WD D ND  

1. Daily attendance at  the ECD Centre     

2. Termly and fortnightly planning is followed. 
 

    

3. Weekly planning up to date and followed.    

4. Daily routine is displayed and  being followed 
 

   

5. A variety of instructional materials in place, accessible, organized 
and in use by children to: 

 Enhance play 

 Develop varied set competences in each Learning Area. 

 Develop pre-reading writing skills and numeracy 

   
 
 

Areas to improve: 

6. Conducive learning environment: 

 Safe 

 Appropriate sitting facilities 

 Free movement and social interaction. 

 Motivating to promote both in-door and out-door activities. 

   
 
 

7. Continuous assessment  progress record for all children    
 

Agreed targets: 
1. 
 
2. 
 
3. 

8. Evidence of participating in  
(a)  Monthly review meetings /CPDs with CCTs/ToTs 
(b) Any other ECD centre activities. 

   
 
 

Signature of caregiver 
 

Signature of Supervisor Official Use 
CCT/DPO 

 


